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Aims and Accomplishments 

The Yale National Initiative to Strengthen Teaching in Public Schools, which
builds upon the success of a four-year National Demonstration Project, pro-
motes the establishment of new Teachers Institutes that adopt the approach
to professional development that has been followed for more than twenty-
five years by the Yale-New Haven Teachers Institute. Teachers Institutes
focus on the academic preparation of school teachers and on their application
in their own classrooms of what they study in the Institute. By linking insti-
tutions of higher education with school districts where the students are
mainly from low-income communities, Institutes strengthen teaching and
learning in public schools and also benefit the institutions whose faculty
members serve as seminar leaders. Each Institute also helps to disseminate
this approach, encouraging and assisting other institutions and school dis-
tricts as they develop similar programs in their own communities. 

A Teachers Institute places equal emphasis on teachers increasing
their knowledge of a subject and on their developing teaching strategies that
will be effective with their students. At the core of its program is a series of
seminars on subjects in the humanities and sciences. Topics are suggested by
the teachers based on what they think could enrich their classroom instruc-
tion. In the seminars, the university or college faculty members contribute
their knowledge of a subject, while the school teachers contribute their
expertise in elementary and secondary school pedagogy, their understanding
of the students they teach, and their grasp of what works in the crucible of
the classroom. Successful completion of a seminar requires that the teachers,
with guidance from a faculty member, each write a curriculum unