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HIGHLIGHTS OF THE REPORT

Introduction

The year 2002 was a celebratory year for the Yale-New Haven Teachers

Institute. It was the Institute’s twenty-fifth year of operation. It was the first

year after completing a five-year National Demonstration Project, which had

established new Teachers Institutes in Pittsburgh, Houston, Albuquerque, and

Irvine-Santa Ana. And in this year we brought to conclusion our planning for

the Preparation Phase of the Yale National Initiative, a fourteen-year project

that aims to establish up to 45 new Teachers Institutes from coast to coast.

From its beginning in 1978, the overall purpose of the Yale-New Haven

Teachers Institute has been to strengthen teaching and learning in local schools

and, by example, in schools across the country. New Haven represents a micro-

cosm of urban public education in the United States. More than 60 percent of

its public school students come from families receiving public assistance and

87 percent are either African American or Hispanic. The Institute places equal

emphasis on teachers’ increasing their knowledge of a subject and on their

developing teaching strategies that will be effective with their students.
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At the core of the program is a series of seminars on subjects in the

humanities and the sciences. Topics are suggested by the teachers based on

what they think could enrich their classroom instruction. In the seminars, Yale

faculty contribute their knowledge of a subject, while the New Haven teachers

contribute their expertise in elementary and secondary school pedagogy, their

understanding of the students they teach, and their grasp of what works in the

crucible of the classroom. Successful completion of a seminar requires that,

with guidance from the Yale faculty member, the teachers each write a cur-

riculum unit to be used in their own classroom and to be shared with others.

Meetings in school, often through the Institute Centers for Curriculum and

Professional Development, enable the curriculum units to be shared at the

same educational site. Both print and electronic publication make them avail-

able for use or adaptation by other teachers in New Haven, and by teachers,

students, educational leaders, and the wider public throughout this nation and

indeed the world.

Teachers are treated as colleagues throughout the seminar process.

Unlike conventional university or professional development courses, Institute

seminars involve at their very center an exchange of ideas among teachers and

Yale faculty members. This is noteworthy since the teachers admitted to sem-

inars are not a highly selective group, but rather a cross-section of teachers in

the system, most of whom, like their urban counterparts across the country, did

not major in one or more of the subjects they teach. The Institute’s approach

assumes that urban public school teachers can engage in serious study of the

field and can devise appropriate and effective curricula based on this study.

Through 2002, the Yale-New Haven Teachers Institute has offered 155

seminars to 534 individual teachers, many of whom have participated for more

than one year. (Please see Appendix for more information). The seminars,

meeting over a five-month period, combine the reading and discussion of

selected texts (and often the study of selected objects and aspects of the local

environment) with the writing of the curriculum units. Thus far, the teachers

have created 1392 curriculum units. Over the years, a total of 80 Yale faculty

members have participated in the Institute by giving one or more seminars. Of

them, 55 have also given talks. Thirty-eight other Yale faculty members have

also given talks. At this date about half of these 118 participants are current or

recently retired members of the faculty.

The Institute’s twentieth year, 1997, had brought to a climax a period of

intensive development of the local program. That had included placing all

Institute resources on-line, providing computer assistance to the Fellows, cor-

relating Institute-developed curriculum units with new school-district academ-

ic standards, establishing Institute Centers for Curriculum and Professional

Development in the schools, and establishing summer Academies for New

Haven students. In that year, while continuing to deepen its work in New

Haven, the Institute began a major effort to demonstrate the efficacy of its

approach in other cities across the country.
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This effort involved in 1998 the planning stage of a National

Demonstration Project, supported by the DeWitt Wallace-Reader’s Digest

Fund (now the Wallace-Reader’s Digest Funds) and a supplementary grant

from the McCune Charitable Foundation. In 1999 partnerships were estab-

lished between colleges or universities and school districts at four sites that

planned to adapt Institute’s approach to local needs and resources.

Implementation grants were awarded to four new Teachers Institutes—in

Pittsburgh (Chatham College and Carnegie Mellon University), Houston

(University of Houston), Albuquerque (University of New Mexico), and Santa

Ana (University of California at Irvine). These grants enabled them to work

with the Yale-New Haven Teachers Institute for a period of three years, from

1999 through 2001.

In 2002 the Yale-New Haven Teachers Institute continued to work with

the Pittsburgh Teachers Institute and the Houston Teachers Institute, which

applied for and received Research and Planning Grants for the Preparation

Phase of the Yale National Initiative. The Preparation Phase, extending from

April 2002 through October 2003 and supported by an extension of the grant

from the Wallace-Reader’s Digest Funds and a two-year grant from the Jessie

Ball duPont Fund, looks toward the establishment of yet other Teachers

Institutes across the country.

The two major sections of this report therefore describe the two comple-

mentary areas of activity undertaken by the Yale-New Haven Teachers Institute

in 2002. Between these major sections we have placed two briefer sections on

the Institute Web-site and the National Advisory Committee, which serve both

the local and national programs.

The Program in New Haven

This section of the report covers the offerings, organization, and operation of

the Institute’s 2002 program for the New Haven teachers who participated as

Fellows. It draws extensively upon the evaluations written by Fellows and

seminar leaders at the conclusion of their participation.

The report here documents the sustaining of teacher interest in Institute

seminars, as well as the content of the seminars that have been offered, the

application and admissions process, the participants’ experience in the pro-

gram, and the preparation for 2003. With respect to long-range planning and

program development, it describes the maintaining of Institute Centers for

Curriculum and Professional Development in the schools, and the preparation

and distribution of Reference Lists that show the relationship of many

Institute-developed curriculum units to school curricula and academic stan-

dards. It sets forth the structure and activities of the local advisory groups; and

it outlines the process of local documentation and evaluation.
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In concluding this section of the report, we describe the major event held

on the occasion of the Institute’s 25th anniversary—a community-wide cele-

bration of the role the Institute has played, and will continue to play, in

strengthening teaching and learning in the New Haven public school system.

We hope that this section of the report will be of interest to all those who

assist in supporting, maintaining, and expanding the program in New Haven.

We hope that its account of our local procedures may continue to prove useful

to those who have established new Teachers Institutes in Pittsburgh, Houston,

Albuquerque, and UCI-Santa Ana, and to those at other sites who are contem-

plating the establishment of such Institutes.

The Institute Web-Site

The Web-site of the Yale-New Haven Teachers Institute makes available elec-

tronic versions of the Institute’s publications—including the volumes of cur-

riculum units and essays and other materials concerning the Institute’s work.

(The address is http://www.yale.edu/ynhti/.) The Web-site is important for

New Haven teachers; it played an important role during the National

Demonstration Project, and it will be of further importance as the Yale

National Initiative proceeds. The Web location has been advertised prominent-

ly on the cover of On Common Ground, which contains articles regarding

school-university partnerships and is intended for a national audience.

The Institute has created a “guestbook” on its Web-site, in order to invite

comments and suggestions. In recent years the site has been used by more and

more people in many parts of this country and abroad—school teachers from

both public and private schools (including Fellows from other Teachers

Institutes in the National Demonstration Project and the Yale National

Initiative), school and university administrators, parents, volunteers, universi-

ty professors, high school students, graduate students, librarians, military per-

sonnel, home schoolers, local policy-makers, and others conducting research

or having an interest in education. We estimate that from its inauguration in

June 1998 through December 2002, approximately 2,200,000 persons have

visited the Web-site.

The National Advisory Committee

The National Advisory Committee, composed of Americans distinguished in

the fields of education, private philanthropy, and public policy, assists the

Teachers Institute with the dissemination, evaluation, and development of the

program in New Haven, the National Demonstration Project, and the Yale

National Initiative. We summarize here its most recent meeting, on November

28, 2000, with President Levin and the presidents and superintendents (or their

delegates) from the sites participating in the National Demonstration Project.

This meeting was of major assistance in setting the direction of the Yale

National Initiative.
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The Yale National Initiative

This section of the report summarizes the history and the accomplishments of

the National Demonstration Project, upon which the Yale National Initiative is

now being based. It then sets forth in greater detail the development, the

process, and the current accomplishments of the Preparation Phase of the Yale

National Initiative, with attention to the Research and Planning Grants award-

ed to the Pittsburgh Teachers Institute and the Houston Teachers Institute.

The report then offers accounts of the aims and the accomplishments thus

far of the Pittsburgh Teachers Institute and the Houston Teachers Institutes.

Those accounts are followed by descriptions of the National Advisory Groups,

which continue as they had been established under the National Demonstration

Project: The National Steering Committee (of teachers) and the National

University Advisory Council (of university and college faculty members).

This section of the report concludes by setting forth the detailed and

extensive processes through which the national program—including both the

National Demonstration Project and the Preparation Phase of the Yale National

Initiative—has been, and continues to be, documented and evaluated.

Financial Plans

A final section of the report sets forth the current financial planning with

respect to both the New Haven program and the next phases of the Yale

National Initiative.
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THE PROGRAM IN NEW HAVEN

The Seminars and Curriculum Units

From its inception, a tenet of the Institute’s approach has been to determine its

offerings annually in response to the needs for further preparation and curricu-

lum development that the teachers themselves identify. In 2002 this process, as

described later in the report, resulted in the mounting of six seminars, four in

the humanities and two in the sciences.

The seminars were assisted by a contribution from the New Haven Public

Schools. With major support from endowment revenues the Institute offered

the following four seminars in the humanities:

“Survival Stories,”

led by Amy Hungerford, Assistant Professor of English

“The Middle East in Film and Literature,”

led by Ellen Lust-Okar, Assistant Professor of Political Science

“War and Peace in the Twentieth Century,”

led by Bruce M. Russett, Dean Acheson Professor of International Studies

“The Craft of Writing,”

led by Thomas R. Whitaker, Frederick W. Hilles Professor Emeritus of

English and Theater Studies

With support from the Sherman Fairchild Foundation and funds from the

Howard Hughes Medical Institute grant to Yale the Institute offered the fol-

lowing two seminars in the sciences:

“Food, Environmental Quality and Health,”

led by John P. Wargo, Professor of Environmental Risk Analysis and Policy

“Biology and History of Ethnic Violence and Sexual Oppression,”

led by Robert J. Wyman, Professor of Molecular, Cellular and

Developmental Biology

The following overview of the work in the seminars is based on the

descriptions circulated in advance by the seminar leaders, the Guide to

Curriculum Units, 2002, and the curriculum units themselves. Each Fellow has

prepared a curriculum unit that she or he will use in a specific classroom. Each

Fellow also has been asked to indicate the subjects and grade levels for which

other teachers might find the curriculum unit to be appropriate. These are indi-

cated parenthetically here for each unit.
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Survival Stories

The curriculum units in this volume grew out of a seminar that focused on

American survival narratives, both fictional and non-fictional. The narratives

read together, representing stories of survival from the seventeenth century

through the twentieth century, invited seminar participants to consider the rela-

tionship of telling stories to the survival of great hardship.

The readings were divided into three sections. The first section compared

narratives from English settlers held captive by Native American tribes during

King Philip’s War with an autobiographical account by Olaudah Equiano, an

African held as a slave in England and the West Indies. The second section

examined American slavery and its literary legacy, both in slave narratives and

in the writing of Harriet Beecher Stowe, Richard Wright and Ishmael Reed.

The third section gathered together twentieth-century fiction that responds to

war and survival—be it World War I, the Nazi concentration camps in World

War II, or the Vietnam War. This final section included work by Ernest

Hemingway, Art Spiegelman, Cynthia Ozick, and the poet Simon Ortiz.

Against the backdrop of these readings, the members of this seminar

explored many other kinds of survival in their own research and writing. 

The first four units in the published volume focus on particular historical

moments of difficulty and the life stories of individuals who survived 

those times. Dina Secchiaroli builds her unit around readings about the

Holocaust that blur the line between fiction and non-fiction. In choosing 

such readings she allows students to exercise their critical faculties and 

to explore how both truth-telling and imagination can become part of the 

effort to survive. Virginia Seely also uses different genres to bring students 
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The seminar on “Survival Stories.” (Clockwise from bottom left: seminar leader Amy

Hungerford, Fellows Jean E. Sutherland, Geraldine M. Martin, Sandra K. Friday, Yolanda

U. Trapp, Virginia Seely, Kevin P. Inge, Marlene H. Kennedy, and Amber Stolz.)
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to a personal and humane understanding of history and survival—in this 

case, the history of slavery and the survival of young people caught within 

that “peculiar institution.” Marlene Kennedy’s unit, engaging the history of 

the Great Depression and Pearl Harbor, relies on fiction (novels and films) to

teach children how imagination can not only help young people to survive dif-

ficult times but also increase understanding of history. In a unit written for very

young students, Jean Sutherland uses a variety of materials, including film,

diaries, and biography, to show how young people have survived their culture’s

discrimination. Her focus on Anne Frank, Ryan White, and Ruby Bridges takes

fourth-graders to different places and different moments in history to observe

how three exceptional children drew on the resources of family, friends and

education in order to make a meaningful life in the face of prejudice. Because

students can easily identify with the young narrators and protagonists of the lit-

erature these units include, the curricula promise not only to teach reading,

writing, and history, but also to encourage students to use their imagination,

living into the historical predicaments in which each story is set.

The next three units in the volume take up the idea of cultural survival.

Waltrina Kirkland-Mullins frames the story of the slave trade with a hands-on

exploration of Ghanaian culture prior to slavery and its survival in the lives of

slaves and their free descendants in the Americas. Yolanda Trapp focuses on

how a person’s native language can survive as part of that person’s life and

self-worth when she or he moves to a new place with a new language. Using

bilingual books—most in Spanish and English—she shows how appreciation

and celebration of linguistic diversity can coexist with students’ need to learn

the language of their new home. Sandra Friday in her unit shows how new cul-

tural practices—especially in visual art, music and poetry—blossom when

individuals and groups are challenged with prejudice, poverty or other kinds of

adversity. Her materials include poetry, Jacob Lawrence’s paintings, and rap

by the African American philosopher, Cornel West. These materials show how

art in its various forms communicates both public and personal history.

The last three units in the volume look at survival with an eye towards

the contemporary application of survival lessons taken from literature, film

and music. Kevin Inge uses a variety of readings—historical, autobiographi-

cal, and fictional—in asking his students to think and write about what helped

characters in the stories to endure troubles in their lives. Amber Stolz aims also

to give students survival resources they can use in their own lives, appealing

to their sense of identity as teenagers by assigning readings, films, songs and

creative projects that take up problems most teenagers encounter. The unit

allows students to read and write about family difficulties, the issues of peer

pressure and sex, the challenges of school, and the question of race. Finally,

Geraldine Martin takes survival lessons to the very youngest students using the

stories of Faith Ringgold. Through creative puppetry, art, and writing activi-

ties, Martin asks children to think about how family, friends, and the escape

provided by imagination can help a person to weather difficult times and to

accomplish seemingly impossible things.
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Almost every unit in the seminar volume includes at least one activity in

which students are invited to make the leap from academic work to personal

expression. The Fellows discovered that survival stories have remained a staple

of American writing since those narratives of captivity written by settlers and

slaves in the seventeenth and eighteenth centuries. The survival story provides a

ready form for transforming private pain into culturally recognizable meaning.

Curriculum units, and their recommended uses, included: “The

Holocaust: Survival Stories,” by Dina K. Secchiaroli (English Literature,

History, and Photography, grades 7-12); “Looking at Human Struggle through

the Language Arts Curriculum: The Faces of Slavery,” by Virginia A. Seely

(Language Arts, Reading, and Social Studies, grades 5-12); “Jewels of

Endurance,” by Marlene H. Kennedy (Language Arts and Social Studies, grade

6); “Surviving the Struggle: Ruby Bridges, Ryan White, and Anne Frank,” by

Jean E. Sutherland (Reading, Language Arts, Social Studies, Science, and

Social Development, grades 3-8); “Middle Passage: A Journey of Endurance,”

by Waltrina Kirkland-Mullins (Language Arts, Social Studies, and Social

Development, grades 1-5); “Our Children are Learning to Survive,” by

Yolanda U. Trapp (Language Arts, Social Studies, and Science, grades K-4);

“His Story, Her Story, Our Story: Narrating History through Art,” by Sandra K.

Friday (English and World Literature, grades 9-12); “Child Survival Stories:

Hope to Cope,” by Kevin P. Inge (History, Language Arts, and Science, grades

5-7); “Survivor: Not Just a TV Show,” by Amber Stolz (English and Character

Education, grades 7-12); and “Willie and Friends: Overcomers in the

Land—Stories by Faith Ringgold,” by Geraldine Martin (Reading and

Language Arts, grade 1).

Exploring the Middle East: Hands-On Approaches

The terrorist attacks on September 11, 2001 brought the Middle East to the

forefront of American consciousness. Students of all ages had questions: Why

did it happen? Who did it? Why do “they” hate us? This placed teachers in the

position to answer these questions, but many had few answers themselves.

These units developed from a seminar intended to address these ques-

tions. The seminar focused on contemporary politics of the Middle East. It was

intended not only to help teachers understand the “high politics” of the

region—the battles between elites that have led to the establishment of bor-

ders, wars and peace, and changes in political regimes—but also to allow them

to examine how these politics affected individuals’ everyday experiences. In

addition to using conventional academic materials, the seminar used contem-

porary feature films from the Middle East, memoirs, and novels to explore the

attitudes and concerns of the people in the region. After exploring this materi-

al, teachers returned at the end of the seminar to the questions of what moti-

vated the attacks on September 11th, and how the United States could respond.

In their units, the teachers chose to focus on the question, “Who are the

people in the Middle East?” The first two units, those by David Howe and
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Angelo Pompano, explore the societies, languages, customs, religions and

geography of the region. David Howe’s unit does so cross-nationally, compar-

ing Egypt, Iraq, Israel and Saudi Arabia, while Angelo Pompano’s unit

explores diversity within a single case, Lebanon. The third unit, by Judith

Zurkus, also gives teachers and students an opportunity to examine the reli-

gion, culture, lifestyle and materials in the region, although in this case with an

emphasis on Islamic Art.

In writing their units, these teachers grappled with the question of how to

teach children about “the other.” They pay particular attention to the diversity

within the Middle East and to the extent to which the lives for children in the

Middle East are similar to those of their students. Recognizing the diversity in

the region and allowing students to see how their experiences match those of

children in the Middle East help to counter the tendency to stereotype the peo-

ple in the region. As Angelo Pompano writes, “By seeing the diverse Arab sub-

cultures within the Lebanese culture, it is hoped that the students will under-

stand that it is impossible to make generalization about Arabs just as it is

impossible to make generalizations about any group.”

The three complementary units also provide hands-on learning experi-

ences for elementary and secondary school students. David Howe gives stu-

dents the opportunity to create a game, establishing the rules of play, the style

of the board, and other features of the game in addition to gathering the infor-

mation on the Middle East. Angelo Pompano establishes a framework through

which a team of teachers can work together, combining learning experiences

that culminate in a traditional Lebanese festival. Judith Zurkus provides a way

for students to recreate Islamic art, focusing on textiles, metalwork, calligra-

phy and miniature paintings. In each case, the emphasis is on allowing students

to explore their own creativity as well as the region.

Curriculum units, with their uses, included: “Desert Fever: A Student-

Centered Approach to Learning about the Middle East,” by David Howe
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The seminar on “Exploring the Middle East: Hands-On Approaches.” (Left to right: Fellows

Mercedes O’Bourke and David Howe; seminar leader Ellen Lust-Okar.)
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(Language Arts and Social Studies, grade 4); “A Bash in Baalbek: Creating a

Lebanese Festival,” by Angelo J. Pompano (Social Studies, Art, Music, and

Language Arts, grades 1-6); and “Islamic Art: Exploring the Visual Arts of the

Middle East,” by Judith Zurkus (Social Studies and ESOL, grades 5-8).

War and Peace in the Twentieth Century and Beyond

This seminar looked at the experience of major international conflicts in the

past century. It was in part a historical overview, but—according to the semi-

nar leader—not in the sense of history as “just one damned thing after anoth-

er.” The group aimed to be analytical, asking why the conflicts occurred, and

in what ways they shaped later events. The purpose was to use knowledge of

the past to deepen our understanding of current and future conflicts in interna-

tional relations, and enable us to share that understanding with our students. It

was therefore a forward-looking enterprise. Some of the fundamental ques-

tions addressed included:

• How did use of the atomic bomb against Japan, and then

reliance on nuclear weapons for deterrence, affect all international

relations?

• What purposes can justify decisions to go to war, and what

restraints on the use of violence in war may be possible or 

necessary?

• What contributes to the rise of international terrorism, and how

can it be dealt with?

• What are the times and areas of the world where peace has been

maintained—for example between prosperous democracies—and

why?

This general orientation led to a variety of individual class sessions.

Some were devoted to specific events, and others to more general issues of

why wars happen and how they are fought, using several events as illustra-

tions. Topics were, in order:

• Is international politics different from politics within countries?

• World War II: Why did it happen, and how did it end?

• The Cold War begins: How and why?

• Nuclear deterrence and the rise of limited wars: Korea and Vietnam

• The remarkably peaceful end of the Cold War

• Gulf War: In defense of oil and sovereignty

• The ethics and morality of war and deterrence

• Civil Wars: Enemies inside and out

• Terrorism and how to fight it

• The United Nations: What is it good for?

• A hope for peace: Some countries don’t fight each other

• What can Fellows take from our seminar back to their own

teaching conditions?
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The Fellows’ own projects, to compile teaching units for their classes and

perhaps for adoption in whole or part by other teachers, reflect this mix of

focus on single events and more general phenomena. Most of the units are

intended for use as subunits of more general courses for students in grades 9-

12, though two units clearly are intended for younger children. The unit writ-

ers identified films, videos, Web sites, simulations, and other educational

materials to supplement readings and discussions.

John Buell’s unit addresses the origins and development of just war the-

ory and its implications for teaching history, analytical reasoning, and exposi-

tory writing to high school students. Russell Sirman’s unit similarly reflects

this desire to stimulate vigorous discussion among students by asking them to

debate and argue the merits of difficult choices involving war and peace,

through historical case studies. In his unit, Ralph Russo follows a more topical

than event-oriented approach. He gives students a broad picture of what the

UN can do to help resolve violent conflicts, and the limits to its abilities. This

unit includes attention to role-playing and simulation, especially through mate-

rials available from the popular Model UN exercises. David DeNaples’ unit

gives students of European and world history a background to the ethnic wars

that have plagued much of the world in subsequent decades.

Elisha Danford is, like the other others, concerned with sharpening stu-

dents’ analytical and expository skills, but does this in the context of decisions

by the Vietnamese leaders, pursuing their own interests against those of

involved great powers (China, France, the United States) at the end of World

War II. Kristi Shanahan’s unit reflects her special interest in art history, as well

as in French language and culture. She combines a history of French art

(including that of refugees to France preceding and during the years of the

Vichy regime) with methods of teaching students how to interpret a painting

and to understand the intent of the artist.
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The seminar on “War and Peace in the Twentieth Century and Beyond.” (Clockwise from

bottom left: Fellows John B. Buell, Joyce Bryant, Pedro Mendia-Landa, Burton R. Saxon,

Ralph Russo, Russell H. Sirman; Associate Director Josiah H. Brown; Fellows David

DeNaples and Elisha M. Danford; and seminar leader Bruce M. Russett.)
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In his unit, Burt Saxon confronts two conflicting perspectives on African

Americans’ experience of racial discrimination in the military, and in

American society as a whole. In a critical review of several writings, Saxon

traces the history of discrimination, from the days of severe segregation to the

contemporary degree of equality, asking the extent to which the military fol-

lowed or led the wider society.

The two final units are addressed to younger students. Pedro Mendia-

Landa offers a unit for possible use in elementary classes. In it he addresses the

effect of war on children, using as a springboard three Dr. Seuss stories, and a

focus on the experience of his own ethnic group, the Basques, in their struggle

for greater independence from French and especially Spanish control. Finally,

Joyce Bryant focuses on societal changes wrought by the need for female labor

in the factories during World War I and again during World War II, and how

women’s employment outside the home helped to empower them. It also

addresses opportunities opened up for women in the military services, and how

that changed the military, women, and the whole society.

Curriculum units, with their recommended uses, include: “Just War

Theory and the Wars of the 20th Century,” by John B. Buell (U.S. History,

grades 10-11, and World History, grade 9); “Questions of War and Peace:

Using Case Studies to Teach the History of American Foreign Policy,” by

Russell H. Sirman (U.S. History, grades 10-12); “Investigating Conflict

Resolution through the United Nations,” by Ralph Russo (World History,

Contemporary Issues, History, and Social Studies, grades 9-12); “Ethnicity,

Nationalism, and Conflict in the Early 20th Century,” by David DeNaples

(World History, grade 11, Western Civilization, grade 9, and Global Studies,

grades 9-12); “Debating the Future of Indochina in 1945: Making Your Case,”

by Elisha M. Danford (U.S. History, World History, and French, grades 7-12);

“Expression under Suppression: The Artistic Response to the Occupation of

France during World War II,” by Kristi V. Shanahan (Art History,

World/European History, French and French Art, grades 9-12); “African

Americans and the Military,” by Burton R. Saxon (U.S. History, grades 10-12);

“History and War: What about the Children?”, by Pedro Mendia-Landa

(Integrated Social Studies and Language Arts, grades 2-4); “How War

Changed the Role of Women in the United States,” by Joyce Bryant (Reading,

Social Studies, and History, grade 8).

The Craft of Writing

The seminar in “The Craft of Writing” was, in effect, a writing workshop. The

participants read other writers and discussed their strategies. The Fellows

wrote short pieces of various kinds and received one another’s appreciative

and critical comments. And the group tried to spend more than the usual

amount of time in discussing the process of writing curriculum units.

The seminar began its reading with Charles C. Mann’s challenging essay,

“1491,” in The Atlantic Monthly, a brief essay by Pat Schneider in Heron
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Dance, and some poems by Roque Dalton and Jimmy Santiago Baca. The 

participants ended by selecting essays of interest from a current issue of 

The New Yorker—and spending most of their time talking about Louis

Menand’s profile of Maya Lin, “The Reluctant Memorialist.” Between the

beginning and the end, several lengthier texts provided a range of different

modes of writing. Each, in some respect, was about the process of writing and

how writing may express and clarify our experience. The Fellows read Anne

Lamott’s Bird by Bird: Some Instructions on Writing and Life, Ken Wilber’s

No Boundary: Eastern and Western Approaches to Personal Growth, and

Mary Oliver’s book-length poem, The Leaf and the Cloud. The seminar cov-

ered read portions of A Cynthia Ozick Reader, edited by Elaine M. Kauvar, and

Vicki Hearne’s Adam’s Task: Calling Animals by Name. And, for a different

approach to the techniques of narrative and description, the Fellows looked at

some chapters from Michael Chabon’s novel The Amazing Adventures of

Kavalier and Clay.

The seminar’s short pieces of writing included some stylistic exercises,

in which the Fellows emulated strategies used by Lamott, Wilber, and Ozick;

some vigorous responses to the work of those and other writers; and a fairly

wide range of prose sketches, poems, and chapters from novels-in-progress.

The participants also spent a good deal of time offering suggestions to one

another after reading the first drafts of the curriculum units.

Those curriculum units bring certain principles of writing—and of teach-

ing and learning—to bear upon an array of school settings. Each unit in its own

way shares the seminar’s concern to elicit authentic writing that comes from

the live experience of the students. According to the seminar leader, the spirit

of John Dewey hovered over the group’s collective efforts.

Robert P. Echter’s unit emphasizes the importance of friendly and famil-

ial relationships to the learning of writing, especially for students in grades one
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The seminar on “The Craft of Writing.” (Clockwise from left: Fellows Robert Echter, Andrea

Bailey, Joseph Raffone, Christine Picón-Van Duzer, Sean Griffin, Leigh Highbridge, Shirley

Ann Goldberg; and seminar leader Thomas R. Whitaker.)
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to four who are eligible for special education service. Shirley Goldberg brings

together a range of specific strategies that she has tested with bilingual students

who are learning to write English, some of whom may not be literate in their

first language.

The next three curriculum units, by members of a team from Vincent E.

Mauro Elementary School, aim to help students to become successful in writ-

ing through classes in Social Development, Social Studies, and Physical

Education. Andrea Bailey seeks through detailed exercises in writing to

engage, clarify, and modify the emotions of her third-grade students. Her unit

is designed to work with the prevention program, Project Charlie. Christine

Picón Van Duzer’s unit is, like Shirley Goldberg’s unit, intended for bilingual

students in third grade. But it uses autobiographical narratives by young peo-

ple and family stories, such as Carmen Lomas Garza’s Family

Pictures/Cuadros de familia, to provide material that will elicit writing from

the students. Joseph J. Raffone proposes to lead his fifth-grade students in

Physical Education through a sequence of writing that will include journals,

acrostic poems, short story compositions, and finally an interview modeled on

those seen on ESPN’s Sportscenter.

The next three curriculum units direct their attention to the upper grades.

Sean Griffin’s unit is intended for an eighth-grade English class in an arts mag-

net school. He will lead students through responses to a range of visual art

toward an engagement both visual and literary with the work of James Thurber

and Edgar Allan Poe—and compositions about their work. Judith Goodrich’s

unit is intended for an eighth-grade class in American history. It makes use of

an array of analytical and expository strategies, along with mapping and elec-

tronic resources, as it aims to elicit vigorous writing from students about his-

tory. Finally, Leigh Highbridge’s unit also addresses the craft of writing. This

sequence for ninth-grade theater students begins with exercises in writing that

are usually found in a vocational preparation situation, and it culminates in a

production to be written, designed, and performed by the class.

Curriculum units, and their uses, include: “Learning Writing in the

Context of ‘Inclusion’,” by Robert P. Echter (Writing, grades 1-4); “The First

Six Weeks: A Writing Guide for Third Grade Bilingual Class,” by Shirley

Goldberg (Language Arts and ESL, grades 2-3); “The Inner Voice: Writing as

a Tool to Control Anger in the Classroom,” by Andrea Bailey (Writing and

Social Development, grade 3); “The Craft of Writing through Narrative History,”

by Christine Picón Van Duzer (Language Arts, ESL, and Social Studies, grades

3-6); “Integrating the Craft of Writing into Physical Education,” by Joseph J.

Raffone (Language Arts and Physical Education, grade 5); “Writers as Artists,

Artists as Writers: Response to Literature and Visual Arts,” by Sean Griffin

(English, Language Arts, and Visual Arts, grade 8); “Improving Writing Skills

in an American History Classroom,” by Judith Goodrich (Social Studies and

American History, grades 6-8); “A Theater Workshop to Improve Character

Development and Collaboration Skills,” by Leigh Highbridge (Acting, grade

9, and Technical Theatre Production, grades 9-10).
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Food, Environmental Quality and Health

The seminar considered the histories of pesticides and nuclear testing, among

other issues such as microbial contamination in food, mercury in marine food

chains, artificial flavors and fragrances, water contamination, and genetic

engineering of foods and animals. By comparing these cases, the participants

learned that those promoting new chemical or biological technologies rarely

understand their environmental or health implications. The producers’ primary

goal is to gain government approval to move new products to marketplace as

quickly as possible. As food markets are global, this creates an enormous bur-

den for government to track and regulate the extraordinary diversity of con-

taminants and deliberate additives in the international food supply. Few gov-

ernments have the financial capacity to test thoroughly for chemical residues

or biological contaminants.

Wealthy nations face distinctive nutritional problems tied to diets high in

fat, sugar and salt. Americans tend to eat more processed than fresh foods;

more meat and fewer grains, fruits and vegetables. These habits are well cor-

related with patterns of cardiovascular disease, hypertension, and obesity. The

seminar considered alternative methods to encourage healthier diets especial-

ly among school-aged children. Several teachers will administer dietary sur-

veys to their students to make them more conscious of their dietary habits.

The Fellows debated what is truly worth worrying about, and the need 

for curricular innovation that somehow integrates available knowledge of 

ecology, medicine, and public health. Most of the teachers are involved 

in the sciences, but all recognized the important contributions of the humani-

ties—especially history—and the social sciences to better understand the ori-

gin of the problems described above.

Abie Benítez designed a curriculum unit for kindergarteners who will

explore basic questions such as: how plants grow, their need for water and sun,

Page 17

Annual Report: The Seminars and Curriculum Units

The seminar on “Food, Environmental Quality and Health.” (Clockwise from bottom left:

Fellows Joseph H. Lewis, Mary E. Jones; seminar leader John P. Wargo, Fellows Jennifer

Chisholm, Judith D. Dixon, Gwendolyn Robinson, and Abie L. Benítez.)
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why children need food, the source of common foods, and basics of nutrition

and taste. She will teach her unit to dual language students (Spanish and

English), and the unit includes a variety of pedagogical strategies tailored to

their strengths and needs. Raymond Brooks designed a unit for students in

grades 6-8 that will help them develop more competitive science fair projects.

It is structured to teach students to think logically and critically while explor-

ing health risks associated with agriculture, food processing, and diet. Jennifer

Chisholm created a health curriculum for middle school students. This unit is

designed to teach students the relations among diet, nutrition, and wellness.

Judith Dixon teaches fifth-grade science and geography and designed a

unit that will inspire students to better understand the relations between aquatic

environments and fisheries. This unit illustrates the potential to integrate basic

concepts of ecology, especially food chain dynamics, with the study of diet and

human health. Mary Jones teaches sixth-grade science, and her unit concen-

trates on defining a health promoting diet. Students will explore whether veg-

etarianism is a healthier lifestyle, as well as the strengths and limits of the gov-

ernment’s food pyramid recommendations and labeling efforts. Joseph Lewis

is a middle school science teacher, and has created a unit to develop environ-

mental science fair projects. He will focus on scientific method and teach this

through two experiments, one exploring the effects of earthworms on plant

growth, and another examining the effects of pesticides on earthworms.

Roberta Mazzucco’s unit for third-grade students gives them the oppor-

tunity to prepare a food diary, explore cultural variation in dietary patterns, the

foundations of nutrition, the diversity of international sources of food, how

food is processed, and how its quality is affected. The unit will also include a

cooking experiment and taste testing. Joanne Pompano teaches blind or visu-

ally impaired high school students. Her unit examines the growth and devel-

opment of the visual system, and the relations between diet and visual health.

Jacqueline Porter is a middle school special education teacher of science and

life science. Students will learn to recognize who is especially susceptible to

food-borne illnesses—pregnant women, children, the elderly and those with

other illnesses, and the most common sources of contamination. Gwendolyn

Robinson teaches seventh- and eighth-grade science, and has created a cur-

riculum unit that explores the health benefits of vegetarianism. She provides

lessons that examine questions of nutrition, health and government policy, and

that help students judge for themselves.

Curriculum units, with their uses, include: “Qué comes tú?/What do you

eat?”, by Abie L. Benítez (Science, Social Development, and Social Studies,

grades K-1): “Quality of Life Investigations: Risk Reduction,” by Raymond

W. Brooks (Life Science, grades 6-8); “Food, Environmental Quality, and

Health,” by Jennifer Chisholm (Health, Nutrition, Social Development,

Science, and Home Economics, grades 5-8); “The Aquatic Environment,” by

Judith Dixon (Science and Geography, grades 4-6); “Food and Your Body:

How to Maintain a Healthy Diet,” by Mary Elizabeth Jones (Science, grades
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6-12, Home Economics, grades 6-8, and Nutrition, grades 9-12); “Preparing

for the New Haven Public Schools Science Fair through Environmental

Science,” by Joseph H. Lewis (Science and Science Fair Preparation, grades 5-

8); “You Are What You Eat: How Food Quality Affects Your Health,” by

Roberta Mazzucco (Science and Social Studies, grades 2-5); “Healthy Diet,

Healthy Eyes,” by Joanne R. Pompano (Science, Ecology, Environmental

Science, Health, and Special Education, grades 9-12); “Nutritional Influence

on Illness and Disease,” by Jacqueline E. Porter (Science, Life Science, and

Home Economics, grades 6-8); “For Optimum Health: Revising the Food

Pyramid,” by Gwendolyn Robinson (Health and Science, grades 5-10).

Biology and History of Ethnic Violence and Sexual Oppression

Recently, biologists studying animal behavior have started to make sense out

of the confused field of violence. The key observation is that our closest ani-

mal relatives, the chimpanzees, exhibit the same kinds of violence that humans

do. Chimpanzee communities slaughter each other in what might be called

wars, males compete physically with each other for dominance, males batter

females, and adolescence marks the onset of violent behavior.

Archaeologists and anthropologists find that these types of violence are

almost universal in all human cultures and as far back in history as we can

trace. This seminar discussed the biological and cultural roots of violence

through history and across cultures, reading material from as diverse regions

as India, New Guinea and China as well as the United States. The various units

written during the course of the seminar explore and apply this information in

ways that are appropriate for different school settings.

Kimberly Workinger’s unit explains the interplay of instincts and learn-

ing in the behavior of small animals usually kept as pets. The audience is agri-

cultural-track students at the Sound School, but, since almost everyone has or

knows pets, the unit should be widely applicable to other school settings.

Carolyn Kinder’s unit applies the same biology-culture analysis to human vio-
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The seminar on “Biology and History of Ethnic Violence and Sexual Oppression.” (Left to

right: Fellows Carolyn N. Kinder and Diana T. Otto; seminar leader Robert J. Wyman.)
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lence. Anyone who has observed the uncontrollable rage and fear at play in an

adolescent fight knows that a lot of biology is involved. By explicitly compar-

ing violent behavior in humans with violent behavior in the two species of

chimpanzee (common chimps and bonobos) the similarities and differences are

made clear. Jessica Zelenski’s unit uses the “biological aspects and social con-

structions of motherhood” to discuss the terrible choices and situations which

downtrodden women face. The approach is cross-cultural; the students will

read three novels centering on Chinese women, an Indian (South Asian)

woman and an American slave woman. All three discuss women fleeing an

intolerable life to a new culture. Finally, Diana Otto’s unit deals with a literary

exploration of violence. Margaret Atwood’s The Handmaid’s Tale envisions a

future America that is engulfed in a religious war where the fundamentalists in

control have instituted an extreme form of sexual oppression. This unit should

generate discussion and controversy in any literature class.

The curriculum units, and their uses, included: “Basic Animal Behavior

in Domesticated Animals,” by Kimberly J. Workinger (Biology and Vocational

Agriculture, grades 10-12); “The Roots of Violence in Society,” by Carolyn N.

Kinder (Social Development and Biology, grades 5-8); “Motherhood:

Biological Asset or Social Liability?”, by Jessica Zelenski (English, grades 11-

12); “Sexual Oppression and Religious Extremism in Margaret Atwood’s The

Handmaid’s Tale,” by Diana T. Otto (English, grades 11-12).

The Process of Determining the Seminar Topics

Between October and December 2001, the teachers who served as Institute

Representatives and Contacts for their colleagues had canvassed other teach-
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Representatives Sean Griffin, Sandra K. Friday, Mary Elizabeth Jones, Gail G. Hall, Jennifer

Chisholm, Gwendolyn Robinson, Jean E. Sutherland, Joyce Bryant, Joanne R. Pompano;

Sal Resendez; Representatives Kate Sturtz, Diana T. Otto, Robert P. Echter, Kristi Shanahan,

Francine C. Coss, Jacqueline E. Porter, Joseph H. Lewis, and Raymond W. Brooks.)
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Chart 1

Institute Representatives’ Helpfulness to the 2002 Fellows

ers throughout New Haven elementary, middle, and high schools to determine

the topics they wanted Institute seminars to address in 2002. (Please see

Appendix for lists of teacher leaders.) The Representatives met together twice

monthly and communicated individually with the School Contacts with whom

they were responsible for staying in close touch. The Director of the Institute

then recruited Yale faculty members who were qualified and willing to lead

seminars that engaged the desired topics. Their specific proposals were then

considered and approved by the Representatives.

In their evaluations, the 2002 Fellows indicated that the Institute 

Representative for their school had been helpful in many ways: by encourag-

ing and assisting them to apply to the Institute, maintaining frequent contact

with them, asking for their views on seminar subjects for the following year,

and promoting the use of Institute-developed curriculum units. (Chart 1, read-

ing from left to right, moves from the more helpful to the less helpful activi-

ties of the Representatives.) As a result, 29 (66 percent) of all Fellows said in

the end that they had, while the program was being planned, sufficient oppor-

tunity to suggest possible topics for seminars. This is comparable to the rate of

satisfaction indicated by the Fellows in 2000 and 2001 (59 and 75 percent,

respectively).
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The Fellows’ Application and Admissions Process

Having worked with teachers in their respective schools during the preceding

months, the Institute Representatives met on January 8 to receive for distribu-

tion in all schools copies of the Institute application form, brochure, and

descriptions of the seminars to be offered. At this meeting a general presenta-

tion of the subjects of the seminars ensured that all Representatives could

explain to their colleagues the purpose of each seminar.

On January 15 the Institute held an open house for prospective applicants

where any teacher might learn more about the planned seminars from the

Representatives and from the seminar leaders, who attended and conducted

discussions in small groups with interested teachers.

On January 22 the Representatives met to discuss their progress in working

with prospective applicants and to hand in their own completed applications.

The final deadline for teachers applying to the Institute was January 29. This

date was selected so that teachers would apply in advance of the February school

vacation. The office would then have the vacation period to process applica-

tion materials, and the review of applications could be completed during Febru-

ary to provide the earliest possible notification to teachers who were accepted.

There are four principal criteria for teachers to be eligible for considera-

tion as Fellows:

• The applicant must be a current New Haven school teacher who

will be teaching in New Haven also during the school year fol-

lowing Institute participation.

• The applicant must agree to participate fully in the program by

attending and coming prepared to all scheduled meetings and by

completing research and meeting due dates in the preparation of a

curriculum unit.

• The teacher must demonstrate in the application that his or her

specific interests are directly related to the seminar as it has been

described by the seminar leader.

• The applicant must also show that the seminar and the curricu-

lum unit that he or she proposes to write are directly related to

school courses that he or she will teach in the coming school year.

For some years it has been the policy of the Institute to allow no more

than twelve teachers to enroll in any seminar. The small size of the seminars is

necessary both for the collegiality of the Institute experience and for the indi-

vidual attention that each teacher’s work in progress receives from the seminar

leader and from other teachers in the seminar.
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During the planning process 97 teachers expressed definite interest in

participating in one of the seminars to be offered. Of those teachers, 31 were

from high schools, 7 from transitional schools, 22 from middle schools, 25

from elementary schools, and 12 from K-8 schools. By the application dead-

line, the Institute Representatives, assisted by the school Contacts, had

obtained applications from 62 elementary, middle, K-8, and high school teach-

ers in the humanities, social sciences, and sciences.

The individual application form calls for the interested teachers to spec-

ify the subjects and grade levels they teach, the course or courses in which they

plan to introduce the material they study in the Institute, and their willingness

to meet each of the Institute’s requirements for full participation. The appli-

cants also write a brief essay describing why they wish to participate in the

seminar to which they are applying, and how the curriculum unit they plan to

write will assist them in their own teaching. Writing this essay is, in effect,

their first step in formulating a curriculum unit through which they will bring

the material they study from the seminar into their own teaching.

The team application form requires the interested teachers to demonstrate

how the team envisions working together in inter-grade and/or interdiscipli-

nary ways and to outline plans for a culminating activity in the school. Teams

may receive preference during the admissions process, and are required to sub-

mit a final report on their work together during the following school year. If a

team is not admitted as such, however, the members of the team may be admit-

ted to the program as individual Fellows. And the Institute encourages such

Fellows to work as informal teams in their schools.

To support the school district’s efforts to attract and retain qualified

teachers the Institute placed special emphasis in 2002 on identifying appropri-

ate ways to assist individuals in their first year of teaching in New Haven. Late

in 2001, to explore how the Institute might support teachers new to the district,

and to determine whether participation as an Institute Fellow was feasible 

or desirable for these teachers given the substantial demands on them, the

Associate Superintendent and the Institute Director convened two meetings 

at Yale. Teachers from five New Haven schools, all of which have 

Institute Centers for Curriculum and Professional Development, took part.

Connecticut’s Beginning Educator Support and Training (BEST) program

requires that new teachers prepare a portfolio—including extensive lesson

plans, videotaped class sessions, and reflection—in their second year in order

to be fully certified. The teachers who met in November and December 2001

with district administrators and the Institute Director brought a range of expe-

rience with the BEST program: first- and second-year participants in the pro-

gram as well as individuals who had recently completed it and one who was

serving as a BEST mentor. Four of the teachers had been Institute Fellows.

As a result of these discussions, the Institute determined that we should

mount a pilot effort to recruit first-year teachers. We aimed to learn from their

experiences whether the collegiality of the Institute and the development of a
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curriculum unit could assist them in entering the New Haven Public Schools

and in completing the portfolio that teachers in Connecticut are required to pre-

pare during their second year. An experienced Fellow agreed to be the coordi-

nator of the pilot, which included presentations at district-wide meetings for

the BEST program as well as the dissemination of informational literature

designed especially for first-year teachers. Ultimately, twelve first-year teach-

ers applied to participate in the Institute’s seminars in 2002.

All applications were reviewed by three groups: seminar leaders, school

principals, and seminar Coordinators. The seminar leaders examined the appli-

cations for their relationship to the seminar subject. This afforded each semi-

nar leader the opportunity, as well, to tailor or enlarge the bibliography for the

seminar so that it would address the specific interests of the teachers who are

accepted.

At the same time, the applications were reviewed in the applicant’s own

school, in keeping with the decentralizing of administrative functions and

decision-making in the school district. The Institute’s Representative for each

school contacted the school principal or the principal’s designee, who is asked

to review each teacher’s application. The intention is to increase awareness

within each school of the projects that teachers wish to pursue in Institute sem-

inars, to afford an opportunity for the principal and other educational leaders

to examine the relationship between teachers’ applications and school plans,

and to increase the likelihood that the teachers will have a course assignment

in which they can use their curriculum unit. In this review, the following ques-

tions are posed:

• Is the applicant’s proposal consistent with, and significant for,

the curricula and academic plans for your school?

• List the courses and/or the grade levels where the proposed unit

will be used; if there are none, state “none.”

The applications were

reviewed by three

groups: seminar 

leaders, school 

principals, and 

seminar Coordinators.

Application Review meeting. (Left to right: Seminar Coordinators Abie L. Benítez and

Angelo J. Pompano.)
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• Will the applicant be assigned next year one or more of these

course in which to teach the unit?

• Please indicate any special merits or problems you find with the

application.

When this procedure was introduced in 1998, Reginald Mayo,

Superintendent of the New Haven Public Schools, had written to all principals:

“We believe this is a highly promising way for ensuring that the assistance that

the Institute provides to individual teachers and to teams of teachers has the

best prospect for advancing each school’s academic plans.” This process

informs the consideration of each application, provides each applicant perti-

nent feedback, and often provides a significant opportunity for Institute

Representatives to talk with their principals about the Institute.

It is important that principals appreciate the nature and the significance

of the curriculum units that teachers in their school will be designing, and we in-

clude here some excerpts from principals’comments on the Fellows’applications:

Her unit will address a new program starting with kindergarten

and extending to the other grades on a yearly basis.

This proposed curriculum fits nicely into our science curriculum.

The applicant’s proposal is consistent with city/school expecta-

tions for curriculum development.

This unit will help support teachers in their efforts to develop and

create Science Fair projects.

This unit will provide students with the opportunity to explore

issues that are important to their education and welfare.

Nutrition is an important topic that not only directly influences

health but also behavior. The entire staff can use the findings of

this unit to share with their students.

This project will encourage the higher order thinking skills we are

supporting at the high school level.

We are trying to encourage problem-solving and group discussion

on issues of law and morality. This proposal supports those efforts.

This proposal is appropriate because of the large number of ESL

[English as a Second Language] students in our program. It will

enable the students and teacher to learn more about the Muslim

culture.

Principals appreciate

the nature and the

significance of the

curriculum units that

teachers in their

school will be 

designing.



As in the past, the Institute formed a group of teachers who served as

Coordinators to assist with the organization and smooth operation of the sem-

inars. The Director, with the assistance of the Steering Committee, selects

these Coordinators from the group of Representatives who had earlier helped

to plan the program of seminars. The Steering Committee is routinely involved

in thinking about teacher leadership and identifying the positions for which

individual teachers are most qualified.

There is one Coordinator in each seminar. They act as liaisons between

the seminars and a Coordinators’ committee to facilitate the exchange of infor-

mation and to provide teacher leadership without diminishing the collegial rap-

port within each seminar. A seminar Coordinator must be, and must intend to

continue as, a full-time teacher in one of New Haven’s public schools. A

Coordinator accepts the following responsibilities:

1. To work with school Representatives at the conclusion of the

application process, to serve on an admissions committee to con-

sider proposals for curriculum development submitted by teachers

applying to become Fellows, and to make recommendations to the

Director about whom to accept as Fellows.

2. To monitor the progress of a seminar through observation and

conversation with participants, and to give progress reports at

weekly seminar Coordinators’ committee meetings.

3. To report to the seminar members any organizational informa-

tion which should be circulated, such as the schedule of any visi-

tors and notice of Institute-wide activities.

4. To act as a resource for members of the seminar, providing

information about unit-writing deadlines, guidelines for writing

curriculum units, computer assistance available to Fellows, copy-

right procedures, and University facilities Fellows may use.

5. To be available to the seminar leader to provide information on

Fellows’ perceptions of the seminar and on Institute policies gen-

erally, and to offer assistance as may be needed.

6. To assist with the smooth operation of the seminar by keeping

track of Fellows’ promptness and attendance and the timeliness of

their written submissions, and by encouraging Fellows to make

and keep appointments for individual meetings with the seminar

leader.

7. To attend and come prepared to weekly committee meetings

with the Director (beginning February 6) and to take professional

days as needed for the above purposes.

Page 26

Annual Report: The Program in New Haven

Coordinators provide

teacher leadership

without diminishing

the collegial rapport

within each seminar.



When the seminars began, each Coordinator would participate as a

Fellow in a different seminar. At this earlier point they served as an admissions

committee. They met after school on February 6 to conduct a first reading 

and discussion of the applications to their respective seminars. They then 

contacted all teachers whose applications needed to be clarified or ampli-

fied. On February 13 the Coordinators met for a full day, by taking profes-

sional leave, for their final consideration of the applications and their 

decisions. They met again two days later to resolve issues remaining in some

applications.

During their review, the Coordinators considered the findings of the

school administrators and seminar leaders and made recommendations to the

Director about which teachers the Institute should accept. By these means, the

Institute seeks to ensure that all Fellows participate in seminars that are con-

sistent with their interests and applicable in the courses they teach. The

Institute accepted as Fellows 62 New Haven teachers, 40 in the humanities and

22 in the sciences. Two teams of teachers—one group in the humanities and

one in the sciences—were admitted with the expectation that team members

would coordinate their curriculum units and work together during the school

year, planning cross-grade and cross-department instruction and school-wide

activities. One of these teams, from East Rock Global Magnet School, ulti-

mately implemented its plans more fully than the other team, from Vincent

Mauro Elementary School. A meeting of seminar leaders and Coordinators was

held on February 26 to discuss the admissions process just completed, and to

review the seminar and unit writing process and the policies and procedures of

the Institute.
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Joint meeting of seminar leaders and Coordinators. (Clockwise from left: Bruce M. Russett;

Director James R. Vivian; Luis A. Recalde, Carolyn N. Kinder, John B. Buell, Abie L.

Benítez, John P. Wargo, and Angelo J. Pompano.)
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A meeting of seminar

leaders and Coordi-

nators was held to

discuss the admissions

process and to review

the seminar and unit

writing process and

the policies and 

procedures of the

Institute.



Page 28

Annual Report: The Program in New Haven

The seminar on “War and Peace in the Twentieth Century and Beyond.” (Left to right:

Fellows John B. Buell, Joyce Bryant, and Pedro Mendia-Landa.)
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Forty-eight percent of

the teachers accepted

in 2002 were partici-

pating in the Institute

for the first time.

Consistent with the Institute’s aim to serve the largest possible proportion

of all New Haven teachers, 30 (or 48 percent) of the teachers accepted in 2002

were participating in the Institute for the first time. Of these first-time Fellows,

precisely half were in the humanities and half were in the sciences. More than

one fifth of all the Fellows accepted (21 percent) were Black, nearly two thirds

(65 percent) were non-Hispanic White, and 14 percent were Hispanic. Twelve

were in their first year of teaching in New Haven.

The Fellows Who Were Accepted

Fellows came from all of the eight New Haven high schools, all of the six mid-

dle schools, two of the six K-8 schools, and one of the four transitional schools.

Of the 22 elementary schools, half had teachers participating. The Institute first

admitted elementary school teachers in 1990; this year 21 (34 percent) of all

Fellows were elementary school teachers. Twenty-two (36 percent) were mid-

dle or K-8 school teachers, and 17 (27 percent) were high school teachers.

Three schools had four or more Fellows; nine schools had three or more.

The participants included teachers from all stages of their careers.

Perhaps reflecting the effort to recruit new teachers, 44 percent of Fellows

were age 40 or younger (as compared with 30 percent in 2001). Overall, about

16 percent of the Fellows were 41-50 years old; 44 percent were younger, and

41 percent were older.

Consistent with the Institute’s effort to involve beginning teachers, as

Chart 2 (facing page) shows, more than one third of the Fellows (35 percent)

had four or fewer years of total experience in teaching. This was almost 

twice the proportion of Fellows at that stage of their careers in 2001, when 19

percent had four or fewer years of teaching experience. In 2002 about one 
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Chart 2

Total Years Teaching Experience for 2002 Fellows

Total Years Teaching Experience in New Haven

for 2002 Fellows

Total Years Teaching Experience in Present Position

for 2002 Fellows

Total Number of Respondents = 57

Total Number of Respondents = 52

Three fifths of all

Fellows have been in

their present teaching

position four or fewer

years.

Total Number of Respondents = 57
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Chart 3

Number of Fellows with Degree in a Subject They Taught in

2001-2002

fifth (19 percent) of the Fellows had 20 or more years of total experience 

in teaching. Yet, indicative of the need for the professional development 

that the Institute provides, nearly one half (47 percent) of the Fellows had 

four or fewer years of experience teaching in the New Haven school system.

Moreover, even though half of the Fellows have twelve or more years of 

total teaching experience, an even larger proportion (61 percent) have four 

or fewer years of experience in their present position—and 76 percent have

been in their present positions for nine or fewer years. These figures help to

explain why many teachers say they need to develop their knowledge in sub-

jects that they have been recently reassigned to teach, or curricular materials

for students of a different age or background from those they have taught

before.

Moreover, as in past years—and as is the case in the school system gen-

erally—many of the 2002 Fellows did not major in college or graduate school

in the subjects they currently teach. As Chart 3 (below) shows, in no field did

all Fellows teaching a subject have a graduate or undergraduate degree in that

subject. In three fields—art, general science, and social studies—no Fellows

had a graduate or undergraduate degree in a field they taught. Of the Fellows

teaching in the field of English, only 38 percent had an undergraduate or grad-

uate degree. Of those teaching mathematics, only one third had so much as an

undergraduate degree.
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Understandably, therefore, when the 2002 Fellows were asked about the

incentives that attracted them to participate in the Institute, they responded (as

Chart 5 (below) shows, reading left to right from the most to the least impor-

tant) that the most important incentives were the opportunities to exercise
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Chart 4 (below) shows the subjects Fellows taught in the 2001-2002 year

of their Institute participation. Overall, more than three fifths (63 percent) of

Fellows in the humanities and four fifths (82 percent) of Fellows in the sci-

ences had not majored either in college or in graduate school in one or more of

the subjects they taught in that year.

Chart 4

Subject Taught by 2002 Fellows

Chart 5

Incentives for 2002 Fellows to Participate
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Activities for Fellows

At the first organizational meeting of each seminar, held on March 5, 2002, the

seminar leader distributed an annotated bibliography on the seminar subject

and presented the syllabus of readings that he or she proposed that the seminar

intellectual independence (84 percent), to develop materials to motivate their

students (82 percent), to work with university faculty members (82 percent), to

increase their mastery of the subjects they teach (80 percent), and to develop

curricula to fit their needs (73 percent). Indeed, incentives that might be imag-

ined to be important for teachers with access to Yale University—credit in a

degree program and access to Yale athletic facilities—were much less impor-

tant for Fellows in the Teachers Institute.

As past Institute studies have shown, Fellows are in most respects high-

ly representative of all New Haven teachers. So, for example, this year’s

Fellows continue to reflect the gender and ethnicity of all New Haven teach-

ers, though there are great disparities overall between the ethnic and racial

characteristics of New Haven teachers and those of their students. (See Table

1 below.) Similarly, the Yale faculty members who have led Institute seminars

generally reflect the wider faculty at Yale.
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Table 1

Ethnicity and Gender of Participants

Totals may not add to 100% due to rounding.

Institute Fellows, 2002 66% 23% 43%

69% 20% 49%

73% 20% 53%

12% 6% 6%

67% 33% 33%

75% 25% 50%

67% 23% 44%

100% 67% 33%

86% 71% 15%

85% 62% 23%

Institute Fellows,

1978-2002

New Haven Public 

School Teachers, 2002

New Haven Public 

School Students, 2002

Institute Coordinators,

2002

Steering Committee, 

2002

Representatives and 

Contacts, 2001

Institute Seminar 

Leaders, 2002

Institute Seminar 

Leaders, 1978-2002

Yale Faculty, 2002
(includes tenured and term ladder faculty)

White

non-Hispanic

All Male Female

23% 7% 16%

26% 6% 20%

18% 4% 14%

57% 29% 28%

17% 0% 17%

25% 0% 25%

23% 3% 20%

0% 0% 0%

8% 6% 1%

3% 2% 1%

11% 2% 9%

4% 1% 3%

7% 1% 6%

30% 15% 15%

17% 0% 17%

0% 0% 0%

10% 3% 7%

0% 0% 0%

5% 3% 3%

3% 2% 1%

0% 0% 0%

1% 0% 1%

1% 0.3% 0.7%

2% 0.8% 1.2%

0% 0% 0%

0% 0% 0%

0% 0% 0%

0% 0% 0%

0% 0% 0%

9% 6% 3%

non-Hispanic

All Male Female

Hispanic

All Male Female

Other

All Male Female

Black

Fellows are in most

respects highly repre-

sentative of all New

Haven teachers.
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The seminar on “Survival Stories.” (Left to right: Fellows Marlene H. Kennedy and Amber

Stolz.)

would consider. The Fellows described the individual curriculum units that

they planned to develop. This afforded the members of each seminar an

overview of the work they were undertaking together and the projects they

would pursue individually. The bibliographies both introduced the seminar

subject and guided Fellows as they began research on their curriculum units.

According to one Fellow, “The selection of readings we covered was varied

and interesting (mostly!). I enjoyed being given a reading list and then being

able to discuss it. Our seminar had an outline but was flexible enough to incor-

porate anything that came up.”

Other Fellows wrote:

The subject was very interesting, and the texts to read were great.

We were assigned texts to be in charge of and would come to

class with a short presentation on how to teach this in our classes.

This got us all thinking. People were not afraid to voice their

opinions. There was a lot of camaraderie.

“We were assigned

texts to be in charge

of and would come 

to class with a short

presentation on how

to teach this in our

classes.”

—Institute Fellow



Especially appreciated was the reasonable length of the assigned

readings. Most of the reading assignments could be completed in

two to four hours which meant that all of the Fellows had com-

pleted all of the same reading for each meeting. This certainly

contributed to the quality of the discussion.

The seminar leaders also commented on what they perceived to be the

Fellows’ responses to the weekly readings. One said: “The Fellows were inter-

ested, did their reading (which I kept fairly short), and with a couple of excep-

tions they contributed freely to discussions.” He continued, “Leading the sem-

inar was an entirely positive experience.”

Another seminar leader wrote:

My field is inherently interdisciplinary, and considerable maturity

of judgment is necessary to understand the interplay between sci-

ence and politics in decision making. The teachers were very

strong in this respect, and they seemed quite engaged in the semi-

nar discussions. There was consistently strong competition to get

classroom “air time,” as most seemed quite engaged. This caused

me to adjust my teaching style—less lecturing and more discus-

sion as I tried to move through an agenda of questions and issues

each week.

Before the second seminar meeting all Fellows met individually with

their seminar leader to discuss their projects. The Institute requires that Fellows

schedule at least two such conferences as part of the unit writing process; many

Fellows, however, meet more frequently with their seminar leader. At the end

of the program, almost all Fellows (93 percent) said that they had ample oppor-

tunity to discuss their choice of readings with the seminar leader.

During the period that preceded the regular weekly meetings, Fellows

continued their reading, both preparing for the upcoming seminar discussions

and working toward a brief prospectus of what their final units would contain.

At the second seminar meeting, on April 9, Fellows submitted this prospectus,

presented their revised unit topics, and began to discuss the common readings.

The regular weekly seminar meetings began on May 7; thereafter Fellows con-

tinued to develop their units in stages, with a first draft submitted on May 28.

The weekly meetings of the seminars continued through July 16, with Fellows

submitting the second draft of their units on July 2 and their completed units

by July 31.

For several years, Fellows have been asked to submit the prospectus,

together with a revised topic of the unit and a list of appropriate readings, at

the time of the second seminar meeting. This allows them a full six weeks to

write a first draft. The due date for the second draft is late enough to allow
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“Most seemed quite

engaged. This caused

me to adjust my

teaching style—less

lecturing and more

discussion.”

—Seminar Leader



Fellows ample time to address the comments they received on the first draft

from other Fellows and from the seminar leader. Some seminar leaders have

urged that the revised topic, preliminary reading-list, and first draft be submit-

ted somewhat later, and some have informally instituted yet another draft

between the first and second drafts. Every year, too, some Fellows are con-

cerned that the writing of the unit begins before they have entered well into the

seminar topic, or that too much work must be done at the end of the school

year, when they are heavily committed to their teaching. Nevertheless, a

majority of the Fellows have been satisfied with this schedule. In 2002 one

said, “Timetables are hard to establish when you work in such an overwhelm-

ing circumstance which is inner-city teaching. Yet, the seminars start [meeting

every week] when our year is just about to end, our busiest time of the year.

This is a weakness but a blessing disguise; the Institute activity allows us to

focus on what we want to do improve our teaching for the following year.”

Overall 69 percent of the Fellows thought the unit writing deadlines occurred

at the right time in relation to the school calendar.

The Institute attaches great importance to the process through which

Fellows develop their curriculum units, and many Fellows commented upon

the benefits derived from following this process. One said: “The writing

process was overwhelming at times, but the collaboration in the seminars put

me at ease. We were able to share our curriculums with our colleagues to learn

what they were writing about and to receive feedback.” Another, who said that

the seminar leader “nurtured us through the process” and that “it was wonder-

ful,” wrote:

Information presented to us prior to the unit creation and during

the writing of the unit was very detailed. I especially enjoyed the

depth with which our professor corrected our unit drafts. I found

the seminar to be very rewarding because I had an opportunity to

meet with a diverse group of fellow educators who contributed

much to the lesson assignments and the book discussions. I also

enjoyed it when all of us were given a chance to present our units

to the group.

Another Fellow wrote:

Throughout the seminar, participants were given adequate

amounts of time to complete required assignments. Opportunities

to brainstorm with one another and to share preliminary drafts

with our colleagues in the development of individual curriculum

units were well fostered. [The seminar leader] allowed Fellows to

express interpretations of covered materials in an open forum.

Space was allowed for colleagues to agree to disagree. This

resulted in stimulating, candid dialogue between teachers across

grade levels.
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“I especially enjoyed

the depth with which

our professor correct-

ed our unit drafts.”

—Institute Fellow

The Institute attaches

great importance to

the process through

which Fellows 

develop their 

curriculum units.



At the conclusion of the seminars, most Fellows indicated that the 

program schedule (84 percent) and the guidelines for writing a unit (89 percent)

had been useful to them to a great or moderate extent. This year 59 percent 

of the Fellows said they tried out the subject matter and 68 percent said they

tried out the strategies of their units in their classroom. Of those who did, 

most Fellows (85 percent) said that this influenced what they included in the

final units.

During the first two months of the program, which serve as a reading

period, all Fellows also met together on Tuesday afternoons for a series of

talks. These talks are designed to expose all Fellows to some of the work 

done in seminars other than their own, and in some cases to subjects and 

leaders of possible future seminars. Ordinarily, therefore, some current or

prospective seminar leaders are included in this series. At the same time, some

other faculty members are invited to speak on topics the school

Representatives believe will be of particular interest to many Fellows, based

on the interests expressed during the months of planning and canvassing the

preceding fall.

In response to the teachers’ expressed interests, and because many

Fellows had considered applying to more than one of this year’s seminars, the

current seminar leaders gave all five of the talks in 2002.

• On March 12, Ellen Lust-Okar offered “a brief introduction” to

culture and politics in the Middle East.

• On March 26, Robert J. Wyman discussed “Ethnic Cleansing,

Chimpanzee Style.”

• On April 2, Amy Hungerford expanded upon one text, Art

Spiegelman’s Maus, in addressing “Cartoons and the Holocaust.”

• On April 23, Bruce M. Russett tackled the question of “War

Without End?” in comments that were both retrospective and

prospective.

• On April 30, John P. Wargo outlined his seminar on “Food,

Environmental Quality, and Health” in remarks that focused on

matters such as pesticides and the threat of water pollution.

This year the talks were especially popular among Fellows. The few crit-

icisms primarily related to the use of precious time, and whether that time

might have been used more effectively in different ways within the Institute.

One Fellow said that the talks “should come later in the schedule allowing

Fellows to meet with and get information from the seminar for which they are

writing the curriculum unit.” A second said that the talks “took time away from

working with the professor and researching topics.”

Page 36

Annual Report: The Program in New Haven
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Still, most Fellows saw in the talks the purposes for which they were

organized. Fully 100 percent of Fellows said that to a great or moderate extent

the talks provided them intellectual stimulation, while most said they provid-

ed a sense of collegiality and common purpose among Fellows (86 percent).

Four fifths (80 percent) said the talks were successful to a great or moderate

extent in providing an overview of Fellows’ work in the seminars. A slightly

larger proportion (86 percent) said that the Institute scheduled the right num-

ber of talks. One Fellow “felt the talks were a positive experience both for the

content and the fact that they bring all of the Fellows together in a positive

atmosphere.” Another characterized the talks as “worthwhile, interesting, and

well-timed.” A third individual said they “were so interesting and mind-

expanding and non-threatening for us teacher types.” Yet another Fellow

observed: “Many of the professors were so engaging in their talks, that I

wished I could be joining in their seminars as well.”

Many Fellows reported that the talks prompted them, to a great or mod-

erate extent, to read about their topics (70 percent, compared with 51 percent

in 2001), discuss the topics with their students (51 percent), and discuss the

talks with other teachers (82 percent). In all three respects, these figures rep-

resented an increase over the prior year.

As in other recent years, the Institute scheduled a session on curriculum

unit writing, well before the regular meetings of the seminars began. Before

starting on their curriculum units, the Fellows all need to understand the cen-

tral role that the process of writing plays in Institute seminars. As part of their

admissions folder, all Fellows had received Institute guidelines and mechanical

specifications for preparing curriculum units, which outline the Institute writing

process and the five steps for Fellows’ formulating, reformulating, and enlarg-

ing their individual units. On March 19, the teachers serving as Seminar Co-

ordinators comprised a panel in leading a session on curriculum unit development.
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2002 Workshop on Curriculum Unit Development. (Left to right: Seminar Coordinators Luis

A. Recalde, Jean E. Sutherland, Carolyn N. Kinder, Angelo J. Pompano, and John B. Buell.)
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The Coordinators spoke from their own experiences in researching and

writing new curricula as Institute Fellows. Representing among them the ele-

mentary, middle and high school levels, the Coordinators spoke to all the

Fellows on these topics: “Setting the Stage”; “Checking and Using the Index,

Guides, and Reference Lists”; “Addressing Your Audience and Narrowing

Your Topic”; “Following the Institute Process for Unit Development”; and

“Aligning Your Unit with School Plans and District Goals.” Then the Fellows

were divided into seminar groups, where each Coordinator led a discussion of

purposes and practices in writing Institute curriculum units. This afforded an

opportunity for the first-time Fellows to learn about the guidelines and other

aspects of curriculum unit writing from experienced Fellows. It also encour-

aged experienced Fellows to share that experience and allowed all to discuss

how the completed volume of units might display a range of teaching strate-

gies and contain a standard form of annotation. By leading these discussions,

the Coordinators also identified themselves as being knowledgeable about the

process of writing curriculum units, so that other Fellows might seek their

advice.

At the Coordinators’ weekly meetings with the Director and Associate

Director, which were held on the day after seminar meetings, they discussed

the progress of each seminar and gained an overview of the program. In addi-

tion, the Coordinators met with the seminar leaders immediately before the

program began to provide them with information about the teachers who had

been accepted and to begin to define their role in assisting with the conduct of

the seminars. Both seminar leaders and Fellows acknowledged in their evalu-

ations the essential role of the Coordinators. Ninety-five percent of Fellows

agreed that the Coordinators provided teacher leadership without diminishing

the collegial relationship within the seminar. Fellows found the Coordinators
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Seminar Coordinators meeting. (Left to right: Seminar Coordinators Jean E. Sutherland,

Carolyn N. Kinder, Abie L. Benítez, Angelo J. Pompano, Luis A. Recalde; Director James R.

Vivian; and Seminar Coordinator John B. Buell.)
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to be helpful either a lot (79 percent) or a little (21 percent) in providing infor-

mation about unit writing deadlines; helpful either a lot (67 percent) or a little

(30 percent) in providing information about guidelines for unit writing; help-

ful either a lot (60 percent) or a little (30 percent) in providing information

about the use of University facilities; and helpful either a lot (62 percent) or a

little (29 percent) in facilitating discussion of Fellows’ work in progress. Few

Fellows found the Coordinators unhelpful in any respect. One Fellow said:

“The seminar Coordinator was there when I needed her during the final writ-

ing [of the curriculum unit], playing an important and appreciated role of sup-

port and colleague.”

To maintain current information on the program and to address any 

problems that arose, the Institute Director and Associate Director met monthly

with the seminar leaders as a group. This also afforded the seminar leaders,

three of whom were conducting an Institute seminar for the first time, an

opportunity to talk with one another about their approaches to the seminar and

experiences in it.

Rewards for Fellows

The seminars have always been regarded as the core collaborative experience

of the Institute, and each year the majority of Fellows’ comments about the

seminars have been strongly positive. Again this year their comments were

often very enthusiastic indeed. One said: “Each person took their work seri-

ously and seemed to have a real investment in producing a unit designed for

their students.” This same Fellow believed the seminar leader “was skilled at

involving everyone without pressuring anyone to participate.” Another partic-

ipant noted, “The seminar seemed to fly by and we all seemed sorry to see it

end. It was a great experience and I hope my unit will convey some of what I

learned to my students.” A third “was very happy with the comments, help,

criticism, and ideas I received from this seminar. My writing improved and I

learned how to look at writing in a new way.” A fourth Fellow said, “This was

a great seminar, probably one of the top five courses I have ever taken.” And

a fifth added, “I looked forward to attending each of the seminar sessions

because the topics were so interesting and educational. I have been a member

of the Institute for seven years and feel this seminar was the most interesting

and engaging.”

Others said:

With the help of the seminar leader, I was able to use the knowl-

edge gained in the seminar to create a unit that will benefit my

students by expanding their knowledge of the subject matter while

at the same time building their self-confidence and allowing them

to have fun. All of the Fellows in the seminar were wonderful to

work with and each unselfishly contributed to the discussion from

the point of view of their own area of expertise. It is this
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exchange of ideas between the professor and Fellows that most

appeals to me.

I had a wide variety of experiences throughout the seminar. My

first feelings were of fear and apprehension. Once I was able to

adjust to the seminar meetings, I felt confident that I would be

able to complete the task. Meetings with my seminar leader and

other Fellows further solidified my confidence to be able to write

the curriculum. The whole seminar process enhanced and fine-

tuned my teaching skills.

The Yale faculty members who led seminars described their seminar in

both specific and general terms. One seminar leader said, “I don’t know of any

professional development for teachers—except for the kinds of things offered

by NEH seminars and Bread Loaf—that is superior to its double focus on con-

tent in the humanities and sciences and application to the classroom.” Another

remarked that “Every session ran overtime because the teachers had more to

say than there was time. One first-year teacher,” according to this seminar

leader, “said that she loved the seminar and reported how she was not waiting

for a completed unit, but was using the readings in her classes this very year.”

Fellows themselves particularly relished a chance to talk and work with

other teachers across the artificial boundaries that often separate grade levels,

schools, and disciplines. One Fellow wrote: “I found the seminar to be very

rewarding because I had an opportunity to meet with a diverse group of fellow

educators who contributed much to the lesson assignments and the book dis-

cussions.” Another wrote: “The group of Fellows was particularly well-bal-

anced providing for interesting discussion both in regards to the assigned read-
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The seminar on “War and Peace in the Twentieth Century and Beyond.” (Left to right:

Fellows Pedro Mendia-Landa and Burton R. Saxon.)

M
ic

h
ae

l 
M

ar
sl

an
d

“Every session ran

overtime because 

the teachers had 

more to say than

there was time.”

—Institute Fellow



ing and the Fellows’ units. There were three high school teachers, three from

middle schools, and four representing elementary grades.” This participant

observed that “Fellows also varied in their number of years of experience,” and

that “Racially and ethnically the group was also mixed.” She concluded: “This

mixture of teachers blended together extremely well. Everyone contributed

and seemed to respect and even seek out the opinions of others.”

Several teachers commented on the inspiration they found in working

together. As one described:

I very much enjoyed the intellectual stimulation of meeting with

my seminar every week. It is easy to get trapped in the world of

your own school and forget to have a life outside; I truly loved

reading thoughtful materials and engaging in lively debates once a

week. It made me feel more complete and having that stimulation

made me more enthusiastic about working with my own students.

Another Fellow wrote: “The ‘bonding’ that occurred in the seminar, how-

ever subtle, had the effect of letting us know that our biggest problems and

challenges in the classroom are universal rather than specific to us.” This

Fellow said, “I think the Institute offers the emotional support so many of us

need to do our work. This, in sum, is the biggest thing that I will carry over to

the next year, especially when things get tough.”

A third said, “The group of teachers that partook in the seminar were peo-

ple I could trust to be honest and receptive in their feedback.” This Fellow con-
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The seminar on “The Craft of Writing.” (Left to right: Fellows Christine Picón-Van Duzer,

Sean Griffin, and Leigh Highbridge.)
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tinued: “What is sorely lacking at some of our schools—that is the element of

support and encouragement for work heartfelt and well done—was provided in

the seminar group. Thank God and my colleagues for that.”

Ever since the Institute’s inception, its participants and staff have been

asked whether the co-professionalism among Yale faculty members and New

Haven school teachers, for which the program is widely known, is authentic.

The collegiality on which the Institute is founded is perhaps best illustrated by

the mutual respect between Fellows and seminar leaders that the seminar expe-

rience engenders. One seminar leader, for example, said that this year’s semi-

nar “was especially satisfying due to the energy and vigor of seminar discus-

sions.” He asserted that “The Institute is playing a vital role in curriculum

development within New Haven, attracting many exceptional teachers who

have grown into important leadership roles within their own disciplines.”

Another seminar leader voiced similar respect for the teachers: “It has

been good for me to understand the quality and commitment of most of the

Fellows, and some of the challenges they face in doing a good job.” This sem-

inar leader “came away with an understanding of how good they could be.”

Not least, “I enjoyed it, and thought I was doing something worthwhile.” 

In turn, Fellows expressed admiration for their Yale colleagues and for

the collegiality that they helped to foster. One said, “My experience in the

Institute this year was extremely positive. There were a number of reasons for

this. First, the seminar leader was very good. He was very effective in leading

discussion and raising important questions.” This participant also noted “the

quality of the other Fellows in the seminar. They were all extremely well

informed and provided a variety of useful perspectives on the topics under dis-
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The seminar on “The Craft of Writing.” (Left to right: Fellow Shirley Ann Goldberg and

seminar leader Thomas R. Whitaker.)
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cussion. One Fellow who was perhaps not as well versed in the subject area

raised such interesting questions that her contributions were equally appreciat-

ed. I felt I made connections with teachers at other schools which will prove

invaluable in years to come.”

Such praise was common among Fellows. One said, “The seminar leader

provided expert and useful information on this topic as well as specific infor-

mation to assist each of us in our individual projects. He showed great interest

in each of our topics and provided many useful suggestions.” Another Fellow

wrote that a seminar leader “provided everyone with excellent ideas to include

in our units. He was also very aware of the audience we were trying to reach:

teachers and students. This was indeed a great experience!” A third participant

said: “The professors were very well prepared, presented information in a

digestible manner, and made themselves very accessible to the Fellows.” A

fourth wrote, “Our professor was excellent. She was serious when she had to

be but had a great sense of humor and an easy ability to laugh.” And a fifth

said, “The quality of teaching, especially [my seminar leader] and also in each

of the lectures, was excellent.”

Other Fellows wrote:

The seminar leader’s respect and appreciation for what each of 

the members was trying to do allowed for intellectual growth 

even though the subject was difficult. A great byproduct of the

seminar was collegiality established among all seminar members.

Although we had different ideas on how we would present the 

subject we were able to exchange ideas and feedback from each

other for our units. Furthermore, we got to know the other mem-

bers of the seminar better, allowing us to form a cadre of peers

with similar interests.

Our seminar leader was very flexible. This I saw as a strength. He

let us engage in as much discussion as we wanted in most

instances. We were given the resources needed to get much of our

research from the Internet. This saved time and money. Lastly,

Fellows were truly treated as colleagues by the seminar leader.

People shared information and we really jelled as a group.

Everyone was prepared and we each participated so that the semi-

nar wasn’t pure lecture nor did any one participant overshadow

the others. There were divergent opinions on some topics but

everyone treated these ideas with respect. [The seminar leader]

did an excellent job in organizing the seminar and in keeping the

discussions moving along. Later in the seminar he gave us each a

chance to review what we had done with our units and to ask the

others for suggestions. He did an excellent job in helping us to

organize our units and his insights were invaluable.
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Relating Seminar Topics to Curriculum Units

Each Institute seminar must balance the complementary and inseparable but

sometimes competing demands for studying the seminar topic and developing

specific applications of that knowledge for school classrooms. The Fellows,

coming from elementary, middle, and high schools, are obligated to develop

curriculum units that have some demonstrable relation to the seminar topic, but

they are free to work out curricula that enter territory not covered in detail by

the seminar. The curriculum units, therefore, have a diversity of subject and

approach that one would not expect in a regular university course on the sem-

inar topic. As a result, discussions in the seminar, while doing justice to the

common reading, can also range widely over substantive and pedagogical

issues relating to the curriculum units. Some comments by seminar leaders and

Fellows quoted earlier have already indicated that each seminar approaches

these demands somewhat differently as seminar leaders strive to strike an

appropriate balance.

In recent years the Institute has also encouraged Fellows to build into

their curriculum units both subject matter and skills that are called for by the

local curriculum framework—including a strong emphasis upon literacy—and

the statewide Connecticut Mastery (CMT) and Academic Performance

(CAPT) Tests. One Fellow said: “I made great efforts to incorporate a variety

of learning strategies and approaches.” She was “conscious of including writ-

ing to build CAPT/CMT skills.” Another wrote: “It was rewarding to create a

language arts unit that was integrated with the United States history aspects of

the social studies curriculum and to be able to meet the goals, objectives, and
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Fellow Sandra K. Friday and her student at Wilbur Cross Annex.
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standards of state and local curricula experts.” A third Fellow pointed out that

her curriculum unit “includes a plan to address not only content area standards

but also pedagogical standards.” And a fourth said: “Teaching is that much

more fun when you are implementing your own curriculum following the dis-

trict’s framework and standards.”

Ultimately, four fifths of this year’s Fellows (82 percent) said that there

had been a successful balance in seminar between general study of the semi-

nar subject and Fellows’ work in progress on their units. As one Fellow said:

“Where appropriate [the seminar leader] provided information which ampli-

fied and explained the material we had covered in the readings. He provided

ample time for Fellows to present and discuss their units.”

After the curriculum units were completed in July, they were compiled in

a volume for each seminar. In September the volumes were deposited in the

libraries of all elementary middle, and high schools, so that New Haven teach-

ers, whether or not they have been Fellows, might use them in their own teach-

ing. As in the past, the Institute prepared a Guide to the new units, based on

synopses by the authors and their recommendations of the grade levels and

school courses to which their units apply.

The Institute also updated the Index of all the 1392 units contained in the

155 volumes the Institute has published since its inception in 1978. The Index

and Guide also were deposited in all school libraries and distributed to the

teachers who serve as Institute Representatives for the schools. A full set of the

new curricular resources was provided to those school district administrators

who have responsibility for curricula system-wide.

Maintaining a library set of units has proved most difficult in those

schools that do not have a full-time librarian or, in some cases, even a library.

In 1993-94, the Institute therefore sought to determine the best location for

Institute material to be deposited in every New Haven school. It has since con-

tinued to supply units missing from any collection, based on surveys distrib-

uted annually to schools, insofar as the volumes remain in print. As described

below, the Institute has also created an electronic version that makes its cur-

ricular resources more widely accessible.

Results for the Participants

As in past years, Fellows in 2002 spoke of the results of their Institute partic-

ipation especially in terms of intellectual growth and renewal. Just as the

opportunity to increase mastery of the subject one teaches was an important

incentive for most Fellows (80 percent) to take part in the Institute, almost all

(93 percent) said that they had gained knowledge of their subject and confi-

dence to teach it by participating in their seminar. Only one Fellow disagreed

with the statement that the seminar helped with intellectual and professional

growth.
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Many Fellows described the Institute experience as having increased

their professional confidence and morale, while nourishing their curiosity.

They spoke of this confidence both generally and in terms of greater mastery

of a particular subject. One observed, “My curriculum is continually strength-

ened every time I take a seminar and write a unit. My content knowledge is

solidified and this affects my class in every way. I am a better teacher because

of the opportunities the Institute has afforded me.” More specifically, a second

Fellow “will be much more able to teach the foreign policy section of

Advanced Placement United States history during the coming years.” A third

Fellow explained that the Institute “has allowed me to do readings that other-

wise I would not have had a chance to do. I feel more confident to cover a

topic, which is now in the news.” After the experience, he said, “I’m ready for

next year!”

Other Fellows wrote:

I believe that my participation in the Institute has helped me to

grow professionally. I was able to meet teachers from different

schools and to share ideas with them. As a teacher, I believe it is

very important to continue to grow. How can we convey to stu-

dents that education is important, if we are not living proof?

Fresh, new material is very motivating to me in the classroom. I

thrive on creativity and through the Institute I can develop cur-

riculum units of interest to my students and myself. The Institute

makes available both time and resources to develop these units

that otherwise would perhaps not happen.

Fellows spoke, too, of the access to Yale facilities they had gained from

participation. From the Institute’s inception, all Fellows have been full mem-

bers of the University community, listed in the directory of faculty and staff,

and granted use of facilities and services across the campus. For most Fellows

(90 percent) access to Yale’s academic facilities such as the library was an

incentive for their participation, and 70 percent reported that membership in

the Yale community had been greatly or moderately useful to them. According

to one Fellow: “The Institute did a great job in providing access to materials

that would be helpful to the Institute Fellows. Also, providing the use of Yale’s

first class facilities is a huge bonus.” Another characterized “the use of Yale

facilities” as “a major benefit in conducting our research and developing inter-

est in related issues.” And a third said: “Continued access to the Yale libraries

and academic resources is also important to developing good units. Attending

class ‘on campus’ was exciting and made the experience feel more profession-

al. Please continue these aspects of the program.”

Fellows see the results of the Institute as going beyond their own class-

rooms, and beyond the teachers who have themselves personally participated

in the seminars. Almost all Fellows said that they plan to encourage or assist
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other teachers in using the unit they prepared; more than half said they planned

to do so with three or more other teachers. As a group, the Fellows planned to

encourage or assist a total of 141 other teachers.

Fellows this year provided various accounts of the more extended influ-

ence the Institute has had, and will have, for themselves and their schools. One

said, “I am new to the school where I’m currently teaching and will not only

implement this unit but also let my team know of my unit and add it if possi-

ble to the second grade curriculum.” Another noted that he had “shared” the

unit he had developed last year “with my colleagues who teach U.S. History II

and they have made partial use of it. I will make further efforts in that area next

year.” A third said, “The way my unit is constructed, teachers are forced to

cooperate. English and art teachers must work together on this unit, making it

a truly collaborative effort.” A fourth said, “I always try to write a cross-cur-

riculum unit which brings together teachers of several disciplines. This results

in an atmosphere of cooperation which is good for the school in general.” And

a fifth recalled that her principal “commented that YNHTI Fellows have strong

leadership skills, are good collaborators and are highly effective in carrying

out tasks.”

Another Fellow, who noted that in the past she had seen her “colleagues

(even if they are not YNHTI Fellows) make use of the Institute teacher

resources,” further observed: “My curriculum unit will serve not only as 

an exciting social studies and language arts tool, but also as a social develop-

ment resource. I have already shared aspects of my unit with several col-

leagues. Hopefully, they will consider implementing the unit in their class-

room (they have already committed to using several of my bibliographic

resources).”
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Reception for Representatives and Contacts in Sterling Memorial Library. (Left to right:

Gail G. Hall and Raymond W. Brooks.)
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Other Fellows wrote:

Since I planned for my unit to be used as a teaching tool for my

staff in preparing them for the Science Fair, it will have a major

impact for our school curricula. The teachers at my school will

have a manual to help them with planning. I will also use my unit

to get my students ready for the Science Fair. I feel that this is one

of the most useful units that I have written.

I believe that half of the students in my school will be exposed to

my curriculum. There are eight teachers in my program. During a

90-minute teaching block, I will teach this unit with another

English teacher to one fourth of the students in the program, while

an English teacher who is teaming with a social studies teacher

will teach it to another one fourth of the students.

Each year we are attentive to the responses of both first-time and veter-

an participants because we want a high proportion of New Haven teachers 

to become Fellows and we also want the Institute to become a regular part 

of Fellows’ professional lives. Both groups cite their own rewards. One 

newcomer said:

As a first-year Fellow, I found the seminar both enjoyable and

extremely beneficial. Also, I didn’t feel as overwhelmed as I

imagined I might. The work completed will help me in my

upcoming year. I will use the materials in a course that is being

taught for the first time. So it feels great to begin with such a

solid foundation.

Others wrote:

Personally, I would have benefited from discussing more of the

seminar readings and material in the context of teaching rather

than having general discussion. Nonetheless, the discussions were

enlightening and I feel fortunate to have had the opportunity to

partake in each session. Overall, the experience has been worth-

while because it has been engaging, professionally stimulating,

and practical.

This is my first year in the Institute and the positives definitely

outweigh the negatives. The only concern I had, throughout, was

how to apply this college level learning to elementary school stu-

dents? Especially the in-depth material we covered. My challenge

was to pick and choose the information that would be 1) relevant;

2) interesting; and 3) beneficial for my students. The strength of

the program is the people. The professor was amazing. She made

available to us so many resources. She was also incredibly avail-
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able! Via email and face-to-face contact, at one-on-one meetings

and seminars, the lines of communication were always open. She

must have reviewed my curriculum unit, or parts thereof, four

times. In turn, my fellow participants added immensely to the

[seminar].

One new Fellow pointed to the appeal of the Institute in comparison with

more conventional staff development programming for teachers:

After a somewhat anxiety producing start, the seminar turned 

out to be the most intellectually stimulating in-service type 

activity that I participated in with other teachers this year. I 

have attended a number of worthwhile mandatory in-service 

trainings at school, yet a number of strengths differentiate my

experience in the Yale-New Haven Teachers Institute this year

from my experience in other training activities. First, while many

in-service activities at school are interesting, they are often too

brief and without follow-up. Many often last one-half to one day.

The continuity of attending the Institute [from March through

July] allows for a more comprehensive experience. Second, 

working with fellow teachers is a strength. It allows teachers to

support and critique teachers. Third, the structure of the seminar

and location of the seminar are strengths. Attending “class” each

week in the university setting creates more legitimacy for the

experience. Being in a university classroom is intellectually stim-

ulating. Moreover, being outside the school environment provides

a refreshing alternative to “staying after school.” Fourth, and 

most importantly, completing the Institute results in a tangible 

and practical product—the unit—which can be directly applied 

to teaching.

Among the teachers who were participating in the Institute for the first

time were the twelve individuals in the BEST program who were in their first

year of teaching in Connecticut.

As discussed above in the section of this report on the Fellows’

Application and Admissions Process, the Beginning Educator Support and

Training (BEST) program is a State of Connecticut requirement for new teach-

ers. In 2002 the Institute undertook a pilot effort to involve and support first-

year teachers. At the conclusion of the program, one of them cited “preparing

teachers for the BEST program” as among the Institute’s “strengths.” This

individual said that “The training offered by the Institute helps to develop out-

standing teachers, which in turns benefits the students.”

On May 16 New Haven Superintendent of Schools Reginald Mayo host-

ed a reception to recognize and encourage the new teachers participating as

Fellows. He and other district administrators, including the two Associate
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Superintendents, spoke with the new teachers and with other Fellows about

their experiences in the Institute and in their schools. The event was an oppor-

tunity for the Superintendent and his colleagues to congratulate the Fellows for

participating in the Institute during their challenging first year of teaching, and

to urge them to remain in teaching in New Haven.

Several of the 2002 Fellows who were first-year teachers were among the

most enthusiastic participants in the Institute. One said, “I have explored in

depth an area of history that I was not familiar with. I now feel I can teach it

with confidence. It will greatly enhance my BEST year and what I can accom-

plish for that.” A second “would look forward to participating” in the Institute,

he said, “for many years to come” and “found this experience very rewarding

and enjoyable.” Another wrote:

I really enjoyed my time in the seminar this year. The seminar

leader and my fellow teachers were a great support for me.

Although the work was very demanding, it was also very reward-

ing. As a first-year teacher the seminar prepared me for my BEST

portfolio next year. It’s great working in an environment where

teachers are motivated to better themselves and their students. I’m

a better teacher for having participated in the seminar. As the new

Representative for my school I look forward to increasing my

involvement with the Institute.

Another first-year teacher said: “My teaching will be affected by the

research and unit preparation as I intend to use this unit for the BEST portfo-
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Reception for new teachers participating as Fellows: (Left to right: Fellows Christine Picón-

Van Duzer, Andrea N. Bailey; Superintendent of New Haven Public Schools Reginald Mayo;

Associate Superintendent Verdell M. Roberts; Fellow Virginia Seely; Associate Director

Josiah H. Brown.)
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lio I will be preparing this year. I had an opportunity to get feedback from a

professor who is skilled in research.” She added, “It is because I am embark-

ing on this next step in the certification process that I considered and became

interested in attending the Institute.”

The Institute surveyed the new teachers among the 2002 Fellows to learn

how best to involve them in its work. The results of the pilot were encourag-

ing, especially the fact that four of these Fellows proceeded to become

Representatives for their schools in the fall. We will track the outcomes of their

BEST portfolios and, in particular, the ways in which seminar participation and

unit development may have assisted these teachers. We will use this informa-

tion in planning future recruitment and support efforts for new teachers. We

will consider how the teaching of Institute curriculum units should be sched-

uled in relation to the portfolio requirement, and how to ensure mentoring of

new teachers within the seminars in a way that more consistently complements

the mentoring structure that the district has established. The coordinator of the

pilot initiative in 2002, Dina K. Secchiaroli, was a Fellow for the third con-

secutive year in 2002, and she expects also to coordinate the Institute’s follow-

up to the pilot in 2003. She was one of three Fellows who volunteered to

undergo training from the New Haven Public Schools to become BEST men-

tors for the district. In this role, they advise and support new teachers both in

the classroom and in the creation of their portfolios. Involving more BEST

mentors in the Institute promises to help integrate the Institute and the district’s

own professional development for new teachers.
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Representatives and BEST mentors Sandra K. Friday (left) and Dina K. Secchiaroli (right).
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For returning Fellows, the rewards of participation do not diminish over

time, because the experience becomes cumulative, rather than repetitive or

redundant. In fact, many teachers report that the rewards increase as one has

more experience as a Fellow. Many consider the nature of the Institute as a

learning community to be a district benefit, too. One fifth-year Fellow wrote

that “The Institute continues to serve as a source of experiential learning for

many instructors throughout the New Haven area and me. This year, each sem-

inar topic was enticing, and weekly talks were informative. My seminar,” she

said, “was fabulously stimulating.” Another longtime Fellow said: “This year’s

Institute ranks very high among those in which I have participated.” Others

observed:

I have participated in the Institute for several years and my expe-

rience has been a rewarding one socially, emotionally, and intel-

lectually for me as well as my students. It has enhanced my teach-

ing, my students, the curriculum and my school providing them

and me with materials that we would not have had.

Taking part in the Institute was a learning experience that taught

me many valuable lessons that I will use for the rest of my career.

Through the seminar I gained new knowledge in the area of con-

centration, which I will pass on to my students. . . . [The Institute]

affords the Fellows the opportunity to write creative and useful

units that can be used by coworkers. While every teacher knows

how to write a unit, however, sometimes creativity needs a boost.

The Institute provides this boost by creating a stimulating atmos-

phere in which teachers can exchange ideas.

Every year since 1990, when they became a regular part of the Institute,

elementary school teachers have spoken of the advantages of the Institute for

them specifically. This year one elementary school Fellow said, “This year’s

Institute has proven to be both productive and stimulating for my teaching pro-

fession in the elementary classroom. Once again I am excited about having a

fresh and new curriculum unit to present to my first-grade students.”

Another Fellow, while arguing that “more of the seminars should be

geared toward subjects which will be useful in teaching elementary school stu-

dents,” said: “I created an excellent unit which includes many disciplines and

cuts across grade levels.” He recalled, “My participation in the Institute in the

past resulted in units which excited my students and drew out their creativity.”

“The seminars,” he concluded, “lend themselves very well to the curriculum

standards of the City of New Haven.”

Seminar leaders, too, speak of what they gain from participation. They

not only appreciate their growing involvement in public education and the

University’s home community, they also find that there are often benefits

accruing to their own scholarship and teaching. Presenting their experience is
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especially important because the Institute is often asked to explain the incen-

tives and rewards for Yale faculty members who participate. One seminar

leader this year said: “The creation of this year’s seminar coincided with my

writing a new book. The seminar’s focus,” he continued, “caused me to rethink

and reorganize” one section of the book. It also led him, he said, to consider

the structure of an additional book. He has “incorporated readings and several

lectures designed for this year’s YNHTI seminar” into a course “taught to Yale

undergraduates,” and into a graduate seminar. He believes that “Without ques-

tion, the YNHTI experience will improve these courses.”

Another seminar leader said:

Because of the incredible creativity of some of the seminar mem-

bers, [the experience] reminded me that teaching is more than just

reading and discussion, even at the college level. Varying activi-

ties, bringing art into the curriculum, reaching out to students who

are not interested in reading—all these things are as useful at Yale

as they are in the New Haven classrooms these teachers lead.

Teams of Fellows

For the past nine years the Institute has admitted teams of at least three teach-

ers from the same school to a seminar with the expectation that the team mem-

bers would work as a team. They would coordinate their curriculum units and

work together during the school year, planning cross-grade and cross-depart-

ment instruction and culminating school-wide activities, such as assembly pro-

grams, science fairs, or some kind of publication. Each team member, howev-

er, must write a unit that could be taught independently. This program, highly

successful in several schools, has encouraged teachers who were previously

reluctant to participate in seminars on an individual basis to apply to a seminar

as part of a school team.

Two teams of Fellows emerged during the Institute applications and

admissions process in 2002. One team, from East Rock Global Studies Magnet

School, enrolled in the seminar on “Food, Environmental Quality, and Health”

and focused their units upon environmental science and students’ preparation

of science-fair projects. One Fellow, a staff developer at the school, created a

manual for other teachers across the district to use in working with students

toward the science fair. The other two team members developed units on 

the aquatic environment and food-borne illnesses, respectively. The school’s

own science fair in February 2003, along with the citywide science fair in

March 2003, will represent the culminating activities for the East Rock team.

A second team, from Vincent Mauro Elementary School, joined the seminar on

“The Craft of Writing.” One teacher developed a unit for third-grade students

on anger management through written expression; she designed her unit to

complement an existing prevention program by adding a series of writing 

lessons. A second teacher created ways to use physical education to nurture
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writing skills among elementary school students by drawing upon their 

interest in sports. The third member of the team developed a unit on narrative

writing for third-grade bilingual students. Her unit employs biography, autobi-

ography, and literature to give students models and inspiration for their own

narratives.

Benefits for Students

The ultimate purpose of the Institute is to strengthen teaching in New Haven’s

public schools and in this way to improve student learning throughout the

schools. Contrary to what some would expect of a partnership involving Yale

University, the Teachers Institute intends to serve students at all achievement

and performance levels. Fellows often, in fact, write their units for students at

more than one level. While most Fellows (89 percent) reported that their new

curriculum units were designed for their “average” students, two thirds (68

percent) reported that they were designed for their “advanced” students and

almost as many (64 percent) also reported that they were designed for their

“least advanced” students.

These excerpts from the plans of several Fellows illustrate the wide range

of unit use in the schools. One said:

My curriculum unit and Institute participation will have a positive

effect on my teaching, my students, and the school curricula this

year for several reasons, including providing the opportunity to

reach all intellectual levels and abilities, being given a chance to

engage students in literature they will enjoy reading, discussing,

and writing about, and having a chance to create an integrated

unit that matches the school curriculum.
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Fellow Pedro Mendia-Landa and his students at Columbus Family Academy.
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The same Fellow said, “I used this unit on my students, and not one of

them expressed any dislike in the two novels they were required to read, and

every child read each book from beginning to end. This was extremely reward-

ing, considering that in my first year of teaching if I had introduced a novel

into class, I could have counted on one fifth of the class completing the book.” 

Others wrote:

Using reading and language arts as the subject matter base for my

unit, students will learn the survival stories of Ruby Bridges,

Ryan White, and Anne Frank. I feel that they will acquire consid-

erable knowledge as they improve their academic skills. The

activities I will teach include lessons that will allow students to

express their creativity and encourage them to delve into their

feelings and motivations of the individual they study.

I am very excited about trying this unit in English and social stud-

ies classes because it has a big art component and I think it will

catch our at-risk high school students off guard when they see that

instead of just reading books and, heaven forbid, doing handouts,

they will actually be studying and creating art. The teacher that I

team with is also very eager to try this unit, so I think our enthusi-

asm will rub off on our students. Wait ‘til they learn that they are

going to design and paint a mural in our cafeteria! Of course, in

order to do this, we are going to study murals as a means of

expressing history.

I’m inspired to teach my unit because it is something I created.

After putting in so many hours of work I want to see I’ll be suc-

cessful. I’ve already mentioned my unit to my class last year.

They were excited about it and want me to teach it to them. I did

read one of the books from my unit to them, which they enjoyed.

My unit fits right in with what I’ll be teaching next year. I’ll be

teaching fifth grade science, math, social studies and language

arts. The core of my unit focuses on language arts; social studies

and science are also important components.

My students need an outlet and opportunities to talk and discuss

events that are on the news constantly. Students will be able to

explore, discuss, and experiment in studying about war and peace.

The seminar has provided me with the background knowledge

and lessons plans to include such an important topic.

I believe that my curriculum unit and Institute participation will

have a big impact on my teaching, students, and school curricula.

Being in the Institute allowed me to review good teaching prac-

tices when I otherwise might not have (during the summer). I
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thought a lot about what will work for my students next year. I

reviewed strategies that I try to use and techniques that are useful

in the classroom. My students will surely benefit from my unit

because I thought a lot about it and tried to make it interesting for

them. I have never spent so much time on the creation of a unit

and my students will benefit.

All the thinking process that allowed for the unit to be completed

will benefit my students, twofold. First, they will have access to

up-to-date information on the subject matter and second, they will

receive instructions that have been the result of a reflective

process.

I feel that in recent years there hasn’t been time for the “fun” part

of the curriculum. The science experiments and social studies

projects we used to do have become few and far between. I hope

that during this unit my students will mix some fun with learning.

This unit on food quality and nutrition should fit well into the

third grade curriculum.

A number of Fellows commented on the significance of the Institute for

their students with disabilities. One said:

The development of curriculum units that are designed or modi-

fied for visually impaired students is scarce. Creating such cur-

riculum units allows special needs students to study along with

their sighted peers. The result is an experience that is important to

both groups of students.
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To attempt to gauge the impact of this year’s units in New Haven class-

rooms, we asked Fellows about the number of students to whom they planned

to teach their new unit, and on how many days. Thirty-five of the forty-four

Fellows who completed the Institute planned to teach their unit to 20 or more

students; one third of that group said that they would teach their unit to 50 or

more students. The total number of students to be taught a unit by this year’s

Fellows is more than 2500. Chart 6 indicates the lengths of time the Fellows

planned to teach their units. For almost all Fellows, the unit is a significant part

of their teaching plans.
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Chart 6

Number of Days 2006 Fellows Plan to Teach Their New Unit

Fellows continue to be optimistic about the responses they anticipate
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We also asked Fellows who had participated in the Institute in prior 

years to report on student responses they had actually observed when 

teaching units they had previously developed in the Institute. Their retrospec-

tive comments in many cases echoed their optimism using their new units.

According to one Fellow, “Students become engaged learners, parents get

involved and proudly talk about their child’s accomplishments.” She said,

“Over the years, my involvement with the YNHTI has proven a rewarding

experience.” Another Fellow wrote, “My participation in the past resulted in

units which excited my students and drew out their creativity.” These units

“allowed my students to find success and this made the students feel good

about themselves.” A third said, “My students benefited from a rich unit that

allowed them to learn and to develop skills that otherwise I would not have

known how to approach.” In the words of a fourth Fellow: “I feel my students,

curriculum and school have benefited immensely. Students stated that teachers

who attend the Institute act as professionals. They have a better understanding

of their subject and keep students highly engaged in their work.” And a fifth

said, “The results of my prior participation for my students, my curriculum,

and my school were lifesaving.”

Other Fellows wrote:

Each year that I have taken a seminar and written my companion

unit, the experience of teaching the unit has been the highlight of

the following school year both for me and I believe for my stu-

dents. Academic learning becomes even more enjoyable and the

results especially rewarding when unit is being taught. This is par-

ticularly true when unit material is taught with a team of teachers.

The effect of the experience usually reaches far beyond the stu-

dents and teachers directly involved in the team. Other teachers,

students, parents, and administration are drawn into the related

activities. Experience has shown the result to be a positive one

academically, socially, and individually.

My participation in the Institute has made a tremendous differ-

ence in the program where I teach. At-risk high school students

have had the opportunity to explore and, as importantly, to create

everything from paintings to storybooks, to visit Harlem, tour the

Apollo Theater and the Schomburg Center for Research in Black

Culture. They have celebrated their own creativity. Students have

taken great pride in the products of their creativity, developing

everything from awesome paintings to portfolios containing their

art, maps of the world, graphic organizers, poetry, and their own

expository writing, following the writing process. The stimulation

that I experience as a Fellow/student in the seminars gets trans-

ported right back to my students and to other staff members. I feel

as if I am getting special treatment taking seminars from Yale pro-
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fessors who are committed to public education in New Haven, I

am receiving a stipend for the studying and for the unit I craft,

and I am getting renewed with colleagues who love to learn as

much as I do.

Having the Yale-New Haven Teachers Institute available to me

has been invaluable in helping me to build a library of innovative

curriculum units for my classes. For example, we have addressed

cultural diversity issues through such units that focus on the poet-

ry and culture of Mexico, the family in China, and explored the

meaning of traditional Jewish holidays that become alive through

literature, food, dances, and drama. Other units that I have devel-

oped through the Institute relate to themes on early pioneers, pup-

petry, and drama, to name a few. The goals of these units are inte-

gration of curriculum areas, exploration of diversity as a life-

enhancing influence, and injection of creativity into the learning

process. I have discovered that non-interested students in the

beginning of a project get caught up in the successes of others and

participate joyfully along with their peers.

My participation in the Institute last year greatly enhanced my

teaching this year. The unit I developed was the opening for my

20th century history course. The copies of the maps which I col-

lected from the Yale map collection at Sterling Library proved to

be an excellent resource and intriguing to my students. My stu-

dents gained important skills in reading maps critically and using

primary source material. The series of short writing assignments I

developed for the unit worked very well as both an assessment

tool and a way of forcing my students to think critically and

develop their ideas coherently.

My students have benefited from my participation in the Institute

by having an enriched curriculum. We sometimes know what to

teach but lack an innovative and interesting way of teaching. The

curriculum units are invaluable for providing lesson plans and

resources. Each year I teach one of my prior units or incorporate

parts of several units in my teaching. My students are always

telling me that they like my class because we do things that other

classes do not do.

Being in the Institute has been a way of keeping myself intel-

lectually stimulated and refreshed my enthusiasm for teaching.

The variety of topics I have studied and prepared units for is 

quite diverse. From poetry to architecture, from astronomy to

food quality, these topics have helped me try to break out 

from the restrictions that often force me to focus on the very
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basics. When I have tried some of these topics I have been 

astonished at how much my students have learned and enjoyed

these units.

There is a huge difference when I teach my own unit. Students

see this difference, because I’m more excited and animated 

when I teach. I know more background information than I 

normally do about the subject. There’s more depth to my units,

and my curriculum is that much stronger. Students also appre-

ciate the fact that I worked so hard to create something special 

for them.

Participants’ Conclusions Overall

We asked Fellows about the extent to which several features of the Institute

had been useful to them. As shown in Chart 7 below (reading again left to 

right from the most useful to the least useful), very few Fellows said that any

aspect of the Institute had not been useful. In fact, except for the series of talks

and computer assistance, each aspect of the Institute was regarded as useful to

a great or moderate extent by 70 percent of the Fellows or more. About half

(56 percent) responded that favorably to the talks, and to computer assistance

(58 percent).

We asked seminar leaders to provide their overall conclusions about the

strengths and weaknesses of the Institute. One of them wrote: “There is ample
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testimony that Yale faculty members derive a range of benefits from teaching

in the Institute, depending on their own fields, interests, and personal commit-

ments.” Another seminar leader wrote: “I enjoyed it, and thought I was doing

something worthwhile. And would do it again.” His “overall take” was “over-

whelmingly positive.” A third said, “I think the Institute provides an excellent

opportunity for teachers who want to learn and expand their skills and faculty

who want to have an impact outside of academia to come together in a coop-

erative effort.”

We also asked Fellows to provide their overall conclusions about 

the strengths and weaknesses of the Institute. Some individuals answered 

very directly and specifically, while others responded more philosophically.

One said, “Overall the Institute activity is challenging and fun. I would not rec-

ommend any major changes,” while another “did not detect any weaknesses.”

A third Fellow reflected, “I cannot think of any changes that should be made

in the program,” saying “You have done an excellent job. What more is 

there to say?”

Other Fellows wrote:

This year the way I experienced the world was dramatically

altered by the seminar I took. I was introduced to a particular

style of inquiry, to a sense of the world’s complexity, and the 

myriad conceptual lenses through which we would view that 

complex world.
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The seminars’ greatest strength was the quality of the [seminar

leaders]. Their lectures were all very informative and their level

of enthusiasm was high. The seminar coordinators were also quite

good at keeping Fellows informed about schedule changes, dead-

lines, available resources and other issues. The support staff at the

Institute office also did an excellent job in providing computer

and editing assistance.

A first-year Fellow said:

I feel I got a lot out of the experience in part because I put a lot

into the experience. I was totally open to lectures and reading that

have nothing to do with my areas of expertise. I love expanding

my horizons and my general knowledge about the world. The

truth is that teaching is only a part of my life: I write, paint, trav-

el, speak several languages, and need to indulge my creative side,

so the Institute experience was mind-opening—I would even like

to be involved to a greater extent.

In sum, despite a number of complaints about details of scheduling and

procedures, the Institute’s offerings were generally well received. Fellows almost

uniformly expressed appreciation, and often enthusiasm, for the program.

In their evaluations, almost all the Fellows said they intended to 

participate (57 percent) or might participate (36 percent) in the Institute in 

one or more future years. These proportions are very similar to those in 2001.

Only three Fellows said they did not intend to participate in the future. Two

were intending to move. The third wrote: “I wasn’t prepared for the tre-

mendous time commitment that is required to participate in the Institute.

Although I enjoyed my participation it was difficult to meet deadlines during

the school year.”

Electronic Resources and Assistance

From the Institute’s inception, Fellows have been full members of the Yale

community with access to resources throughout the University. For several

years the Institute has been exploring how computing can enhance its partner-

ship, because computing overcomes the barriers of time and distance that can

impede collaboration, and because it is a non-hierarchical form of communi-

cation and therefore consistent with the collegiality that is a tenet of the

Institute’s approach.

In 1995 Fellows became eligible to purchase Yale computer accounts, 

and a number of Fellows have therefore had Internet access and e-mail 

provided in this way. Although this option remains available, the accounts 

can be held only for the period in which the teachers remain Fellows. The
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Institute therefore emphasizes now the assistance it can offer to Fellows in

securing Internet access and setting up e-mail with providers who offer longer-

term accounts. The Institute has often referred Fellows to the Internet

Information Center, which serves the entire Yale community. During the past

four years, however, the Institute has offered more direct assistance from its

own office. Fellows are also able to use the facilities and assistance at the Yale

Computer Centers.

Because of the benefits to the Fellows and to other teachers that result

from having the curriculum units on-line, the Representatives had decided that,

beginning in 1999, Fellows must submit their curriculum units and guide

entries in electronic as well as printed form. They are asked to follow the

Institute’s recommendations on word-processing software and hand in the disk

version of their second draft directly to the Institute computer assistant (or to

the seminar leader, if she or he chooses to perform this function), who checks

them for formatting errors and readability. They are returned with a checklist

that indicates any problems. This procedure, which sets the stage for a discus-

sion with the computer assistant, ensures that the final version on disk will be

free of those problems. In 2002 Fellows were also encouraged to submit their

first drafts in electronic form, so as to give the computer assistant an early

opportunity to review the format and offer guidance.

The electronic resources and services available to Fellows include many

opportunities to learn about and use computing, regardless of previous experi-

ence and expertise. The Yale University Library sponsors a series of hands-on

computer classes each semester on a variety of topics, including an overview
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Institute workshop on electronic resources available to Fellows. (Left to right: Computer

Assistant Roxann A. Bradshaw and Fellow Mercedes O’Bourke.)
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of the Library’s online services, an introduction to Netscape, Internet search

engines, and subject-specific Internet workshops. Classes take place in the

Electronic Classroom in Cross Campus Library, and are free of charge.

In addition to such workshops, and in addition to the mandatory assis-

tance provided through the checking of all of the disks on which curriculum

units would be submitted, a number of the Fellows sought additional assis-

tance. In 2002 Fellows received help on a variety of topics, which included

getting started with computing, setting up an e-mail account, getting started on

the Internet, using the Internet in research and teaching, and using Institute

resources on-line. The Institute computer assistant conducted three workshops,

beyond those available from the University Library, for Fellows. These ses-

sions were held in the Electronic Classroom on the Yale campus: on May 1, 9,

and 16. Each session featured an overview of Internet search engines; explo-

ration of the curricular resources available online through the Institute’s Web-

site; and guidance on how to use online research tools connected to the Yale

libraries, including databases and online journals.

The Fellows also sought support from the computer assistant individual-

ly with word-processing and file handling for the preparation of curriculum

units. When meeting with her, most of them asked for help with basic word

processing functions. Their greatest problem was converting their documents

to files that could be read by Institute computers. Fellows also had questions

about format and documentation.

Forty-four percent of the Fellows made use of assistance in person, 41

percent by phone, and 33 percent by e-mail. These percentages were compara-

ble to those of 2001. For 56 percent of all Fellows the availability of comput-

er services was an incentive to their participation. Most Fellows who did not

use the computer assistance said they did not need it because they had previ-

ously acquired computer skills, or because they had other resources at home or

school. A few said they did not do so because of time constraints during the

school year. Still, those individuals who did take advantage of the assistance

expressed appreciation for the skills and efficiency of the computer assistant

and others whom they consulted. One comment was characteristic: “Though I

did not use the Institute’s computer assistance much, the times I called for help

were crucial to me. Each time, I was given positive assistance and, more

important to me, it was given in a pleasant, helpful manner.”

Of the Fellows using the additional computer assistance that the Institute

provided, eight found the assistants helpful in getting started with computing;

seven found them helpful in setting up e-mail and Internet access; 11 found

them helpful in using the Institute’s curricular resources on-line; 11 found

them helpful in using the Internet in research and teaching; and 18 found them

helpful in word processing and file handling for the preparation of a curricu-

lum unit. (See Chart 8, facing page.)
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Fellows’ use of new learning technologies is clearly on the rise. One

Fellow who included several Web-sites in his curriculum unit said: “The online

resources in my unit will allow teacher and student access to informative and

fun interactive activities from the World Wide Web that apply to the school

curricula.”

Institute Centers for Curriculum and Professional Development

In 1996 the Institute undertook with the New Haven Public Schools a new pro-

gram designed to broaden and deepen its efforts to strengthen teaching and

learning in the schools. It offered several elementary, middle, and high schools

the opportunity to establish an Institute Center for Curriculum and

Professional Development within their buildings. Five such Centers were

established in 1996. Over subsequent years the Institute has articulated and

refined the concept of the Centers, prepared policies and procedures for them,

and designed, constructed, and delivered special furnishings to them.

The Institute aims to situate the Centers around the city, targeting 

the larger schools, so that the majority of New Haven teachers will have a

Center at their school or at a school near them. During most of 2002, eleven

Centers were in operation. They are located at two elementary schools 

(L. W. Beecher and Davis Street Magnet), one K-8 school (East Rock Global

Studies Magnet), three middle schools (Fair Haven, Jackie Robinson, and

Roberto Clemente), and five high schools (Cooperative Arts and Human-

ities, Hill Regional Career Magnet, Hillhouse, Wilbur Cross, and Sound

Magnet).
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Computer Assistants’ Helpfulness to the 2002 Fellows
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Again during 2002, a number of the high school Centers continued to be

challenged by school renovations and construction. Several of the high school

Centers, which were receiving support from the Arthur Vining Davis

Foundations, nonetheless were especially active.

These Centers are not permanent installations but must be annually

renewed. A Center may remain in a school so long as the school has a need and

a desire for it, but it can then be moved to another school. Moving Centers

from school to school increases the citywide exposure to the Institute. The

Steering Committee, which makes these decisions, has developed criteria for

targeting sites. A suitable site must be of sufficient size, with a critical mass of

participants and a sufficient leadership. It must be able to rely upon a favorably

disposed school administration and an appropriate school plan, and it must be

located in such a position that the majority of the New Haven teachers will

have a Center at their school or a nearby school.

The Institute and the New Haven Public Schools view the establishment

of Institute Centers as a vital component of curriculum reform efforts system-

wide. The Centers carry out school-based plans and address the District’s

“Kids First” goals, which call for more site-based management, improvement

of curriculum and instruction, greater staff development, increased parental

involvement, and improved physical condition of schools. The Centers direct-

ly address the first three of these goals and provide new opportunities with

respect to the last two. They attempt to create in schools a place that will be

conducive to the kinds of conversations teachers have with each other and with

their Yale colleagues in Institute seminars. They are intended to increase the

visibility and use of Institute resources and include teachers who have not

before been Institute Fellows. They disseminate Institute-developed curriculum

units more widely, and help the teachers to learn how to use curriculum units

that are on-line, explore computing as a means of collaboration, and apply the

Institute’s principles in new ways within the school environment itself.

The Centers therefore operate from attractive and properly equipped

rooms in the schools themselves, containing special furnishings designed by

Kent Bloomer, Professor of Architectural Design at Yale, who has led two

Institute seminars. Bloomer has designed for each Center two pieces of furni-

ture that will remind the users that a Center is a way of bringing teachers

together, and that it is a function of the mutual presence of Yale in the schools

and the schools in Yale. Combining utility and symbolism, these pieces have a

solidity and elegance in harmony with the tradition of design at Yale

University, and an evident durability suggestive of the Institute itself. One

piece is a round table, with a hole in the middle, which provides the “center”

about which eight people can sit. The center of the table is filled with a circu-

lar design, the Yale-New Haven Teachers Institute logo multiplied as a contin-

uous fret, which is done in tile and set in cast metal for permanence. The sec-

ond piece is a very high bookcase, designed to hold volumes of the curriculum

units and other Institute materials, with hand-plated inlay work across the top
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that carries the same continuous fret depicting the Institute logo. A banner con-

tinues the logo of the fret into the room.

Each Center also contains at least one computer with a high-speed

modem so that the teachers have easy access to the Institute’s Web-site. As

noted in the Annual Report for 2001, the Institute has upgraded the computer

operating systems at the older Centers to Windows NT. The computers deliv-

ered to the newer Centers have this system pre-installed. The Institute also

inventoried all Institute resources in the Centers—curriculum units, center

manuals, books, videos, etc.—and replenished them when possible. In 2001 all

of the high school Centers received new and more powerful computers.

Schools interested in becoming a Center site must apply to the Institute’s

Steering Committee. An application, which requires the involvement of the

school’s principal and management team, must contain an Academic Plan for

the calendar year, describing how the teachers in the Center will take full

advantage of Institute resources while working on school plans that address the

goals of the District. If a school is selected as a Center site, its Academic Plan

must be updated and renewed each year.

Schools selected as Center sites become eligible to receive special

resources and incentives from the Institute. These incentives, which are out-

lined in the Center manual, assist with the Center’s development as well as the

implementation of its Academic Plan. The Centers or Institute Fellows at

Center schools could apply for mini-grants from the Institute to implement

approved aspects of their Center Academic Plan. During the 2001-02 academ-
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Institute Center for Curriculum and Professional Development in East Rock Global Studies

Magnet School. (Left to right: Fellows Joseph H. Lewis and Jacqueline E. Porter.)
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ic year the Centers continued to be supported by a second two-year grant for

high school Centers from the Arthur Vining Davis Foundations.

The support from the Davis Foundations made possible eight mini-grants

to high school Centers in 2001-02; the mini-grants were a vehicle to raise vis-

ibility of the Institute and its curricular resources while benefiting students

directly through implementation of school plans.

Three teachers—of history, English, and art—at Cooperative High

School for the Arts and the Humanities received mini-grants for interdiscipli-

nary work using Institute-developed curricula in accord with the Center plan.

Not only Institute Fellows, but also other teachers who had not yet been

Fellows, participated. The history unit taught about Native Americans, engag-

ing tenth-grade students in a project that included a trip to the Mashuntucket

Pequot Museum and Research Center. That activity followed days of class-

room work, student research, and journal writing. The English teacher used her

own Institute unit to integrate literature, music and history, with colleagues

from both her department and from history involved. The art teacher devel-

oped a project on Mayan art and culture, drawing upon Institute units from

1994 and 1999. Museum visits, books, a video, and creative artwork by stu-

dents themselves were combined to advance their understanding of pre-

Columbian art, culture and history.

Five other teachers, three from Hill Regional Career High School and

two from Wilbur Cross High School, also received mini-grants. Their projects

applied Institute-developed curriculum units in areas ranging from the science

of sound and musical instruments, to architecture and literature. The mini-

grants underscored the value of Institute resources for teachers who had not

themselves been Fellows. Several of the teachers also collaborated effectively

with colleagues, as occurred with the mini-grants at Cooperative Arts and

Humanities High School.

Oversight of the mini-grants was one way in which the Institute’s

Steering Committee worked with the Centers in 2002. One member of the

Steering Committee (at the same school level) is assigned to work with each

Center’s Coordinating Team. During 2002 periodic communication among the

Steering Committee and the various Centers reinforced one larger gathering.

This event, on February 28, engaged the Center Coordinating Teams in a meet-

ing of Center leaders. That session provided an opportunity for the sharing of

ideas and experiences at various schools, and for exploration of additional

ways for Centers to work together.

Leaders from each Center considered the following questions:

• How can your Center’s work become more systematic?

• How can your Center become more self-sustaining?
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• How can your Center and Institute resources become visible and

more widely used within the school?

The Center leaders identified several priorities. These included align-

ment of Institute-developed curriculum units with district standards and goals,

and the mentoring of first-year and other new teachers. The consensus was that

the Centers could be employed more fully to highlight the connections

between Institute-developed curriculum units and the academic standards and

goals of the New Haven Public Schools. The Center leaders indicated a deter-

mination to involve the staff developers at their schools, as well as other col-

leagues, in order to disseminate Institute resources more broadly. There was

particular excitement about the potential of the Reference Lists that show the

relationship of many Institute-developed curriculum units to school curricula

and academic standards. These documents were created to enable teachers

throughout the district easily to draw upon those units in their own classrooms.

The Reference Lists were prepared by teachers, for teachers; funds from

the Davis Foundations made possible the mini-grant that supported the devel-

opment of the high school Reference List, Teaching Connecticut Academic

Performance Test Skills in High School Classrooms. An earlier mini-grant to

another school’s Center resulted in the elementary school List, Teaching in the

Elementary School Classroom. Both Lists were then printed in quantity for dis-

tribution to all schools in the district. Each publication correlates the units in a

given subject area-many of them imaginatively interdisciplinary—with the spe-

cific student skills upon which the New Haven curriculum framework focuses.

The Institute seeks not only to institutionalize the Centers’ work in New

Haven but also to integrate the Center concept in its work with the new

Teachers Institutes in other cities. The New Haven teachers on the

Implementation Team for the National Demonstration Project were either

Steering Committee members or Coordinators for the Center in their own

school. Encouraged by the example of their New Haven colleagues, teachers
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Institute Center leaders meeting. (Left to right: Sheldon A. Ayers, Peter N. Herndon, Dina K.

Secchiaroli, Karen De Fur, and Gail G. Hall.)
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in the Houston Teachers Institute have been particularly interested in imple-

menting the concept of Centers in high schools in order to extend the influence

of the Institute Fellows and their curriculum units across that school district,

the fourth largest in the United States.

Preparation for the Program in 2003

From June through August the Institute identified and approached the 66 teach-

ers who would serve during the 2002-2003 school year as the 21

Representatives and 45 Contacts for their schools. During 2001-2002, 61

teachers had served in these ways, 22 as Representatives and 39 as Contacts.

Representatives were selected according to recommendations of the teachers

who served as seminar Coordinators and conversations they had with persons

who had served as Representatives in the past, with other Institute Fellows, and

with some school principals. Because the Coordinators had become acquaint-

ed with all current Fellows, this mode of selection assures that all Fellows

receive consideration for leadership positions. Notable among the

Representatives for 2002-2003 were four second-year teachers and one first-

year teacher, reflecting the Institute’s efforts to cultivate new leaders while

maintaining the participation of experienced Fellows.

Teacher leadership in the Institute is proportionate to the number of

schools at each level. During 2001-2002, 24 (40 percent) of the

Representatives and Contacts were from elementary schools, nine (15 percent)

represented K-8 schools, 12 (19 percent) represented middle schools, five (9

percent) represented transitional schools, and 11 (18 percent) represented high

schools. In 2002-2003, 26 (40 percent) of these teacher leaders represent ele-

mentary schools, nine (14 percent) represent K-8 schools, 10 (15 percent) rep-
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School Representatives meeting. (Clockwise from front left: Representatives Stephen P.

Broker, Raymond W. Brooks, Pedro Mendia-Landa, Kevin P. Inge, David DeNaples,

Deborah A. James, Mary E. Jones, Joanne R. Pompano, Christine A. Elmore, Angelo J.

Pompano, Jennifer Drury, Virginia Seely; Director James R. Vivian; Representatives

Geraldine M. Martin, Jean E. Sutherland, Dina K. Secchiaroli, Sandra K. Friday, Sean

Griffin; and Associate Director Josiah H. Brown.)
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resent middle schools, four (6 percent) represented transitional schools, and 17

(26 percent) represent high schools.

Every school had at least one Contact or Representative to serve as a con-

duit for information to and from the Institute throughout the school year. Of the

Representatives and Contacts, 23 percent were Black Non-Hispanic, 67 per-

cent were White Non-Hispanic, and 10 percent were Hispanic—percentages

that approximate the demographic composition of teachers in the district at

large. Representatives attend meetings every other week from September to

March. They receive an honorarium for this work and agree in advance to par-

ticipate in the program they are planning, whereas Contacts perform many of

the same functions but are not required to participate in bi-weekly meetings or

to commit themselves to Institute participation. Through the Representatives

and Contacts, the Institute ensures that all teachers throughout the school dis-

trict may have an effective voice in shaping a program of curricular and staff

development in which they will then have the opportunity to take part.

The first meeting of the Representatives for the new school year was held

September 10, 2002. On September 24, the Institute’s reception for

Representatives and Contacts attracted a cross-section of teachers, including

several who were new to their responsibilities after having been recruited by

experienced Fellows. The Representatives met twice monthly with the

Associate Director and, on most occasions, the Director. Between meetings,

the Representatives communicate by phone and through school visits with the

Contacts for whom they serve as liaison to the Representatives’ committee. In

these ways, their meetings compile information from, and distribute informa-

tion to, teachers throughout the New Haven elementary, middle, and high schools.

By the end of December the Representatives had approved the following

five seminars for 2003: “Geography through Film and Literature” (Dudley
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Reception for Representatives and Contacts in September 2002.
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Andrew, Professor of Comparative Literature and Film Studies); “Everyday

Life in Early America” (John Demos, Samuel Knight Professor of American

History and American Studies); “Poems on Pictures, People, and Places” (Paul

Fry, William Lampson Professor of English); “Physics in Everyday Life” (Daniel

Prober, Professor of Applied Physics and Physics); and “Water in the 21st

Century” (John Wargo, Professor of Environmental Risk Analysis and Policy).

Local Advisory Groups

Steering Committee

The Steering Committee, composed of school teachers who have played lead-

ing roles in the Institute at various times since its inception, has responsibility

for long-range planning and the implementation of pilot and other new activi-

ties of the Institute. Members of the Steering Committee are selected by the

Institute Director. A Steering Committee member must be—and must intend to

continue as—a teacher in one of New Haven’s public schools. By agreeing to

serve as a Steering Committee member, a teacher accepts the following

responsibilities. Each member:

1. Exerts leadership and participates actively in one or more of the

following areas: establishment and development of Institute

Centers for Professional and Curriculum Development in specific

schools; preparation of system-wide curricula drawing on Institute

curriculum units; development and use of electronic resources and

communications; planning and conduct of after-school, Saturday,

and summer Academies for teaching Institute units to New Haven

students; conduct of interdisciplinary or inter-grade teamwork in

specific schools; and organization and provision of technical

assistance to Teacher Institute demonstration sites in other cities.

2. Attends and comes prepared to meetings twice monthly 

and takes professional days when needed to carry out these

responsibilities.

3. Participates as an Institute Fellow in the spring and summer

following selection as a Steering Committee member.

The members of the Steering Committee during 2002 were Peter N.

Herndon of Cooperative Arts and Humanities High School, Carolyn N. Kinder

of Sheridan Middle School, Dina K. Secchiaroli of Sound School, and Jean E.

Sutherland of Beecher Elementary School. The Committee focused during the

year on the Institute’s 25th anniversary celebration; the search for the position

of Associate Director; the Centers and the administration of mini-grants; and

implementation of the seminars for 2002 as well as planning for 2003, with

particular attention to the pilot effort to recruit new teachers into the Institute.
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The Institute’s 25th anniversary celebration, described below, was a recur-

ring topic in the Steering Committee’s meetings during 2002. Not only did the

members of the committee orchestrate participation in the event by former

Fellows and seminar leaders; they comprised the core of teachers on a larger

Anniversary Committee. They worked especially to make the celebration a

reunion and organized tables of past seminar leaders and Fellows, so they

might renew acquaintances and recreate the collegial spirit of years before.

The Steering Committee met with candidates for the position of

Associate Director. The new Associate Director, Josiah H. Brown, first attend-

ed a meeting of the Steering Committee as a guest in March. For the duration

of the year he worked closely with the committee, as well as with the

Anniversary Committee, the Seminar Coordinators, and the Representatives.

With a mandate from the Steering Committee, Brown visited elementary,

middle and high schools across the city and—together with an Institute

Fellow—spoke on the Institute’s behalf at the district’s Teacher Visitation Day

on April 25. That event, for prospective new teachers in New Haven, was a

venue to demonstrate the Institute’s potential for helping to attract, as well as

to develop and retain, qualified teachers to the district. On other occasions,

Brown also attended an orientation session for new teachers at which he intro-

duced them to the Institute, and spoke with several classes of teachers-in-train-

ing at Southern Connecticut State University. The aim was to ensure that both

new and prospective New Haven teachers were aware of the opportunities for

curricular and professional development that the Institute affords—opportuni-

ties not available to teachers in other Connecticut districts.

Steering Committee meeting. (Clockwise from bottom left: Associate Director Josiah H.

Brown; Steering Committee members Peter N. Herndon, Carolyn N. Kinder, Dina K.

Secchiaroli, Jean E. Sutherland; and Director James R. Vivian.)
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The Steering Committee operates as teacher leaders for each sphere 

of Teachers Institute work. It has also assumed responsibility for leadership

and assessment of the Centers for Curriculum and Professional Development,

and the Centers continued to be among the committee’s primary concerns in

2002. It dealt with the documentation of Center use and activity, the relations

with the school district and with principals, and reporting on the awards of

eight mini-grants to advance Academic Plans in the high school Centers. It

planned the February Forum for the Centers and continued to consider how,

without further grant support, the Centers could become more systemic and

self-sustaining.

In implementing the 2002 seminars and in planning for 2003, the

Steering Committee was especially attentive to the involvement of first-year

teachers as Fellows—and to providing them extra support. Dina K. Secchiaroli

headed this initiative, working directly with those Fellows and afterward com-

piling their reactions in a report to inform the Institute in 2003.

The Steering Committee continued to review the Institute’s leadership

structure, including the responsibilities and composition of the Implementation

Team, Anniversary Planning Committee, Representatives, and Contacts.

Thought was given especially to the positions that should exist within each

Center school, with an emphasis on the importance of enlisting current and

recent Fellows in those leadership roles.

The Steering Committee also followed through concerning the 

Reference Lists discussed above. In December 2001 the Institute had deliver-

ed ample copies of each Reference List to principals of each public school 

in New Haven. The aim was for every teacher in a relevant subject area/

grade level to have his or her own copy. Middle school principals received 

both the High School and Elementary School lists. Earlier that fall, in a 

meeting of principals from across the city, the district’s Associate

Superintendent had called attention to the connection between Institute-

developed curriculum units and the academic standards of the New Haven

Public Schools—and had encouraged schools to use the Lists as tools to

address those standards.

During the spring of 2002, with leadership from Steering Committee and

the Centers, current and former Institute Fellows then presented the high

school Reference List to their colleagues. Teachers made these presentations in

district-wide departmental meetings for history, world languages, English, and

science. A library/media specialist also presented the Reference List to her col-

leagues across the city. Teacher leaders in the Institute, as well as the Associate

Director, continue to introduce both the Elementary and High School Lists to

new Fellows and to other teachers district-wide. In addition, both documents

will be available on the Institute’s Web-site in 2003.
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University Advisory Council

Yale faculty members advise and assist the Institute through the University

Advisory Council and its Executive Committee, both appointed by the 

Yale President. (For members of these bodies, see Appendix.) The Advisory

Council guides the general direction of the program and acts as a course-of-

study committee so that the Institute can certify Fellows’ work to institutions

where they may be pursuing advanced degrees. The Council also advises the

Yale President on the Institute and, more generally, on matters concerning the

University’s involvement with the schools locally and with public elementary

and secondary education nationally.

The University Advisory Council meets once each year; the Executive

Committee ordinarily meets twice or more each semester. The co-chairs of the

Council meet and communicate frequently with the Director between meet-

ings. Members of the Executive Committee and the Steering Committee meet

jointly from time to time to share information about their respective activities

and to explore appropriate ways of working together.

During 2002 the Executive Committee met in March, April, May, and

October. At the March meeting the Executive Committee formally approved

the Institute seminars for 2002. It also discussed plans for the Institute’s 25th

Anniversary Celebration, the status of our national plans, the progress in hir-

ing Institute staff, and preparations for the annual University Advisory Council

meeting with President Richard C. Levin to be held on April 17. In its late

April meeting it discussed further the suggestions that had been made by the

University Advisory Council and began its work in advising the preparation of

the next Request for Proposals for the creation of new Teachers Institutes in the

Yale National Initiative. The May meeting concerned further preparation for

the Yale National Initiative and issues pertaining to fund raising. The October

meeting dealt mainly with plans for the 25th Anniversary Celebration.

On April 17 the full University Advisory Council held its ninth annual

meeting with President Levin. Roberto González Echevarría opened the meet-

ing, announcing that he had become co-chair of the Council since its last meet-

ing and setting forth its purpose: to hear brief reports from the Director and

from the documentor for the National Demonstration Project and to ask the

Council’s advice on a timely question about our national work, which would

be posed by the other co-chair, Mary E. Miller.

Director James R. Vivian then described the continued successful bal-

ancing during the past year of the demands of the Institute’s local and nation-

al commitments. He noted that in 1996 we had undertaken a project to estab-

lish Institute Centers to increase the visibility and use of Institute resources in

certain schools and to involve teachers who had not been Fellows in using
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those resources. He said that we have now completed the work we had under-

taken with support from the Jessie Ball duPont Fund for Centers in elementary,

middle, and K-8 schools, and are in the final stages of our work supported by

the Arthur Vining Davis Foundations for Centers in high schools. In summer

2001 our sixth Academy, which emphasized student literacy through study of

architecture and law, was conducted through the Center at Cooperative Arts

and Humanities Magnet High School. Eight mini-grants to teachers were

awarded to stimulate the teaching of Institute-developed curriculum units in

high schools. A new high school Center was established at Sound School, and

computers in all the high school Centers were replaced with ones that are more

powerful and faster. He also noted that the teachers on the Steering Committee

have focused on making the Centers more systemic and self-sustaining.

Turning to other accomplishments, Vivian said that we had published in

the fall of 2001 the two Reference Lists correlating Institute units with District

and State Standards that had been developed under earlier mini-grants to

teachers. Lists have been distributed in sufficient quantity so that they can be

deposited in all school libraries and Institute Centers, and so that every ele-

mentary, middle, and high school teacher might have a personal copy of the

List most related to their own teaching. He said also that the curriculum units

written in 2001 were distributed to all schools and to last year’s participants,

and were then put on line at the Institute’s Web-site, the worldwide use of

which has continued to grow.

The Institute process of organizing seminars annually in response to

teachers’ needs has served us well, he said, as Institute Representatives con-

sidered last fall how they might address topics arising out of the events on

September 11. In March, 62 teachers from 24 schools were accepted as

Fellows to take part in six Institute seminars.

University Advisory Council meeting, April 2002. (Clockwise from left: Bruce D. Alexander,

Cynthia E. Russett, Frederick L. Holmes, Thomas R. Whitaker, Director James R. Vivian, Mary

E. Miller, Jock M. Reynolds, Gary L. Haller, Associate Director Josiah H. Brown, Robert J.

Wyman, Roberto González Echevarría, Richard C. Levin, Ian Shapiro, and Werner P. Wolf.)
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Beginning last fall, Vivian added, we have placed renewed emphasis on

the role of the Institute in encouraging individuals to remain in the teaching

profession and in New Haven. We met on several occasions with members of

the school administration, first- and second-year teachers, and mentors in the

State BEST Program, to devise ways in which the Institute might support

beginning teachers. Twelve individuals in their first year of teaching were

accepted as Fellows this year, and seminar Coordinators and other veteran

teachers are working to show them how they may use their curriculum unit in

preparing for the portfolio that they must submit to the State next year.

Turning then to the Institute’s work nationally, Vivian stated that teams

of New Haven colleagues visited each of the four new Teachers Institutes dur-

ing the third and final year of the Implementation Phase of the National

Demonstration Project. The Institute Directors met on March 19, 2001 in New

York; and the Director of the Pittsburgh Teachers Institute represented them at

a meeting in Chicago in May where teachers on the National Steering

Committee and university faculty members on the National University

Advisory Council met to plan the Third Annual Conference that we held here

in October. At the Conference we released the ninth number of On Common

Ground. The publication was then mailed to almost 13,000 educators, policy

makers, funders, and others nationwide.

Director Vivian then summarized for the University Advisory Council

the history of the plan for continuing establishment of Teachers Institutes in

other cities after the end of the National Demonstration Project. (That history

has been recounted in detail in the Annual Report of 2001.) As a result of the

advice received during the Council meeting last year that our own work nation-

ally should be closely identified with the University, he said, we have now

termed it the Yale National Initiative.

A one-year extension of support from the Wallace-Reader’s Digest Funds

and a two-year grant from the Jessie Ball duPont Fund are supporting the

Preparation Phase of this Initiative. We have received proposals from

Pittsburgh and Houston to support their research and planning. We expect also

to work with individuals who participated in all four new Institutes as we con-

sider what have been the most efficacious practices in establishing new

Institutes and determine how we should modify the Request for Proposals for

the establishment of new Institutes in the future. We will also be examining the

results of the annual Fellows questionnaires administered at the four new

Institutes, as well as a survey on the use of Institute-developed curriculum

units in their school districts.

Vivian then described the relocation of the Institute’s offices to the

eleventh floor of 195 Church Street overlooking the New Haven Green and

Yale campus, the archiving of many of the Institute’s records, the storing of its

publications, and the creating of new databases to simplify locating and

retrieving this material. He also noted that, following the Council’s advice last
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spring on the administrative structure of the Institute, a Search Committee had

assisted him in creating and filling Institute positions. Ronald Gitelman has

become Institute administrator with responsibility for managing our financial

affairs and databases. Andrew Daly has become assistant director, with respon-

sibility for coordinating the administrative affairs of the Institute in its work

locally and nationally. And Josiah Brown, who has been a staff aide to U.S.

Representative Rosa L. DeLauro and Chief of Staff to the President of New

School University, has become Associate Director with responsibility for man-

aging the daily affairs of the Yale-New Haven Teachers Institute.

Vivian concluded by announcing the 25th Anniversary Celebration on

November 13, to honor the Honorary Chairman of this Council, Howard R.

Lamar, who helped him to found the Institute in 1977 and who served as

Chairman of this Council from 1984 to 1988.

Thomas R. Whitaker, documentor for the National Demonstration

Project, then summarized briefly the most important accomplishments of that

Project as a whole and noted some of their implications. (Those accomplish-

ments and their implications are set forth in the section of this Annual Report

on the Yale National Initiative.) He offered selective statistics from the new

Institutes to illustrate these accomplishments. He then explained the process

(also set forth in the section on the Yale National Initiative) that led to the

Request for Proposals for Research and Planning for the Preparation Phase of

the National Initiative during 2002-2003, and he indicated the interest now

expressed in that work by Pittsburgh and Houston.

Mary E. Miller then set before the Council the main question for discus-

sion: Having expanded the Institute’s work nationally, what should be the non-

negotiable principles in our approach to establish Teachers Institutes at other

locations? The Council considered this question as it might relate to the sixteen

University Advisory Council meeting, April 2002. (Left to right: Mary E. Miller, Jock M.

Reynolds, and Gary L. Haller.)
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Basic Principles that had grounded the National Demonstration Project, and

also to the possible emphases of a single funder or of multiple funders in the

future, to interests that school districts may have in shaping their own pro-

grams, and to the options that may exist for expansion of the program in areas

of rural poverty or in more affluent suburban districts.

After a wide-ranging consideration of the possible pressures and options

that might lie before us, the Council reaffirmed the established direction of the

Yale National Initiative. The main thrust of the discussion, to which President

Levin contributed a number of supporting statements, was that, given limited

resources and the possibility of multiple funders, we should stay firmly within

our present goals and means. A major point of emphasis was therefore the need

to craft “Articles of Understanding” that would be both more explicitly inte-

grated and more specifically detailed than were the sixteen Basic Principles. It

was suggested that there might be both a very general statement of aims and

processes and also a list of necessary procedures. It was noted that the existing

Institute document concerning Policies and Procedures might be a helpful

point of departure. The Executive Committee took these suggestions as guid-

ance for its further work on the Yale National Initiative.

Local Program Documentation and Evaluation

Annual evaluations of the Teachers Institute indicate that it assists teachers and

schools in specific ways, and that the results are cumulative. (See in particular

A Progress Report on Surveys Administered to New Haven Teachers, 1982-

1990 [New Haven: Yale-New Haven Teachers Institute, 1992].) In the fall of

2002, the Institute updated its continuing study of New Haven teachers who
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University Advisory Council meeting, April 2002. (Left to right: Roberto González

Echevarría, Richard C. Levin, Ian Shapiro, and Deborah G. Thomas.)

M
ic

h
ae

l 
M

ar
sl

an
d

The Council 

reaffirmed the 

established direction

of the Yale National

Initiative.



have been Fellows. This study notes the proportion of eligible teachers from

each New Haven school and department who have participated, the number of

times Fellows have completed the program, and whether Fellows have

remained teaching in New Haven. It revealed that, of the 534 New Haven

teachers who have completed the program successfully at least once between

1978 and 2002, almost half (46 percent) are currently teaching in New Haven.

(Please see the Appendix for a list of all Fellows from 1978 through 2002). An

additional 35 (7 percent) have assumed full-time administrative posts in the

school system. Thus more than half (53 percent) of all Fellows since 1978 are

currently working in the New Haven Public Schools. These statistics are

encouraging given the Institute’s determination to involve individuals who will

continue to serve students in our urban district.

As Table 2 (below) shows, a substantial number of current elementary

school teachers in New Haven (12 percent) have completed successfully at least

one year of the Institute. (Elementary school teachers were first admitted in 1990).

As Table 3 (facing page) shows, 33 percent of New Haven high school teach-

ers of subjects in the humanities and sciences, 25 percent of transitional school

teachers, and 30 percent of middle school teachers have also done so. A num-

ber of teachers have participated for two to twenty-two years. Of those Fellows

still teaching in New Haven, 45 percent have participated in the Institute once,

27 percent either two or three times, 23 percent four to seven times, and 5 per-

cent eight times or more. In contrast, of those Institute Fellows who have left

the New Haven school system, 48 percent completed the program only once,

and 36 percent took part two or three times. Only 38 Fellows who have left (11

percent) completed the Institute four or more times. Thus the Institute’s cumu-

lative influence in the New Haven school system and its likely effects upon

retaining teachers are indicated by the fact that it has worked in the most sus-

tained way with those who have chosen to remain in teaching in the New

Haven Public Schools.
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Table 2

Institute Fellows as a Percentage of Eligible 

New Haven Elementary School Teachers

Kindergarten 0%

Grade 1 8%

Grade 2 8%

Grade 3 9%

Grade 4 8%

Grade 5 11%

Total K - 5* 12%

*K-5 teachers in K-8 schools are included here. This table

also includes all other subjects, for example non-graded art

and special education teachers, librarians, and curriculum

coordinators.
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We should add that there are now 35 members of the administration of

the New Haven Public Schools who have participated as Fellows of the

Institute for periods of one to nineteen years. The presence of former Fellows

in positions ranging from Assistant Principal and Principal to Associate

Superintendent makes the Institute more visible and has encouraged other

teachers to participate in this program. In 2002 a number of former Institute

Fellows became principals of elementary and high schools, including Beecher

Elementary School, Clinton Avenue Elementary, and High School in the

Community. They joined other past Institute Fellows in administrative roles,

with the result that in 2002 one third of New Haven’s public schools were led

by principals or assistant principals who are former Fellows.

In 1996 members of the National Advisory Committee suggested that the

Institute engage in fuller documentation of its work beyond the seminars them-

selves, and of the wider effects of its program in the school system. They

believed they were hearing from teachers and staff about many valuable results

of the Institute’s work that should be documented in forms that could be made

more widely available. The Institute is therefore now documenting more fully

the work of teams in the schools, the activities of the Centers and Academies,

and the development of electronic resources. This documentation has been

summarized in earlier sections of this report.
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Table 3

Institute Fellows as a Percentage of Eligible 

New Haven Secondary School Teachers

Middle Schools** High Schools Transitional Schools Overall

English 43% 31% 25% 34%

History 23% 28% 0% 25%

Languages 32% 29% 50% 31%

Arts 24% 24% 0% 23%

Math 13% 23% 0% 19%

Science 21% 25% 25% 23%

Grade 5* 13% n/a n/a 13%

Grade 6 17% n/a n/a 17%

Grade 7 22% n/a n/a 22%

Grade 8 33% n/a n/a 33%

Total*** 30% 33% 25% 31%

*Grade 5 teachers are included here for middle schools only; grade 5 teachers in elementary

schools and K-8 schools are reported in Table 2.

**All K-8 school teachers of the subjects listed here count as Middle School teachers. K-5

teachers in K-8 schools count in Table 2.

***Includes teachers of interdisciplinary and other subjects. Art teachers from K-8 schools

are placed based on the grades which they teach most often.

n/a = not applicable

In 2002 one third of

New Haven’s public

schools were led by

principals or assistant

principals who are

former Fellows.



In addition to their worldwide circulation in electronic form, the curricu-

lum units, the current guide to the units, and the cumulative index to the units

are given annual circulation in print. They are distributed to current Fellows

and seminar leaders, and to New Haven Public School supervisors and admin-

istrators, and are deposited in all school libraries in the district. They remain in

print so that sets in the schools can be restocked when necessary.

This Annual Report itself is a massive compilation of information and

statistics drawn from a variety of sources, including the questionnaires com-

pleted by Fellows and seminar leaders; reporting by school Representatives

and Institute Center leaders; the tracking of all previous Fellows; statistics per-

taining to the New Haven Public Schools, from both its central data and per-

sonnel offices; demographic analyses; minutes of meetings; project reports;

reports from the Centers; reports from the new Institutes in the National

Demonstration Project; reports to funders; and entries in the Institute’s Web-

site guestbook. The work that provides material for this Report extends over

the entire year, and the Report is available online.

25th Anniversary Celebration

With a $10,000 grant from the New Haven Savings Bank Foundation as lead

sponsor, the Teachers Institute celebrated its 25th anniversary with a dinner and

program on November 13 at the Omni New Haven Hotel. The event drew a

capacity crowd to the ballroom and attracted many media outlets that reported

the event in print and on radio and television. The evening’s theme was “cele-

brating teachers”: it was an occasion to honor the more than 500 New Haven

public school teachers and 100 Yale faculty members who have participated in
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Trillin, and President of the New Haven Savings Bank Peyton Patterson.)
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the Yale-New Haven Teachers Institute. A total of 114 teachers, faculty mem-

bers, and their guests were among the more than 400 people in attendance.

They were seated together, according to seminars in which they had partici-

pated together, and in this way the dinner was a reunion for Institute partici-

pants. Among the New Haven teachers were several who had taken part in the

earliest years of the Institute. Superintendent of New Haven Public Schools

Reginald Mayo, Associate Superintendent Verdell Roberts (who was herself an

Institute Fellow in its first year), and a number of other New Haven Public

School administrators also attended.

The anniversary celebration was under planning for almost two years.

Howard R. Lamar, Sterling Professor Emeritus of American History, who

worked with James R. Vivian in founding the Institute, who led its first semi-

nar in New Haven history, and who assisted the Institute in various ways while

he was Dean of Yale College and President of the University, had agreed that

the Institute might honor him at the celebration. Calvin Trillin, the noted

American humorist and author of many books, who had served as a trustee of

the University at the time Howard Lamar was its President, agreed to speak at

the celebration. In May 2002 the Institute mailed save-the-date cards to over

3,000 people across the United States. We hoped that many would attend and

that others who could not attend would consider making contributions to the

Howard R. Lamar Endowment Fund for the Yale-New Haven Teachers

Institute, which had been established during Mr. Lamar’s presidency by an

anonymous Yale alumnus who wished Howard Lamar’s name always to be

prominently associated with the Institute’s work. During the summer of 2002,
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Anniversary Celebration Committee. (Clockwise from top left: Robert J. Lyons, Raymond W.

Brooks, Carolyn N. Kinder, Associate Director Josiah H. Brown, Verdell M. Roberts, Nancy

N. Kops, Chairman Daniel W. Kops, and Jean E. Sutherland.)
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Bill Cosby—the actor, humorist, Doctor of Education, and longtime supporter

of education and efforts to improve schools—agreed to make a special appear-

ance and to speak on teachers and the teaching profession.

The Anniversary Celebration Committee was composed of two working

groups. (See Appendix). One group of New Haven Public School teachers and

administrators who had been Institute Fellows (including current members of

the Steering Committee) helped with planning and encouraging attendance by

others from the New Haven Public Schools. They made many valuable sug-

gestions about ways the celebration might recognize teachers who have played

a variety of roles in the Institute—as Fellows, seminar Coordinators, Center

Coordinators, school Representatives, and Steering Committee members.

Another group, headed by civic leader Daniel W. Kops, worked to sell tables

to local companies and tickets to individuals. They also assisted with seating

arrangements, so that, like the school teachers and administrators, other mem-

bers of the New Haven community, where possible, might be seated with peo-

ple they knew.

The Directors of the Houston Teachers Institute and the Pittsburgh

Teachers Institute expressed interest in bringing more than 30 of their teacher

and faculty participants to the celebration. We therefore organized a

Conference for them with New Haven colleagues for the next day, November

14. For a detailed account of that Conference, see the section on the “Yale

National Initiative” in this Annual Report.

After opening remarks by Peyton Patterson, President of New Haven

Savings Bank, there were introductory statements by Superintendent of

Schools Reginald Mayo and Yale University President Richard C. Levin.

Page 84

Annual Report: The Program in New Haven

25th Anniversary Celebration. (Reginald Mayo.)

M
ic

h
ae

l 
M

ar
sl

an
d



Superintendent Mayo paid tribute to Director James R. Vivian in these

words:

I certainly owe Jim Vivian a lot in terms of gratitude. We want to

keep the Institute alive, and he has done that. He has worked for

many administrations here at Yale and certainly has raised phe-

nomenal amounts of money, including getting a few dollars from

me. Certainly he has created an endowment so that this Institute

will continue forever and ever. But most importantly, Jim has

taken our best teachers, and our brightest, and has made them

even better. He has kindled what is best in our teachers with

enthusiasm and has certainly created more love for them of 

teaching.

President Levin spoke of the founding of the Yale-New Haven Teachers

Institute:

This is a wonderful occasion, and it celebrates a truly extra-

ordinary and unique enterprise. . . . Here we are in a city where

the public schools are so important to the well-being of our chil-

dren, and where we have a great university and great scholars

available to provide help and assistance. It is just such a natural

and compelling idea to bring together scholars—and I look

around the room and I see some of the leading scholars in

America sitting here—who have been devoted over the years to

this idea of getting together in the summers with a small group of

New Haven school teachers to work together as colleagues, as

colleagues with an interest in teaching to help develop curriculum
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for the school children of America based on the scholarship and

research that Yale’s faculty are undertaking. It was a fabulous idea

when it started. It is a fabulous idea twenty-five years later. It is

an idea that in the last five years has taken hold, thanks again to

Jim Vivian’s prodigious efforts, in four other cities in America—

in Albuquerque, New Mexico, Santa Ana, California, in Houston

and in Pittsburgh. We are hoping to do it in more places if we can

get the resources to do that. The idea of partnering with the local

schools is just what America’s universities ought to be doing to

make a contribution to public education throughout this country.

He added, concerning the participation of university faculty members in

the Institute:

I have to tell you that I have heard again and again from Yale fac-

ulty who participated in these seminars, that this is a two-way

street, that they are energized by their interaction with the New

Haven school teachers, with their enthusiasm for learning, with

their enthusiasm for children. It is rejuvenating for everyone, and

the benefits accrue on both sides of the partnership. And that, of

course, is why it has sustained itself so well. . . .

As Chairman of the Anniversary Committee, Daniel W. Kops spoke

about Howard R. Lamar as a scholar of United States history and supporter of

the Yale-New Haven Teachers Institute. Mr. Lamar then spoke about the

Institute and his role in it. He said:

When the Yale-New Haven Teachers Institute approach was artic-

ulated by Jim Vivian and others to me, it was so attractive that I

wanted to participate in a program in which teachers and Yale

professors, working together collegially, on a basis of equality,

were to see how the curriculum of a course could reflect the

teacher’s concept of what would work based on his or her knowl-

edge of the students—his or her own experiences as a teacher, and

their exchange with fellow teachers and seminar leaders.

That approach “worked magically for me,” he said, when he proposed a

seminar called, subject to teacher approval, “Remarkable City: New Haven in

the 19th Century.” He described this seminar, mentioning the new information

about New Haven that had been brought out by the teachers’ research. He went

on to describe a second seminar, analyzing common and differing values in

Southern and New England society and history, which revealed that “the

prospect of a better education, and not just the prospect of better jobs, led many

Black Americans from the South to come North and to settle in New

Haven—that there was a deep commitment to finding good education for their

families.” In the end,” said Mr. Lamar, “the seminar was as inspiring and

rewarding as anything I have ever experienced in the classroom.”



Professor Lamar then said to the teachers in attendance: “It is your

achievement that we are celebrating. . . . It is you who reversed the older 

town-gown lack of understanding to bring cooperation between city and the

university.” He proceeded to recognize the late President A. Bartlett Giamatti

and others who have lent support to the Institute’s programs, and the Yale 

faculty members who have led its seminars. “When I saw Bart Giamatti and

the Mayor of New Haven announcing the Teachers Institute together, I felt 

a revolution had taken place,” he said. “That revolution continues to take 

place as we see Mayor DeStefano, Superintendent Mayo, and President Levin

work as a team.” Finally he praised James Vivian for “his larger vision, his

quiet determination, and his unflagging energy and unending attention to the

workings of the Institute.”

The address by Bill Cosby began with an entertaining account of his own

experience as a young student. As he then urged Americans to give more vig-

orous support to the public schools, he placed a major emphasis upon the mas-

tery of geometry and literature and other subjects. That is precisely where the

Teachers Institute has always placed emphasis—on the academic rigor and

content of teachers’ preparation and school courses, so that all students might

have the opportunity for the high quality education our public schools must

provide. As one teacher from Houston remarked afterward, “Bill Cosby

inspired me to be the best teacher I can be.”
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This event was a community-wide celebration of the role the Institute has

played, and will continue to play, in strengthening teaching and learning in the

New Haven public school system. As Director Vivian remarked,

Although the Institute has been serving New Haven for 25 years,

the present emphasis on teacher quality nationwide makes its

approach more timely than ever. This is a tribute to the leadership

and inventiveness of New Haven teachers and the resourcefulness

and dedication of their Yale faculty colleagues. The Institute’s pri-

mary commitment has always been to New Haven, and, as its

influence spreads nationally, the Yale-New Haven partnership will

continue to serve as the outstanding example of its approach.

“Bill Cosby inspired

me to be the best

teacher I can be.”

—Houston

Schoolteacher



THE INSTITUTE WEB-SITE

Electronic versions of the Institute’s publications-including the volumes of

curriculum units and essays and other materials concerning the Institute’s

work-are available at its Web-site. (The address is http://www.yale.edu/ynhti/.)

The Web-site played an important role during the National Demonstration

Project, as a link in its network of information and a model for the Web-sites

of other Teachers Institutes, and it will be of continuing importance as the Yale

National Initiative proceeds. The full texts of almost all the units written

between 1978 and 2002, plus an index and guide to these units, are thus avail-

able on-line to teachers in New Haven and elsewhere. Information about the

Institute (its brochures and most recent Annual Reports) is also available, as is

the text of its periodical On Common Ground. To call attention to this resource,

the Web location has also been advertised prominently on the cover of On

Common Ground, which contains articles regarding school-university partner-

ships and is intended for a national audience.

The Institute has created a “guestbook” on its Web-site, in order to 

invite comments and suggestions from those who have visited the site. In

recent years the site has been used by more and more people in many 

parts of this country and abroad—school teachers from both public and 

private schools (including Fellows from other Teachers Institutes in the

National Demonstration Project and the Yale National Initiative), school and

university administrators, parents, volunteers, university professors, high

school students, graduate students, librarians, military personnel, home 

schoolers, local policy-makers, and others conducting research or having an

interest in education. We estimate that, from its inauguration in June 1998

through December 2002, this Web-site has been visited by approximately 
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2.2 million persons. More than 700,000 of those visitors appeared on the site

during 2002.

In 2002 we continued to hear from educators from a great many coun-

tries. A partial list would include the United Kingdom, Mexico, Algeria,

Germany, Egypt, Australia, India, China, Canada, Brazil, France, Taiwan, the

Netherlands, Iran, the Philippines, Yemen, Guam, Venezuela, Pakistan,

Argentina, Romania, South Africa, North Vietnam, Indonesia, Singapore, and

the United Arab Emirates. A school teacher from the Department of Defense

schools for dependents came across the Web-site while surfing in Norway, and

forwarded its link to his computer on Okinawa. A consultant to school library

services with the Education & Manpower Bureau in China praised the useful-

ness of its curriculum database. One teacher from Australia said, “I think what

your program does is what we in Australia should be doing on a much more

regular basis.” Another hoped to “establish similar work here.”

From various parts of the United States came similar statements. A grad-

uate student at the University of Massachusetts-Amherst who is researching

for resources for the Massachusetts curriculum frameworks said, “ The Web-

site is amazing.” A nurse and hospital administrator in Ann Arbor said, “I am

impressed with the relationship that has been established between Yale and the

New Haven School system. This is a model for the rest of the country, in par-

ticular my state of Michigan.” A teacher in Port Byron, NY, said, “I wish our

local college could have such a resource.” And a school teacher and universi-

ty adjunct in Pennsylvania said, “This is a tremendous opportunity for the New

Haven schools. . . . The vast array of educational information available through

this partnership would be a boon to any school curriculum.”

A teacher from the Birmingham City Schools requested permission to

use lesson plans for a teacher manual on Women’s History Month. An ESL

consultant asked permission to reprint lesson plans for Kansas teachers as they

prepare students for taking the Kansas State Assessments. A teacher from

Kentucky said: “I love the format of the lesson plans, and your amazing vari-

ety of topics! Kentucky educators are having to develop their own arts-related

courses, and this is a wonderful source.” A teacher in Modesto, CA , said, “I

wish I lived in New Haven.” One in Putney, VT, said: “I am especially excit-

ed to find such a comprehensive list of internet sites that have been pre-

viewed.” And an academic program coordinator for the Fayette County Board

of Education in Georgia said: “The Web-site has proven to be a treasure trove

of ideas for teachers to adapt and use.”

An administrator from the University of Massachusetts-Amherst was

“intrigued by the idea of choosing K-12 teacher participants . . . as a cross-sec-

tion of their colleagues, and not by some arduous testing evaluation mecha-

nism. It seems to me that this eliminates a major stumbling block, whereby

teachers are forced to compete and assert their own superiority over their fel-
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lows in order to be part of an interesting project.” A theatre teacher from a

playhouse in Alexandria, LA, said, “Your program and Web-site have made a

remarkable impression on us. Your goal-oriented curriculum has inspired us in

creating our own professional arts and education curriculum for our local play-

house.” A teacher of pregnant or parenting teenagers in Philadelphia was

referred to the Web-site by a curriculum guide prepared by PBS for a feature

program. A teacher in Yakima, WA, heard about the Web-site at an English

Teachers Conference. And a researcher on diversity in higher education at the

Harvard Graduate School of Education had recommended the curriculum units

to primary school educators in New York City and Belmont, MA.

Indeed, the curriculum units prepared by the Yale-New Haven Teachers

Institute have demonstrated their usefulness in many different ways for 

teachers in a wide range of subjects and with many different types of 

preparation. These comments will indicate the range: From a pre-service pub-

lic school elementary teacher: “This site has been very helpful to me in prepar-

ing assignments and having a starting place for school projects.” From a

teacher who runs an after-school program for girls: “Got to site through query

to ASK.Com. Loved what I found in terms of drama curriculum ideas.” From

a teacher in a comprehensive high school in Georgia: “Your Web-site has

served as one of our best resources and we are grateful that you allow us

access.” From an English Literature/AP teacher: “I thank you for sharing such

excellent curriculum units.” From a teacher in Oregon who is learning how to

use a university library: “Thank you for the great curriculum on using chil-

dren’s lit to understand Latino culture and history.” From a teacher of family

and consumer sciences: “Your teen program appears to have an excellent and

realistic approach to enabling your students to become successful in all aspects

of their lives.”

And our “guestbook” also contains its share of delightful and heart-

warming surprises, like these:

From a university teacher: “This summer I am narrator/interpreter/natu-

ralist on a river cruise boat. We have carried about a thousand school children

this spring and summer. I’m working on a web page of annotated links to river-

related sites. Your site is exactly what many teachers want and need. You’ve

done a great job.”

From an educator in a theological seminary: “Outstanding. I am looking

for Native American prayers and poems to use in an ecumenical worship serv-

ice. Many religious leaders probably could use your Web-site.”

From an actress: “I was looking for information on Menander’s ‘The

Grouch’ and the ABSOLUTE best site is yours. This curriculum unit will be

invaluable to me in researching the role I am cast in at the New Jersey

Shakespeare Festival.”
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From a teacher in Connecticut: “Your Web-site is very informative 

and contains many creative lesson plans. I am a new teacher and retired 

NYPD detective presently teaching criminal justice to alternative high school

students.”

From a teacher in New Haven: “I am currently a Fellow in the YNHTI. I

surprise myself at the amount of time I still spend perusing the Web-site. This

has been one of the most exciting educational opportunities I’ve had as a New

Haven teacher.”

And from a teacher in South Carolina: “My husband and I are consider-

ing a move to New Haven. The Institute sounds compelling.”
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NATIONAL ADVISORY COMMITTEE

A National Advisory Committee, composed of Americans distinguished in the

fields of education, private philanthropy, and public policy, assists the Teachers

Institute with the dissemination, evaluation, and development of the program

in New Haven, the National Demonstration Project, and the Yale National

Initiative. New members are invited to serve, from time to time, by the

President of Yale University. In advance of National Advisory Committee

meetings, members of the University Advisory Council and the Steering

Committee meet separately and together to discuss program development and

evaluation, national dissemination, and finance. On each of these and any other

timely topics they prepare papers that are circulated to brief the Committee

before the meetings.

As the Teachers Institute plays a leading role in the national movement

for university-school partnerships the National Advisory Committee assists in

determining how to make the most effective contribution to institutions and

schools in other communities. The Committee provides a variety of perspec-

tives that aid in examining what each constituency for such partnerships would

regard as the best evidence of their effectiveness.

The Committee last met on November 28, 2000, in conjunction with a

meeting with President Levin of the presidents and superintendents (or their

delegates) from the sites participating in the National Demonstration Project.

Because this meeting was of major assistance in setting the direction of the
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Yale National Initiative, we offer a summary here of its deliberations. A some-

what fuller account may be found in the Annual Report, 2001.

Meeting separately at first, the Committee and the presidents and super-

intendents (and their delegates) considered the accomplishments thus far of the

National Demonstration Project and reflected upon a draft Proposal for a sec-

ond phase of replications of the Teachers Institute over the next ten years. The

two groups then met jointly to share their comments on these topics. The

National Advisory Committee continued its deliberation concerning the draft

Proposal.

Those in attendance were convinced of the value of working together on

a national scale and looked forward to an expansion of the group of Teachers

Institutes. Several members spoke of the timeliness of the Proposal and the

boldness of its vision. Superintendents and their delegates, including

Superintendent John Thompson from Pittsburgh and Superintendent Rod Paige

from Houston (now U. S. Secretary of Education) looked forward to expansion

of the work in those cities and collaboration with other Institutes on a nation-

al scale.

Members of the National Advisory Committee suggested that, before

launching upon this ambitious plan, we undertake more research on the actual

accomplishments of the new Institutes now in existence. They also suggested

that we consider more fully what has been learned about the best strategies for

implementing the process of establishing new Institutes. They also anticipated

that it would be necessary to demonstrate the direct or indirect results of the

Institutes with regard to increases in student learning. And such a Proposal,

they thought, must indicate how it will have systemic influence on education
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in this country. The issue, as Superintendent Rod Paige said, is not just a

numerical scaling up in a larger city; it is rather finding ways to have a sys-

temic effect that goes beyond the small numbers of seminars that can be field-

ed at this time.

The National Advisory Committee urged, therefore, that the Proposal be

modified to include a two-year preparation phase, during which participating

Teachers Institutes would engage in a process of consolidation, intensification,

and preparation. The new Institutes would do research on their effectiveness

and investigate how to have significant systemic effects. The Yale-New Haven

Teachers Institute would engage in similar research, would reflect on what it

has learned during the National Demonstration Project, and would gear up for

work on the next major effort.

The draft Proposal was therefore modified to include the Preparation

Phase that the National Advisory Committee had recommended. The later sec-

tion in this Annual Report on “The Yale National Initiative” will set forth the

activities that have been undertaken, and that will be undertaken, during this

Preparation Phase.

The next meeting of the National Advisory Committee, is being planned

to be held in conjunction with a meeting of the presidents and superintendents

(or their delegates) from the sites participating in the Yale National Initiative.
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THE YALE NATIONAL INITIATIVE

The Aims of the Yale National Initiative

Building upon the success of a four-year National Demonstration Project, the

Yale National Initiative promotes the development of new Teachers Institutes

that adopt the approach to professional development that has been followed for

more than twenty-five years by the Yale-New Haven Teachers Institute.

Teachers Institutes focus on the academic preparation of school teachers and

on their application in their own classrooms of what they study in the Institute.

By linking institutions of higher education with school districts where the stu-

dents are mainly from low-income communities, Institutes strengthen teaching

and learning in public schools and also benefit the institutions whose faculty

members serve as seminar leaders. Each Institute also helps to disseminate this

approach, encouraging and assisting other institutions and school districts as

they develop similar programs in their own communities.

A Teachers Institute places equal emphasis on teachers’ increasing their

knowledge of a subject and on their developing teaching strategies that will be

effective with their students. At the core of its program is a series of seminars

on subjects in the humanities and sciences. Topics are suggested by the teach-

ers based on what they think could enrich their classroom instruction. In the

seminars the university or college faculty members contribute their knowledge

of a subject, while the school teachers contribute their expertise in elementary

and secondary school pedagogy, their understanding of the students they teach,

and their grasp of what works in the crucible of the classroom. Successful

completion of a seminar requires that the teachers, with guidance from a fac-

ulty member, each write a curriculum unit to be used in their own classroom

and to be shared with others in the same school and other schools through both

print and electronic publication.

Throughout the seminar process teachers are treated as colleagues.

Unlike conventional university or professional development courses, Institute

seminars involve at their very center an exchange of ideas among school teachers

and university or college faculty members. The teachers admitted to seminars,

however, are not a highly selective group, but rather a cross-section of those in

the system, most of whom, like their urban counterparts across the country, did

not major in one or more of the subjects they teach. The Institute approach

assumes that urban public school teachers can engage in serious study of the

field and can devise appropriate and effective curricula based on this study.

The National Demonstration Project

The National Demonstration Project, supported by a major grant from the

DeWitt Wallace-Reader’s Digest Fund and a supplementary grant from the

McCune Charitable Foundation, amply demonstrated that Teachers Institutes
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based on the principles grounding the Yale-New Haven Teachers Institute can

be established and sustained in other cities where the pattern and magnitude of

needs and resources are different from those in New Haven. It did so in a vari-

ety of institutional contexts, with the participation of liberal arts colleges, pri-

vate universities, and state universities, acting individually or in a consortium.

Institutions that had long had departments or schools of Education are now

devoting a good deal of their energy to providing seminars for teachers in the

liberal arts and sciences. By establishing Institutes from coast to coast, by setting

in motion a National Steering Committee of school teachers and a National

University Advisory Council (of university and college faculty members), and

by holding a series of Annual Conferences, the National Demonstration Project

laid the groundwork for a national network of such Teachers Institutes.

In 1997 the Yale-New Haven Teachers Institute had designed the

Demonstration Project, had surveyed and visited likely sites, and had selected

fourteen sites to be invited to apply for one-year Planning Grants. In 1998 it

provided those sites with extensive information concerning the Institute’s poli-

cies and procedures. On recommendation of a National Panel, it awarded

Planning Grants to five applicants. After their year of planning, and again on

recommendation of the National Panel, it awarded three-year Implementation

Grants to four applicants: the Pittsburgh Teachers Institute (a partnership

among Chatham College, Carnegie Mellon University, and the Pittsburgh

Public Schools); the Houston Teachers Institute (a partnership between the

University of Houston and the Houston Independent School District); the

Albuquerque Teachers Institute (a partnership between the University of New

Mexico and the Albuquerque Public Schools); and the UCI-Santa Ana

Teachers Institute (a partnership between the University of California at Irvine

and the Santa Ana Unified School District). These four Institutes exemplified

a wide range of institutional type, city size, and opportunities for funding.

From 1999 through 2001 the Yale-New Haven Teachers Institute moni-

tored these new Institutes and helped them to become established as members

of a collaborative network. It did so through a multitude of efforts, including a

second “July Intensive”; three Annual Conferences; annual meetings of the

Directors, the National Steering Committee (of teachers), and the National

University Advisory Council (of faculty members); and many site visits and

consultations. During those three years the Pittsburgh Teachers Institute

offered 17 seminars, led by 11 different faculty members, in which 145

Fellows wrote curriculum units. The Houston Teachers Institute offered 17

seminars, led by 15 different faculty members, in which 129 Fellows wrote

curriculum units. The Albuquerque Teachers Institute offered 20 seminars, led

by 18 different faculty members, in which 157 Fellows wrote curriculum units.

And the UCI-Santa Ana Teachers Institute offered 23 seminars, led by 18 dif-

ferent faculty members, in which 146 Fellows completed 151 curriculum units.

All of these curriculum units were circulated in printed copies and on Institute

web-sites. At all four sites the vast majority of the Fellows expressed great sat-

isfaction with the kind of professional development that the Institutes made
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possible. At all four sites the work of the Institutes received great praise from

the administrators of the institutions of higher education and of the school dis-

tricts. During those three years all four Institutes met the very difficult funding

challenge posed by the terms of the Implementation Grants they were offered.

And in December 2001, all four Institutes declared their intention to apply for

Research and Planning Grants in the Preparation Phase of the Yale National

Initiative.

Within these Institutes the teachers have found a greater creative respon-

sibility for their own curricula, and they have found an opportunity to exercise

leadership and judgment in sustaining the program of seminars that provides a

continuing professional development. The university faculty members have

also recognized more fully their responsibility for teaching at all levels in their

own communities. As this has occurred, both the school teachers and the uni-

versity faculty members have discovered their true collegiality in the on-going

process of learning and teaching. And they have realized both the opportuni-

ties and the responsibilities that follow from their membership in a larger com-

munity devoted to the educational welfare of the young people of this nation.

Each of the five Teachers Institutes involved in the National Demonstra-

tion Project has been serving an urban school district that enrolls students most

of whom are not only from low-income communities but also members of eth-

nic or racial minorities. In New Haven 57 percent of the students in the district

are African American and 30 percent are Hispanic. In Pittsburgh, 56 percent of

the students are African American. In the participating schools in Houston, 30
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percent of the students are African American and 50 percent are Hispanic. In

the participating schools in Santa Ana, more than 90 percent of the students are

Hispanic, and more than 70 percent have limited English. As the Teachers

Institutes enable teachers to improve their preparation in content fields, pre-

pare curriculum units, and accept responsibility for much of their own profes-

sional development, they are also helping large numbers of minority students

to achieve at higher levels by improving teaching and learning.

In sum, the National Demonstration Project has shown in four different

cities larger than New Haven:

• that a Teachers Institute serving approximately 20 schools that

enroll predominantly minority students can be rapidly inaugurated;

• that such a Teachers Institute can immediately carry out a pro-

gram of 4-6 content-based seminars in the humanities and sci-

ences, which increase teachers’ knowledge, heighten their morale,

encourage their use of new technologies, and result in individually

crafted curriculum units of substance for use in classrooms;

• that such Institutes will arouse the enthusiasm and support of

significant numbers of teachers and university faculty members;

• that such Institutes can attract support—including pledges of

continuing support—from administrators of a private liberal arts

college, a private university emphasizing the sciences, a flagship

state university, and a major state university in a larger system;

• that high-level administrators in school districts, superintendents

or their immediate subordinates, will be attracted by the idea of

such an Institute, will start thinking about the local means of scal-

ing-up, and will commit themselves to its long-term support;

• and that the strategies employed in establishing the National

Demonstration Project, including National Seminars and observa-

tion of local seminars in New Haven, are admirably suited for the

process of further disseminating the Yale-New Haven model and

establishing a nation-wide network of Teachers Institutes.

The National Demonstration Project has made amply clear the impor-

tance of the principles upon which these Institutes are based. It has shown that,

given favorable circumstances, the new Teachers Institutes can sustain them-

selves after the initial Grant. It has provided the foundation for the expansion

of some Teachers Institutes and the establishment of yet others in cities across

the nation. And it has shown that such Teachers Institutes can make a substan-

tial contribution to the most important kind of school reform in this

nation—the improvement of teaching itself.
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The Preparation Phase

An earlier proposal for a ten-year Yale National Initiative (for which see the

Annual Reports of 2000 and 2001) had been expanded, in response to the rec-

ommendation of the National Advisory Committee and the university and

school administrators meeting with that Committee in November 2000, to

include a two-year Preparation Phase of research and planning. During the fall

of 2001, we developed an RFP for this Preparation Phase. The re-grants to the

participating Institutes for research and planning would be supported by an

extension of the grant from the Wallace-Reader’s Digest Funds that would

allow unexpended funds to be used from April 1, 2002 through March 22,

2003. The meetings and other expenses, including conversations among the

participants during the spring and summer of 2003, directed toward the further

development of the national initiative, would be supported by the two-year

grant, mentioned in section I, of $291,290 from the Jessie Ball duPont Fund.

The RFP for the Preparation Phase allowed for funding to be provided for stud-

ies on the results of Institute participation on teachers, their students, and

schools in the school district that is a partner in establishing it; and for plan-

ning for an Institute to attain a systemic impact in the school district that is a

partner in establishing it.

A short form of the RFP was sent at the end of November 2001 to the four

new Teachers Institutes in the National Demonstration Project—Pittsburgh,

Houston, Albuquerque, and UCI-Santa Ana—requesting that they declare by

December 15 their intent to apply for a Research and Planning Grant. They

were notified that the Final Narrative Report, due on February 28, 2002, would

be used as a partial basis for judging the Application for Research and

Planning. For that purpose, each Institute was told that it would be important

to include in the Final Narrative Report specific answers to the following ques-

tions: What do you think are the most important outcomes, impacts, and les-

sons learned from this project? How has it changed the way in which your

institution or other institutions may address these issues? What plans do you

have for your Teachers Institute continuing as a partnership between one or

more institutions of higher education and the school district it has been serv-

ing? Each Institute was also asked to describe its plans for the next two years,

showing in detail the current and planned conformity with the sixteen Basic

Principles set forth in the RFP for the National Demonstration Project. Each

was also asked to indicate the current and planned funding for the Institute, and

the seminars planned for 2002 and likely to be planned for 2003, with their

expected enrollment. Finally, each was asked to indicate the research it would

propose to undertake, if given funding for that purpose, to evaluate the present

accomplishments of the Institute; and the planning it would undertake, if given

such funding, to explore and define the actual and potential relations between

Institute seminars and the priorities and goals of the school district, so that the

Institute might have the greatest systemic impact within the district. Each

Institute was asked how the school district would be participating in that

research and planning.
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In December all four of the new Teachers Institutes declared their intent

to apply. Soon thereafter, the full RFP was sent to those Teachers Institutes.

The anticipated range of Grants was $25,000-100,000. The time frame for

activities was April 2002-August 2003. Funds granted for research and plan-

ning were to be fully expended by March 2003, but each Institute would be

continuing conversations with other participants during the spring and summer

of 2003. Completed applications were to be submitted by February 28, 2002.

By that time, however, both Albuquerque and UCI-Santa Ana had withdrawn

from consideration, because of unforeseen administrative problems in the

Albuquerque Public Schools and unforeseen budgetary problems in the State

of California. Applications were received from Pittsburgh and Houston.

A National Panel was appointed (as had been done in connection with the

National Demonstration Project), which met in two partial but overlapping ses-

sions. On the basis of the first meeting, preliminary responses were sent to

Pittsburgh and Houston, which urged significant expansion and revision of

their proposals. The modifications presented by the Directors were then taken

into consideration, along with the original proposals, in the second meeting.

Grants were awarded to both Pittsburgh and Houston, those awards being

accompanied by further letters of advice.

The Pittsburgh Teachers Institute proposed to undertake several kinds of

research with the assistance of Cornerstone Evaluation Associates. It would

conduct surveys to reflect upon the process that was followed in the initiation

of the Institute and to solicit suggestions as to how the process might have been

better. It would also hold several focus groups to elicit reflections on the imple-

mentation of the Institute model and the best ways to disseminate curriculum

units and the program model. And it would conduct research, using teacher and

student focus groups and pre-and-post student testing, to assess the impact of

the Institute on students from the perspectives of teachers and students.

The Houston Teachers Institute proposed to analyze, with the assistance

of two professors from the Department of Sociology at the University of

Houston, data already collected and further data to be gathered, including

information from focus group interviews, in order to develop a report con-

cerning the effectiveness of the Institute. Also, the Director Paul Cooke would

conduct research, including interviews with selected Fellows, observation of

their teaching of curriculum units, and observation of the activities of the

Teachers Institute. He would summarize the results of this research by the end

of the grant period in 2003, but it would also provide the groundwork for the

drafting of a book on “A Year with the Teachers Institute,” which he would

then undertake. During the period of Cooke’s research, he would be relieved

of most of his day-to-day duties as Director, being replaced in that respect by

a high-school teacher who has been active in the Institute.

The National Panel further urged that the Pittsburgh Teachers Institute

incorporate additional subject-matter experts somewhat removed from the
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Teachers Institutes Conference in New Haven, November 2002. (Left to right: Carolyn N.

Kinder, New Haven; Carol M. Petett and Julie Small, Pittsburgh.)
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project; compare how state and district standards are being met through

Institute and non-Institute curricula; and consult further with the Pittsburgh

Public Schools about additional planning for maximum systemic impact. The

Panel urged that the Houston Teachers Institute also consult with some outside

observer or evaluator, and that it consult with the Houston Independent School

District about additional planning for maximum systemic impact.

A number of meetings with the participants during the Preparation Phase

had been planned. On November 14, 2002, in conjunction with our 25th

Anniversary celebration on the evening of November 13 (described earlier in

this Annual Report), we scheduled the meeting of a Teachers Institutes Con-

ference with the Directors and the teams from Pittsburgh, Houston, and New

Haven. This conference was, in effect, a modified continuation of the three

Annual Conferences that we held during the National Demonstration Project.

The morning session of the Teachers Institutes Conference was planned

largely by the Directors of the Houston Teachers Institute and the Pittsburgh

Teachers Institute, so that it would focus on the questions that would be most

useful for them. We then proposed questions to be discussed over lunch, con-

cerning the future of the Yale National Initiative. After some words of welcome

from James Vivian, Director of the Yale-New Haven Teachers Institute and the

Yale National Initiative, Helen Faison, Director of the Pittsburgh Teachers

Institute gave the charge to the gathered teams and roundtables. The central

question posed was: After the 25 years of the Yale-New Haven Teachers

Institute, and as the Pittsburgh Teachers Institute and the Houston Teachers

Institute begin their fifth year, what can we conclude about some key issues

regarding our Institutes? The three groups discussed these issues and then pre-

sented their responses to the entire conference in a plenary session moderated

by Paul Cooke, Director of the Houston Teachers Institute. Three respondents

then reflected further upon the issues.
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Teachers Institutes Conference in New Haven, November 2002. (Left to right: Mary E.

Miller, New Haven; Josephine Hamilton and Ken Brown, Houston.)
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The issues discussed and the major responses given were:

1. What are the indispensable principles or goals upon which our

Teachers Institutes are founded? Among the responses were “part-

nership,” “collegiality between university faculty members and

actively participating teachers,” “meaningful professional devel-

opment chosen by the teachers,” “restriction to the urban school

district,” “seminars that deal with the substance of disciplines in

the arts and sciences and that cut across the curriculum,” “a cur-

riculum unit that is substantially a narrative of some length and

developed over some time,” “publication of the curriculum units,”

“focus on the individual teacher’s students and their achieve-

ment,” “seminars open to all teachers, from a range of grade-lev-

els,” “limited enrollment in seminars,” “communication, with the

Director as leader-facilitator,” “reliance on the example of the

Yale-New Haven Teachers Institute,” and “on-going orientation of

university faculty members.”

2. How may the roles of the seminar leader and the coordinator be

fulfilled so that Institute principles and goals are realized? Among

the responses were: “a complementary relationship between semi-

nar leader and coordinator,” “frequent meetings of coordinators

and seminar leaders, separately, as groups,” “coordinators must be

in touch and note difficulties,” “these must be seminars and not

primarily lectures,” “the seminar leader should give Fellows guid-

ance and point out university resources,” and “the seminar leader

may model teaching strategies.”

3. How do the Institutes affect Fellows, their students, and semi-

nar leaders? Among the responses were: “revitalization of teach-
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Rogers Smith empha-

sized a convergence

of responses on 

certain principles.

Teachers Institutes Conference in New Haven, November 2002. (Left to right: Jules D.

Prown, New Haven; Allyson Walker, Pittsburgh; Rogers M. Smith, Philadelphia; and Jean E.

Sutherland, New Haven.)
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ers, including the seminar leaders,” “establishment of new lines of

communication among university faculty members, school teach-

ers, and students,” “opportunity for teachers to become students,”

“vertical alignment in sequence of grades, but with creativity,”

“creation and discovery of teacher-leaders,” “gain in teachers’

confidence in learning and communications skills through writing

a curriculum unit,” “collaboration among teachers, including

some movement toward centers of professional development,”

“effects on the district, through publication of curriculum units

and other means of presentation,” “much evidence of student

enthusiasm and creativity through use of units developed by their

own teachers.”

Rogers Smith, now of the University of Pennsylvania, responding further

to the first question, emphasized a convergence of responses on the following

principles:

• Institutes that are teacher-driven

• Collegiality

• Curriculum units that contain both narrative and lesson plans

• Partnership between the institution(s) of higher education and

the school district

• Inclusive nature of admission to the Teachers Institute

• Focus on urban disadvantaged students
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Teachers Institutes Conference in New Haven, November 2002. (Left to right: Patricia Y.

Gordon, Pittsburgh; Felicia Collins, Houston; John P. Wargo, New Haven; and Ninfa A.

Sepúlveda, Houston.)
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Bill Pisciella, of the Houston Teachers Institute, responding further to the

second question, emphasized the value of disagreements or controversies with-

in the Teachers Institute community. Connie Weiss, of the Pittsburgh Teachers

Institute, responding further to the third question, emphasized the value of

establishing learning communities that include a sharing among university fac-

ulty members, school teachers, and students.

The participants also mentioned at this time some other ideas for use in

the future, including site visits from each Institute to other new Institutes, par-

ticipation of each Institute in the work of new sites; dissemination of the

process and the results through videos; the development of handbooks and of

manuals describing the work of seminar leaders, coordinators, and directors;

the usefulness of writing workshops, technology sessions, and “help sessions”;

and video-conferencing among the Institutes.

During the lunchtime session, after a charge to the gathered delegates

from James Vivian to consider the Yale National Initiative and the ways in

which the Pittsburgh Teacher Institute and the Houston Teachers Institute

might be involved with potential new Institutes, each of the tables dealt with

several questions. Reporters from them summarized those discussions for the

entire conference. Because, at a given table, there was often little direct knowl-

edge of some of the activities in the earlier years of the National

Demonstration Project, and because there was no attempt to reach a consensus,

the specific responses should be regarded as suggestive.

All participants from Pittsburgh and Houston agreed, however, upon the

very great usefulness in the establishment of their Institutes of the following



activities: the initial information sessions in New Haven in the summer of 1998

and January 1999; the initial site visits by teams from New Haven in 1999; the

July Intensives offered in New Haven; the site visits by teams from New Haven

after the establishment of the new Institute; and the Annual fall conferences in

New Haven. They did not recommend the deletion of any of these activities.

They did suggest that both the Intensives and the fall Conferences might well

be located elsewhere on occasion or in addition, and involve Pittsburgh and

Houston yet more fully in the planning. It seemed good, however, to have New

Haven as a central site, especially for new people. It would be good now to

have site visits conducted by teams from several existing Institutes.

When asked about the most useful ways in which the present three

Institutes might work with potential new Institutes, the participants suggested

that it would be important to have a fuller sharing of experience at the outset

from all three of the present Institutes, including models of successful proce-

dure. There should also be some visiting of potential Institutes by people from

Pittsburgh and Houston, and perhaps also visits to Pittsburgh and Houston by

those from potential or new Institutes. And there should be a fuller discussion

of sources for funding potential Institutes.

The participants also suggested other activities that should be added to

the process of working with potential new Institutes, including a fuller sharing

of suggestive manuals for the various kinds of participants in an Institute, and

other kinds of linkages that would enable all of the Institutes to compare notes

on procedure and accomplishments. They suggested that experienced Fellows

from Pittsburgh and Houston could help to explain the importance of estab-

lishing a teacher-driven Institute, could help in recruiting efforts, and could

establish mentor relationships. Seminar leaders might also mentor other semi-

nar leaders on how to lead a seminar. And the participation of Institute
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Luncheon discussion at the Teachers Institutes Conference in New Haven, November 2002.
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Directors would be very important, in order to explain both the principles of

operation and the practical details of getting an Institute under way—how to

obtain funding, how to mediate among different interests, how to be a non-

authoritarian leader; and how to work with deans and presidents.

In the afternoon, James Vivian and Thomas Whitaker from the Yale-

New Haven Teachers Institute met with the Director of the Pittsburgh 

Teachers Institute and Allyson Walker, President of Cornerstone Evaluation

Associates, who has been directing the research for that Institute; and also 

with the Director of the Houston Teachers Institute and Professor Joseph

Kotarba of the University of Houston, who has been contributing to the

research for that Institute. This was an opportunity to share the progress of the

research and planning at Pittsburgh and Houston among people from all three

Institutes.

With regard to Pittsburgh, Helen Faison described the holding of three

major focus groups, with teachers, seminar leaders, and others, and also spoke

of the need to get some sense of impact of the use of curriculum units upon

students. Janet Stock, a faculty member and administrator who has led Institute

seminars and is experienced in this kind of research, has met with teachers and

developed with them a set of pre-and-post questions for the students. Other

sections taught by these teachers, but not given the curriculum unit, would be

used as controls. Allyson Walker would also meet with high school students,

in order to learn of their experience with the curriculum units.

Allyson Walker stated that a Carnegie Mellon evaluator, having looked

at the Institute’s web-site, and would give them advice on how to improve the

dissemination of their work. She also passed out a document on “Preliminary

Findings from Focus Groups,” which lists ways in which the process followed

in the initiation of the Institute might be improved and notes some ways in

which systemic impact might be increased.

With regard to Houston, Joseph Kotarba stated that Professor Lorenz had

developed a quantifiable questionnaire. There have been six focus groups, all

with teachers (mixtures of elementary, middle and high school), which have

focused upon the process of change through looking at “contradictions” or

“continuing issues.” There will also be group interviews with middle school

and high school students.

Paul Cooke also described the work done thus far on his research and

narrative project. He has been working on chapters on the beginning of the

Yale-New Haven Teachers Institute and that of the Houston Teachers Institute.

In the spring he will follow seven teachers who are Fellows of the Institute. In

the discussion that followed, Joseph Kotarba noted that even the people who

did not complete a seminar in Houston still feel it was a worthwhile experi-

ence. One of the major influences of a seminar is a “reputation” that teachers

are going to the Houston Teachers Institute.
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In thinking about systemic impact, James Vivian suggested that the work

of these new Institutes might be connected yet further with the demand to have

a highly qualified teacher in every classroom. It would be good to direct the

emphasis on writing and mentoring so that every new teacher would have 

support from other qualified teachers who are Fellows of an Institute. He also

suggested that it would be good to discover any evidence that the Institutes 

are helping the problem of retention of teachers—as has been the case in 

New Haven.

During the spring of 2003, we expect to have further meetings of the uni-

versity faculty and school teachers in New Haven who have been most

involved with the National Demonstration Project, to help us reflect on the

value of that Project and think about useful modifications in its process of

preparation, continuing operation, and assessment.

New Haven colleagues will discuss the new Articles of Understanding

(and their correlated Necessary Procedures) which during this Preparation

Phase we have been revising and developing from the initial sixteen Basic

Principles. These will serve as a primary basis for the Requests for Proposals

under the Yale National Initiative. The National Steering Committee may dis-

cuss the results of the surveys of the use of curriculum units from the National

Demonstration Project, which researchers from the University of Pennsylvania

are helping us to collate and quantify. The Directors may discuss the results of

Fellows questionnaires from the National Demonstration Project, which those

researchers are also helping us to collate and quantify. The Directors may also

discuss the revised Articles of Understanding and the Necessary Procedures.

Those who have participated in site visits may discuss the final reports on

research and planning from the new Institutes, as may the National Panel.

Other meetings will engage two major topics: assessing the efficacy of

the four newly established Teachers Institutes and preparing for the establish-

ment of a network of Teachers Institutes. A group from the local

Implementation Team for the National Demonstration Project will discuss

these matters. So too will meetings of the National Faculty Advisory Council

and the National Steering Committee of teachers (established during the

National Demonstration Project, and now including representatives from

Pittsburgh and Houston), and perhaps also individuals from Albuquerque and

UCI-Santa Ana. These meetings of faculty and teachers might help to shape the

visiting teams for the next phase of the National Initiative.

At some point during 2003, when we need to seek further advice, we plan

also to schedule a meeting of the National Advisory Committee, which can

discuss the revised Articles of Understanding. We hope that we can also invite

university and school administrators to meet with the Committee, as we did in

November 2000. The administrators on this occasion might include those from

sites that now have Teachers Institutes and others who are interested in devel-

oping them.
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During this Preparation Phase, the Pittsburgh Teachers Institute and the

Houston Teachers Institute have not only sustained but also expanded and

deepened their programs. In 2002, the Pittsburgh Teachers Institute mounted

seven seminars, two of which were developed in collaboration with the

Pittsburgh Public Schools. The Fellows completed 58 curriculum units. In that

year the Houston Teachers Institute also mounted seven seminars, one of

which was funded by Project TEACH, a partnership between the Institute and

the Houston Independent School District supported by the U.S. Department of

Education. The Fellows completed 69 curriculum units.

Although the Albuquerque Teachers Institute had been prevented by

administrative problems in the Albuquerque Public Schools from applying for

a Research and Planning Grant, it too continued to offer seminars. It held eight

seminars in 2002, which were completed by 86 Fellows. The UCI-Santa Ana

Teachers Institute had been prevented by the financial crisis in California from

applying for a Research and Planning Grant. Although it planned seminars for

the academic year 2002-2003, it has been in hiatus pending California’s recov-

ery from this financial crisis.

The Pittsburgh Teachers Institute

The Annual Report from the Pittsburgh Teachers Institute indicated that in

2001 and 2002 upon popular demand participation was opened to all teachers

in the district whose essays accompanying their applications indicated that the

seminar in which they sought to enroll was relevant to the grade or courses

they taught. Adequate funds were provided for 2002, the first year for which

the local community was required to provide full financial support for the

Institute—and funding for 2003 was also assured. The School District, contin-

uing to make a minimal cash contribution, provided grant funds that it received

from the National Science Foundation and the United States Department of

Education to support a three-year series of seminars, one each in science,

mathematics, and American history. Chatham College continued to provide

rent-free seminar meeting rooms, and office space and parking for the Director.

A small foundation grant awarded to a Carnegie Mellon University professor

provided funds to cover the stipends for the Fellows enrolled in her seminar.

As the Annual Report states, the Institute “can be termed a success for it has

adhered to the basic principles that have guided the development of the Yale-

New Haven Teachers Institute,” has “met the challenge to become financially

self-sufficient and has succeeded in raising the funds required for the continu-

ation of the project for two years, 2002 and 2003, since the original grant from

Yale University expired.”

The Institute was also included in a RAND study that has been commis-

sioned by two of the foundations that have made major gifts to its support. Its

purpose is to study non-profit education reform organizations in western

Pennsylvania in order to explore opportunities for collaboration among them

and to provide useful feedback to them.
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Governance of the Institute, except for decisions regarding fund-raising,

continues to be a responsibility of the teachers who serve as School

Representatives. Teachers continue to have the opportunity to earn increment

credit, which qualifies them for salary increases, and Act 48 credit, which the

State of Pennsylvania requires that they earn to retain their certification.

According to their evaluations of their Institute experience, however, the 

greatest incentive is the opportunity to again become learners in a challenging

environment.

During the four-year history of the Institute a total of about 200 teachers

have participated in seminars and completed curriculum units. This represents

about 8 percent of the total number of teachers in the district. According to the

Annual Report, “The Pittsburgh Institute is now being viewed as a permanent

opportunity for professional development for teachers by many of the teachers

in the Pittsburgh Public Schools and those professors from the two sponsoring

institutions of higher education who have served as seminar leaders.” The rea-

sons for this success include:

the interest and commitment of the sponsoring institutions, the

administrative level of the representatives who were appointed 

by the Presidents and the Superintendent of Schools to represent

their offices in the sponsoring of the Institute, the financial and

other support provided by the local foundation community, the

quality and commitment of those professors who have become

seminar leaders, and the interest and commitment of individual

teachers . . . .
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Marlene Gardner’s students at the Frick International Studies Academy in Pittsburgh study-

ing her curriculum unit on “Making Connections: Reflections of History.”
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Three of the teachers who were early participants in the Institute have

become school administrators, and in their new roles have demonstrated skill

as instructional leaders. Three of the teachers have become literacy coaches for

secondary schools. And two have, since their retirement, assumed positions at

Chatham College.

The Houston Teachers Institute

The Annual Report from the Houston Teachers Institute indicated that, begin-

ning in January, 2002, the University of Houston began paying the salary of

the Director. Dan Addis, a high school teacher—and teacher leader with the

Institute since 1999—took leave of absence from his school to become the

Assistant Director for one year, thus relieving the Director, Paul Cooke, of

some duties so that he could carry out part of the research project for which the

Institute received a Grant. The position of Assistant Director was funded in

part by a gift of $12,100 from the Powell Foundation. The Superintendent of

the Houston Independent School District, Kaye Stripling, and the Chief of

Staff for Academic Services, Robert Stockwell, have committed themselves to

continuing the support of $50,000 per year that was pledged in 2000 by Susan

Sclafani, then Chief of Staff for Academic Services.

The Institute’s vigorous leadership committee, the Representatives com-

prised of teachers, continues to be ethnically as diverse as the body of Fellows.

In 2002 it consisted of 23 Fellows—8 African Americans, 7 Hispanics, and 8

Non-Hispanic Whites. In 2002 the Institute began the expansion project laid

out in the Vision Paper of 2001, fielding seven seminars, which were led by a

completely new set of seminar leaders. It admitted the largest group of Fellows

thus far, 83 teachers from 40 different schools—20 of which had not sent par-

ticipants before. There has been a substantial improvement in the attrition rate

that the Institute has experienced. This success is attributed to its effort to sup-

port Fellows more thoroughly (with a revised Fellows Handbook and two cur-

riculum writing workshops in 2002, and three such workshops planned for

2003) and also to prepare seminar leaders more fully (with the Seminar

Leaders Orientation Guide, and through meetings with the Director, with for-

mer seminar leaders and with veteran Fellows).

Indeed, seminar leaders have written at some length about the value of

the seminars for them—finding it not only beneficial as an outreach activity,

but also teaching them much about public education in Houston and encour-

aging them often to consider using the Institute style of seminar in some of

their classes. “I hope,” said one, “that the experience of teaching by asking

rather than by telling will affect my UH courses.” And although some Fellows

lacking in strong writing ability have found it difficult to develop an effective

curriculum unit, the Director stated that:

In the great majority of units . . . the 2002 Fellows demonstrated

that the writing tasks outlined for teachers by the Institute were
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not so very daunting. Unquestionably, the reading, reflection, and

revising required of the Fellows prompts them to be more

thoughtful, more confident, and more effective with their students.

Moreover, the creative ideas in their units will inspire their stu-

dents to study and work diligently in their classroom, for the

Fellows formulate themes that interest their students and that are

relevant to their lives.

In 2002 the Institute offered its first seminar funded by Project 

TEACH, a partnership between the Institute and the Houston Independent

School District supported by the U. S. Department of Education to advance 

the teaching of United States history in public schools. In 2003 two of the 

eight seminars to be offered will be funded in part by Project TEACH. It 

is hoped that nine seminars can be offered in 2004. The Institute expects that

its size will then stabilize at nine or ten seminars, admitting up to 150 Fellows

per year.

This year the Institute used funds from the Houston Independent School

District, the University of Houston, the Arthur Vining Davis Foundations, 

the Houston Endowment, Inc., the Powell Foundation, and the U.S.

Department of Education. At the time of this report, the Institute anticipated

the need to raise approximately $450,000 more for the programs over the next

two years.
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The seminar on “Houston Architecture: Interpreting the City.” (Seminar leader Stephen Fox,

holding folders, with Fellows.)
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About the relationship between the Houston Teachers Institute and the

Yale-New Haven Teachers Institute, the Director has written extensively. “We

have clearly demonstrated,” he has said, “our wish to maintain an explicit and

visible relationship with the Yale program. We appreciate the pioneering work

the Yale program has done over the years and we are in their debt for the very

useful and valuable model of a teachers institute that they have developed.” He

said further:

The Yale-New Haven Teachers Institute has continued to be very

encouraging and helpful to us this year, as in the past. The Yale

leadership encouraged us in January and February to apply for

grant funds to enable us to conduct research into the effectiveness

of the Houston Teachers Institute. Though our application met

with many delays, the Yale Institute administration was patient

while we resolved the many issues regarding the assembling of a

meaningful evaluation agenda . . . Over time a sense of fellowship

and camaraderie has developed and I feel a genuine affection for

the Yale program and its leadership, and an admiration for the

patience, thoughtfulness, and commitment that has produced this

worthwhile program. We hope to cooperate with the Yale-New

Haven Teachers Institute and the Pittsburgh Teachers Institute in

pioneering new Institutes around the country.

National Advisory Groups

National Steering Committee

The National Steering Committee, formed on the model of the Steering

Committee that helps to guide the Yale-New Haven Teachers Institute, has

been composed of one school teacher from each site participating in the Yale

National Initiative. Members of the National Steering Committee have been

selected by the Director of the Yale National Initiative for a one-year term from

January through December. They have been teachers prepared to help guide

the project, to help plan the conferences, and to suggest topics most in need of

discussion. They have provided and received other advice and information,

and have helped to ensure that teachers were playing a leading role in the

demonstrations and in the common work. They have also provided feedback

on the usefulness of each meeting and have furthered the communication

among the sites. It has been required that a Steering Committee member

be—and intend to continue as—a teacher in one of the public schools partici-

pating in the National Demonstration Project or the Preparation Phase. In sep-

arate and joint meetings with the National University Advisory Council, they

have provided a forum in which shared opportunities and problems could be

discussed to the mutual benefit of all.
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National Steering Committee member Ninfa Anita Sepúlveda, Houston, with Bill Cosby at

the 25th Anniversary Celebration.
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By agreeing to serve as a National Steering Committee member, a

teacher has accepted the following responsibilities. Each member:

1. Exerts leadership and participates actively in one or more of the

major endeavors at a participating site.

2. Participates as an Institute Fellow in the seminar offerings at

that site in the year during service as a National Steering

Committee Member.

3. Attends and comes prepared to meetings of the National

Steering Committee.

4. Participates actively in the functions of the National Steering

Committee.

Members of the Steering Committee for 2002 included Carol Petett of

the Pittsburgh Teachers Institute, Ninfa Anita Sepúlveda of the Houston

Teachers Institute, Blake Learmonth of the Albuquerque Teachers Institute,

and Mel Sanchez of the UCI-Santa Ana Teachers Institute. Carol Petett and

Ninfa Anita Sepúlveda attended the Teachers Institutes Conference and con-

tributed to discussions. Blake Learmonth and Mel Sanchez were helpful at

their Institutes with administration of the survey of the use of curriculum units.

National University Advisory Council

The National University Advisory Council, formed on the model of the

University Advisory Council that helps to guide the Yale-New Haven Teachers



Institute, has been composed of one university or college faculty member from

each site participating in the Yale National Initiative. The members of the

National University Advisory Council are selected by the Director of the Yale

National Initiative for a one-year term from January through December. They

have been faculty members prepared to help guide the general direction of the

Initiative, to help plan the conferences, and to suggest topics most in need of

discussion. They have provided and received other advice and information,

and helped ensure that university and college faculty members play a leading

role in the demonstrations and in the common work. They have also provided

feedback on the usefulness of each meeting and furthered the communication

among the sites. In separate and joint meetings with the National Steering

Committee of teachers, they have provided a forum in which shared opportu-

nities and problems can be discussed to the mutual benefit of all.

By agreeing to serve on the National University Advisory Council, a fac-

ulty member has accepted the following responsibilities. Each member:

1. Exerts leadership and serves as an advisor at a participating

site.

2. Attends and comes prepared to meetings of the National

University Advisory Council in New Haven.

3. Participates actively in the functions of the National University

Advisory Council.

Members of the National University Advisory Council for 2002 included

James Davidson of the Pittsburgh Teachers Institute, Cynthia Freeland of the

Houston Teachers Institute, Kate Krause of the Albuquerque Teachers

Institute, and Thelma Foote of the UCI-Santa Ana Teachers Institute.

Documentation of the National Demonstration Project and the

Preparation Phase

The internal documentation of the National Demonstration Project by the Yale-

New Haven Teachers Institute has been extensive and thorough. The Annual

Reports to the DeWitt Wallace-Reader’s Digest Fund and its successor as fun-

der of the project, the Wallace-Reader’s Digest Funds (1998-2002), like the

forthcoming Final Report to the Wallace-Reader’s Digest Funds, are based on

our own keeping of records and on our transactions with the four new

Institutes, which include their Annual Reports, questionnaires, curriculum

units, and other pertinent documents. The reports are also based upon the

deliberations of the National Panel, the consequent advice sent to the new

Institutes, our responses to the Annual Reports of the new Institutes, our site

visits to them (with their general and specific Site Visit Protocols), and the

meetings of the Planning Team, the Implementation Team, site visit teams, the

University Advisory Council, and the National Advisory Committee. The First

Page 115

Annual Report: National Advisory Groups



and Second Annual Reports to the DeWitt Wallace-Reader’s Digest Fund also

included documentation concerning the July Intensives of 1998 and 1999; the

Second, Third, and Fourth Annual Reports also included documentation con-

cerning the First, Second, and Third Annual Conferences.

Other documentation, which partially overlaps the reports to the Wallace-

Reader’s Digest Funds, includes the Brochure for the National Demonstration

Project, which is annually revised; the Annual Reports of the Yale-New 

Haven Teachers Institute; and Number 9 of the Yale-New Haven Teachers

Institute publication, On Common Ground, which contains essays by teachers,

university faculty members, administrators, and members of the funding 

community about the establishment and the on-going results of the National

Demonstration Project.

A major task of documentation, which has extended into the Preparation

Phase of the Yale National Initiative in 2003-2003, is the collating and analyz-

ing of the annual Fellows questionnaires from the four sites and the survey of

the use of curriculum units that was administered in 2002 to Fellows and non-

Fellows. In beginning to analyze these questionnaires and surveys, we have

had the assistance of Rogers M. Smith, formerly a Yale faculty member, sem-

inar leader, and co-chair of the University Advisory Council, and now a facul-

ty member at the University of Pennsylvania. He in turn has been helped in the

statistical analysis by two graduate assistants at the University of

Pennsylvania. Our analysis of the questionnaires and surveys will continue

with the support of the Jessie Ball duPont Fund in 2003. At this point, howev-

er, we can affirm that the analysis is very heartening in that it shows the posi-

tive effects of the participation of students in classes where curriculum units

have been used by Fellows and non-Fellows. This is important evidence, espe-

cially because it confirms the evidence from focus groups and interviews that

have been conducted in Pittsburgh and Houston during 2002, as part of their

Planning and Research.

The Annual Narrative and Financial Reports for 2002 from Pittsburgh

and Houston were modeled closely on those that had been requested during the

National Demonstration Project. They also included, however, answers to both

general and specific questions relating to the Grant Proposal for Research and

Planning. Generally, they provided a summary of how the activities supported

by the Grant during 2002 had contributed to progress toward those objectives.

They also noted any impediments encountered, any unanticipated outcomes,

and the lessons learned thus far. Specific questions concerning progress with

regard to the various items in the Proposals and the responses of the National

Panel were directed to each Teachers Institute.

The Final Narrative and Financial Reports from the Pittsburgh and

Houston Teachers Institutes, which will cover the Grants for Research and
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Planning from April 2002 through February 2003, will be exclusively devoted

to the research and planning supported by the new grants. They will be organ-

ized in accord with the following major questions:

• What has been learned as a result of your research into the

effects of this Institute on teachers, on students, and on schools?

• What plans are you now able to make, as a result of your

research, to have a greater systemic impact in your school 

district?

• What recommendations do you have about procedures for estab-

lishing new Institutes, and in what ways do you believe your

Institute could most usefully participate in that process?

In their summaries, the reports will answer the following questions:

• In what ways, as a result of this Grant, is the Institute now better

prepared to move into the future as a partnership between an insti-

tution (or institutions) of higher education and a school district?

• In what ways is the Institute now better prepared to take part in

the conversations during the spring and summer of 2003 that will

be directed toward the further development of the Yale National

Initiative?

• In what ways is it now better prepared to move into the future as

a contributor to the activities of the Yale National Initiative?

Our own Final Report to the Wallace-Reader’s Digest Funds, to be sub-

mitted in April 2003, will be for us more than a statement of activities in

response to the need expressed by the funders. As is evident from the forego-

ing account, much of the emphasis of this Preparation Phase has also been

upon deliberations in New Haven concerning the documentation of the

National Demonstration Project and the deciding upon the next appropriate

steps for the Yale National Initiative. This process has included the meetings

held and proposed, as well as the continuing analysis of the questionnaires

from the new Institutes and the survey of Fellows and non-Fellows concerning

use of curriculum units. The collective writing of this document, which is

involving review and conversations among many persons in New Haven, con-

stitutes and embodies a detailed and extensive rethinking of our performance,

our procedures, and our plans for the future.
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FINANCIAL PLANS

For the local program, the Yale-New Haven Teachers Institute is currently

seeking funds that might be used for seminars in either the humanities or the

sciences. Its major long-term need is for an endowment that would provide

continuing support for seminars in the sciences. The existing endowment for

the Teachers Institute is limited to support for seminars in the humanities, and

the teachers’ expressed need for seminars has increased markedly in recent

years.

On the national level, as we have said, the Teachers Institute has devel-

oped a plan for a fourteen-year continuing initiative, to be known as the Yale

National Initiative, that will establish as many as 45 additional Teachers

Institutes across the nation. The Yale National Initiative includes a two-year

Preparation Phase, which began in 2002, followed by a twelve-year

Implementation phase. Support for the Preparation Phase was made possible

through an extension of the National Demonstration Project by the Wallace-

Reader’s Digest Funds into 2003 and a new grant from the Jessie Ball duPont

Fund.

During the Implementation Phase, funds will be needed to:

• establish a national association of Teachers Institutes, with

appropriate staff and technical support;

• provide renewable Implementation Grants for the participating

Teachers Institutes already established, in order to assure their

viability, their scaling-up to serve their own urban sites, and their

contribution to the process of establishing new Teachers Institutes;

• enable the Yale-New Haven Teachers Institute and, to some

extent, the other participating Institutes, to make initial contacts,

carry out visits to interested sites, establish an annual July

Intensive in New Haven, and maintain Annual Conferences;

• sustain the publication of On Common Ground, which will serve

as a means of disseminating information about the progress and

results of the national initiative;

• and provide eight-month Planning Grants and three-year renew-

able Implementation Grants to the new Teachers Institutes being

established.

Funds will also be needed to provide technological assistance for the

national association of Teachers Institutes.
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The funding described above might best be provided by a partnership

between Yale University and one or more major foundations, which would

work with us in accomplishing the plan. That funding might be supplemented

as necessary by other major grants or lesser grants. The grants might be admin-

istered by the partnership, by individual foundations, or by the office of the

Director of the Yale National Initiative. The projected cost for the entire Yale

National Initiative is 63.8 million dollars. A detailed break-down of that figure

is included in the document prepared by the Institute: “Strengthening Teaching

in America’s Schools: A Proposal to Replicate Nationally the Successes of the

Yale-New Haven Teachers Institute.”

Page 119

Annual Report: Financial Plans



CONCLUSION

During 2002, which marked its twenty-fifth anniversary, the Yale-New Haven

Teachers Institute continued to make progress in its two complementary areas

of activity: the local and the national.

In New Haven it conducted a program of six seminars for Fellows. It

continued its work with the Centers for Professional and Curricular

Development in the schools (with eleven Centers in operation for most of this

year). It developed further the relationship of its resources to school curricula,

disseminating Reference Lists for High Schools and Elementary Schools that

show the relationship of many Institute-developed curriculum units to school

curricula and academic standards. It filled a new position of Associate

Director, who now reinforces the Institute’s role in supporting New Haven’s

efforts to recruit, develop and retain well-qualified teachers. It celebrated the

Institute’s twenty-fifth anniversary through an event that attracted scores of

former Fellows and seminar leaders—along with many members of the New

Haven community and visitors from the Pittsburgh Teachers Institute and the

Houston Teachers Institute—to a festive, affirming reunion. 

Progress on the national level had been notably assisted, during the

National Demonstration Project, by a four-year grant from the DeWitt

Wallace-Reader’s Digest Fund (now the Wallace-Reader’s Digest Funds) and

a supplementary three-year grant from the McCune Charitable Foundation.

The Institute has now completed the three-year process of working with the

four new Teachers Institutes that were then established—the Pittsburgh

Teachers Institute, the Houston Teachers Institute, the Albuquerque Teachers
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Institute, and the UCI-Santa Ana Teachers Institute. The periodical sponsored

by the Yale-New Haven Teachers Institute, On Common Ground, summed up

the National Demonstration Project in its special issue, Number 9.

During 2002, the Yale-New Haven Teachers Institute continued to eval-

uate the results of the National Demonstration Project through collating and

analyzing data from questionnaires and surveys. It also began the two-year

Preparation Phase of the Yale National Initiative, assisted by an extension of

the support for the National Demonstration Project by the Wallace-Reader’s

Digest Funds into 2003 and a grant from the Jessie Ball duPont Fund for 

2002-2003. It began to work with the Pittsburgh Teachers Institute and the

Houston Teachers Institute, which received Research and Planning Grants 

during this Preparation Phase. And it continued its own preparation for the

Implementation Phase of the Yale National Initiative.

As the Institute completes twenty-five years of service in New Haven

and five years of activity on the national scene, it looks forward to maintain-

ing its local vigor and extending its national influence as an innovative model

of professional development for teachers. The Institute is seeking funds to con-

tinue the Yale National Initiative through the remaining twelve-year

Implementation Phase, which might establish as many as 45 new Teachers

Institutes across the nation.
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Committee
Gordon M. Ambach
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Donna V. Dunlop

Richard H. Ekman
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Norman C. Francis

I. Michael Heyman

Bonnie B. Himmelman

Owen M. Lopez

Ilene Mack

Robert Schwartz

Theodore R. Sizer

David L. Warren

Glegg L. Watson

University Advisory

Council
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Howard R. Lamar

Co-Chairmen

Roberto González 

Echevarría

Mary E. Miller

Executive Committee

Kent C. Bloomer

Gary L. Haller

Jules D. Prown

Cynthia E. Russett

Rev. Frederick J.

Streets

Thomas R. Whitaker

Robin W. Winks
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Murray J. Biggs

Richard H. Brodhead
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Edward S. Cooke, Jr.
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Glenda E. Gilmore
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Susan Hockfield
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Traugott Lawler

Richard C. Levin

Linda K. Lorimer

J. Michael McBride

Amy Meyers

Sharon M. Oster

Patricia R. Pessar

Leon B. Plantinga

Alice Prochaska

Jock M. Reynolds, III

John Rogers

Bruce M. Russett

Peter Salovey

Margretta R. Seashore

Barbara A. Shailor

Ian Shapiro

Jonathan D. Spence

James G. Speth

Deborah G. Thomas

Gerald E. Thomas

John P. Wargo

Werner P. Wolf

Robert J. Wyman

Michael E. Zeller

Kurt W. Zilm

Steering Committee
Peter N. Herndon

Carolyn N. Kinder

Dina K. Secchiaroli

Jean E. Sutherland

School Representatives

and Contacts
Vivianne Baker

Judith Bellonio

Val-Jean Belton

Abie L. Benítez

Joyce Bryant

Stephen P. Broker

Raymond W. Brooks

Jennifer Chisholm

Karen de Fur

David de Naples

Robert P. Echter

Christine A. Elmore

Nancy N. Esposito

Connie Freer

Sandra K. Friday

Sean Griffin

Gail G. Hall

Peter N. Herndon

Rebecca Hickey

Christine Y. House

Gregory M. Huff

Mary E. Jones

Carolyn N. Kinder

Waltrina D. Kirkland-

Mullins

Doreen Lesage

Joseph H. Lewis

Geraldine M. Martin

Patricia Mason

Susan Matican

Roberta A. Mazzucco

Christian McCarthy

Cheryl E. Merritt

Pamela Monk-Kelley

Jon J. Moscartolo

Susan L. Norwood

Bonnie M. Osborne

Diana T. Otto

Willetta Payton

Valerie A. Polino

Angelo J. Pompano

Joanne R. Pompano

Jacqueline E. Porter

Luis A. Recalde

Ryan Reynolds

Robert Riley

Gwendolyn Robinson

Michelle Rock

Nicole Sanders

Dina K. Secchiaroli

Kristi Shanahan

Anthony P. Solli

Melinda Struwas

Kate Sturtz

Jean E. Sutherland

Nancy T. Taylor

Luz Tobon

Iline Tracey

Yolanda U. Trapp

William White

Kathleen Ware

Penny K. Zhitomi

Seminar Coordinators
Abie L. Benítez

John B. Buell

Leigh Highbridge

Carolyn N. Kinder

Angelo J. Pompano

Luis A. Recalde

Jean E. Sutherland

Implementation Team
Yale Faculty Members

Mary E. Miller

Jules D. Prown

Cynthia E. Russett

John P. Wargo

New Haven Public

School Teachers and

Administrators

Stephen P. Broker

Carolyn N. Kinder

Joseph A. Montagna

Verdell M. Roberts

Dina K. Secchiaroli

Jean E. Sutherland

National Steering

Committee
Blake Learmonth

Carol M. Petett

Mel E. Sanchez

Ninfa Anita Sepúlveda

National University

Advisory Council
James Davidson

Thelma W. Foote

Cynthia A. Freeland

Kate S. Krause

On Common Ground

Editorial Board

Manuel N. Gómez 

Jules D. Prown

Jay L. Robinson

Charles S. Serns

Rogers M. Smith

Thomas R. Whitaker, 

Chairman

Anniversary

Celebration Committee
Jean A. Adnopoz

Myrna Baskin

Stephen P. Broker

Raymond W. Brooks

Mary Jane Burt

Milton P. DeVane

Sandra K. Friday

Gail G. Hall

Peter N. Herndon

Joan Kenna

Carolyn N. Kinder

Charles C. Kingsley

Daniel W. Kops, 

Chairman

Nancy N. Kops

Joseph H. Lewis

Barbara Loucks

Robert J. Lyons

Paul McCraven

Pat McFadden

Julia M. McNamara

Geraldine M. Martin

Joseph A. Montagna

Herbert H. Pearce

Verdell M. Roberts

Michael Schaffer

Dina K. Secchiaroli

Jean E. Sutherland

Cheever Tyler



Fellows and Seminar Leaders of the 

Yale-New Haven Teachers Institute, 1978-2002

Fellows
*22__Joyce Bryant

19__Carolyn N. Kinder

15__Maureen C. Howard

14__Jean E. Sutherland

13__Peter N. Herndon

Grayce H. Storey

12__Harriet J. Bauman

G. Casey Cassidy

Benjamin A. Gorman

Henry A. Rhodes

11__Anthony F. Franco

Geraldine M. Martin

10__Raymond W. Brooks

William P. Coden

Diana D. Doyle

Jane K. Marshall

Roberta A. Mazzucco

Cynthia H. Roberts

Beverly B. Stern

9__Francine C. Coss

Joseph H. Lewis

Carolyn C. Smith

8__Stephen P. Broker

Richard N. Canalori

Patricia K. Flynn

Lauretta J. Fox

James F. Langan

Joseph A. Montagna

Luis A. Recalde

7__Carol L. Altieri

Kelley A. Auringer

Val-Jean Belton

Mary E. Brayton

Lorna S. Dils

Christine A. Elmore

Joanne R. Pompano

Linda M. Powell

Joan A. Rapczynski

Jeanette R. Rogers

Barbara C. Trader

Bethania H. Urena

Doris M. Vazquez

Ruth M. Wilson

6__Laura F. Fernandes

Marcella Flake

Kenneth B. Hilliard

Nancy Kasowitz

Pedro Mendia-Landa

Robert J. Moore

Norine A. Polio

Eddie B. Rose

D. Jill Savitt

Michelle E. Sepulveda

Hermine E. Smikle

Yolanda U. Trapp

Kathleen Ware

Carolyn S. Williams

5__Lisa S. Alter

Iole A. Apicella

Henry J. Brajkovic

Elsa M. Calderon

Michael Conte, Jr.

John P. Crotty

Francis J. Degnan

Pamela M. Fowler

Sandra K. Friday

Alan K. Frishman

June M. Gold

Deborah E. Hare

Mary E. Jones

Elizabeth T. Lawrence

Delci C. Lev

Kathleen B. London

Richard R. MacMahon

Waltrina D. Kirkland-

Mullins

Stephen Beasley- 

Murray

Elisabet O. Orville

Valerie A. Polino

Pamela M. Price

Gwendolyn Robinson

Burton R. Saxon

Susan S. Small

Paul E. Turtola

Michael A. Vuksta

Karen S. Wolff

4__Patricia S. Ansel

Anna K. Bartow

Belinda M. Carberry

Marie P. Casey

Rosemary F. Claire

Sheila M. Martin- 

Corbin

Antonia M. Coughlin

Lee B. Hotchkiss- 

Durward

Edward H. Fitzpatrick

Gerene L. Freeman

Maureen E. Taylor- 

French

Sheryl A. DeCaprio- 

Hershonik

Ida L. Hickerson

Gary Highsmith

Christine Y. House

Mary A. Howley

Joan Z. Jacobsen

Stephen H. Kass

Anne M. Kavanagh

Margaret M. Loos

Cynthia McDaniels

Cheryl E. Merritt

Susan L. Norwood

Bonnie M. Osborne

Joyce A. Patton

Carol L. Penney

Lynn S. Pensky

Diane E. Platt

Angelo J. Pompano

Jacqueline E. Porter

Lucia Rafala

Mary E. Riccio

Anthony P. Solli

Gail A. Staggers

Phyllis A. Taylor

Lois R. Van Wagner

Patrick A. Velardi

Sloan E. Williams III

3__Margaret D. Andrews

Chris Angermann

Kathleen L. Ayr

Deborah T. Barnes

Maryanne K. Basti

Jay M. Brown

Franklin C. Cacciutto

Tarah S. Cherry

Francisco Cintron

Paul V. Cochrane

Edward D. Cohen

Sequella H. Coleman

Carol L. Cook

Joseph R. Cummins

William J. Derry

Judith D. Dixon

Mia P. Edmonds-Duff

Mara A. Dunleavy

Ivory Erkerd

Nancy N. Esposito

Sophronia L. Gallop

Frank J. Gallucci

Robert A. Gibson

Miriam G. Gonzalez

Camilla L. Greene

Gail G. Hall

Pamela Monk-Kelley

Fred M. Kerson

Zelda L. Kravitz

Myrella Lara

Felicia R. McKinnon

Alice J. Mick

Rose M. Mitchell

Angela Beasley-

Murray

Kathleen R. O'Neil

Deborah L. Peck

Frances E. Pierce

Soraya R. Potter

Lystra M. Richardson

Clarence Roberts, Jr.

Frances J. Sandahl

Martha Savage

Ruth R. Schwartz

Dina K. Secchiaroli

John A. Severi

Richard A. Silocka

Lewis L. Spence

Laura Spoerri

Thelma E. Stepan

Mary Stewart

Sherree L. Verderame

John C. Warner

Sondra A. White

Beverly A. White

Sandra L. Willard

2__Afolabi J. Adebayo

Trudy A. Anderson

Sheldon A. Ayers

Terence Ayrton

Gerald A. Baldino

Barbara J. Banquer

Sophie R. Bell

Abie L. Benítez

Robert L. Biral

Patricia M. Bissell

Medria J. Blue

Jennifer Y. Blue

John B. Buell

Michael L. Burgess

Susan M. Burke

Maizie P. Butterfield

Joyce P. Calarco

Cheree B. Knight- 

Camara

Doreen L. Canzanella

* years of participation



Karen E. Carazo

Daisy S. Catalan

Margaret B. Clancy

Marcia A. Cohen

John L. Colle

Cleo M. Coppa

Maria A. D'Ulisse-

Cupo

Sandra I. Davis

Iris R. Davis

Jean Q. Davis

Eileen M. DeMaio

Peter W. DePino

William N. Duesing

Robert P. Echter

Willie J. Elder

Robert F. Evans

Peter L. Evans

Judith L. Falaro

Patrice M. Flynn

George E. Foote

Jean C. Gallogly

Lisa M. Galullo

Eugene V. Gandelman

Irma E. Garcia

Marilyn A. Gaudioso

Marcia L. Gerencser

John K. Grammatico

Pamela J. Greene

Carmen Greenia

Richard B. Guidone

Majorie E. Hankin

Leigh Highbridge

Thomas E. Holmes

David B. Howell

Gregory M. Huff

Caroline B. Jackson

Ronald J. Jakubowski

Janet M. Johnson

Eugene B. Johnson

Sally B. Kaczynski

Jeanne Z. Lawrence

Victor J. Leger

Joyce M. Listro

Carol A. Viccione-

Luce

Linda L. MacNaughton

Holly S. Maio

Linda F. Frederick- 

Malanson

Theresa M. Matthews

Mary M.U. McGuire

Synia J. Carroll- 

McQuillan

Robert W. Mellette

Gary D. Mikolinski

Pearl E. Mitchell

Italo J. Mongillo

Jimmy Lee Moore

Jon J. Moscartolo

Sandra L. Nash

William F. Natale

Dora Odarenko

John M. Oliver

Maureen F. Onofrio

Diana T. Otto

Genoveva T. Palmieri

Maria Pennachio

Nicolette W. Perrault

Carol A. Petuch

Jane H. Platt

Judith A. Puglisi

James E. Ramadei

Sharon L. Reynolds

Margaret H. Roberts

Kelley N. Robinson

Stella J. Samuel

Roche A. Samy

Farrell E. Sandals

Lilly Ann M. Santorelli

Kristi Shanahan

Jessie O. Sizemore

Creola Smith

Saundra P. Stephenson

Carolyn F. Stephenson

Nancy T. Taylor

Pamela Tonge

Sheila H. Troppe

Leslie E. Troppe

Wanda A. Velez

Lula M. White

Joseph Wickliffe

Anthony B. Wight

Barbara W. Winters

Robert J. Winters

Barry Yearwood

Penny K. Zhitomi

Florence Zywocinski

1__Leslie Abbatiello

Josephine F. Ablamsky

Fred J. Acquavita

Charlene Andrade

Christine E. Arnini

Naomi Ayala

Mary K. Baba

Andrea N. Bailey

Barbara Bailey

Beryl I. Bailey

Linda J. Baker

Kim Baldwin

Jane Baljevic

Silverio Barroqueiro

Sara F. Barton

Laura A. Batson

Karen M. Battle

Linn M. Bayne

Judith Bellonio

Beatrice G. Bennett

Jerome H. Bernstein

Gale Billingsley

Joseph P. Binkoski

Jenifer J. Blemings

Rebecca Blood

Lou A. Bohman

Rolanda A. Booker

Joseph G. Borkowski

Liza L. Bowen

Andrew Bram

Elisha M. Brookover

Andrea H. Sadick- 

Brown

Rebecca S. Brown

Susan D. Brown

Sherry Burgess

Paulette J. Byer

Ronald E. Byrd

Christine E. Calvanese

Lucille Camera

Immacolata Canelli

Robert J. Canelli

Frank Caparulo

Madeline L. Carloni

Eric Carlson

Julie A. Carthy

Toni D. Cates

Elizabeth S. Celotto

Jennifer Chisholm

Annette B. Chittenden

Alina Chrostek

David A. Cicarella

Vanessa E. Clayton

Rose B. Coggins

Frances F. Conte

Elizabeth J. Corraro

David Coss

Nancy P. Cowdin

Rosalind A. Davidson

Raymond S. Davie

Celeste Y. Davis

Marvel K. Davis

Maxine E. Davis

Karen deFur

Jose A. Delgado

Margaret A. DeMarino

David DeNaples

Laura E. DeOrue

Eva de Lourdes Diaz

William M. Dillon

Fred L. DiTallo

Devra L. Doolin

Bernette A. Mosley- 

Dozier

Jennifer Drury

Silvia D. Ducach

Lucretia F. Edlow

Marie I. Fadus

Jeffry K. Farrell

Jannine L. Farrell

Leslie Fellows

Carolyn E. Fiorillo

Margaret E. Flynn

Ann E. Fogarty

Dorothy Forbes

Anne R. Fraulo

Marisa B. Atanasoff- 

Frisk

Christina M. Frodsham

Jeremiah Gadsden

Gretchen L. Gallagher

Yolanda G. Jones- 

Generette

Monique Y. Gisser

Shirley Ann Goldberg

Michael Golia

Judith S. Goodrich

Kathleen A. Gray

Steven F. Gray

Olivia J. Green

Bonnie S. Greene

Phyllis S. Grenet

Sean Griffin

Michael S. Guzzio

Glen A. Hagemann

Gwendolyn F. 

Hampton

Kathy R. Harris

Merrie N. Harrison

Carol S. Heidecker

Elizabeth C. Henderson

Rebecca Hickey

Kenneth R. Hopkins

David Howe

Charlotte H. Hylton

Kevin P. Inge

Dwight H. Inge

Ruth E. Iosue

Nancy S. James

Pamela R. Augustine- 

Jefferson

Edwina E. Johnson



Theodore Johnson

Lillie M. Jones

Kathleen V. Jurczak

Bhim S. Kaeley

Judith J. Katz

Nancy M. Kelly

Jennifer A. Kennedy

Marlene H. Kennedy

Michelle Sherban-

Kline

Alicia A. Koziol

Margaret Krebs-Carter

Elizabeth I. Kryszpin

Ralph L. Lambert

Maria D. Laudano

Amy Aledort-Lehre

Paul Limone

Marilyn Lipton

Donna M. Lombardi

Mattie H. Long

Amelia M. Macklin

Anthony F. Magaraci

Ann G. Magda

Victoria B. Mallison

Dianne C. Marlowe

Delores Marshall

Michele M. Massa

Bradley H. McCallum

Mary Ellen McDevitt

Sherrie H. McKenna

Janet L. Melillo

Thomas Merritt

Kevin S. Miller

Rosemarie C. Mongillo

Mary B. Moore

Cheryl Morgan

Winnifred E. Morgan

Patricia Morrison

Barbara A. Moss

Maryanne A. Muldoon

Pearlie P. Napoleon

Rodouane Nasry

Donna Frederick- 

Neznek

Patricia A. Niece

Joseph J. O'Keefe

Rita M. O'Keefe

Albert A. Orsillo

Leslie Grace Judd-

Paier

Donnamarie Pantaleo

Theodore Parker, Sr.

David L. Parsons

Diana I. Pena-Perez

William Perez

Joshua E. Perlstein

George C. Peterman

Doreen S. Peterson

Sylvia C. Petriccione

Dina Pollock

Diane L. Pressler

Laura F. Pringleton

Christi L. Quick

Helaine R. Rabney

David P. Raccaro

Joseph Raffone

Patricia I. Augustine- 

Reaves

Julie Ann Reinshagen

Maxine Richardson

Gwendolyn I.

Richardson

Verdell M. Roberts

Kenneth P. Rogers

Yoselyn Roman

Ralph Russo

Kathleen M. Ryerson

Janna Ryon

Anita G. Santora

Susan A. Santovasi

Helen H. Sayward

Elizabeth Scheffler

Eva M. Scopino

Virginia Seely

Sylvia J. Sherertz

Stephanie G. Shteirman

Russell H. Sirman

Erena Mazou-Skorik

Deborah Smereczynsky

Gary P. Smith

Geoffrey P. Smith

Patrick J. Snee

Penny Snow

Mary R. Sorrells

Andrea Sorrells

Kathleen M. Spivak

Martha Rose Staeheli

Valerie E. Arrington- 

Steele

Amber Stolz

Steven R. Strom

Debbie D. Sumpter

Jyo K. Teshima

Phyliss Cummings- 

Texeira

Bernice W. Thompson

Anthony B. Thompson

Frances Tilghman

Donna L. Timmone

Kathleen E. Torello

Trisha A. Turner

Toni L. Tyler

Christine Picón-

Van Duzer
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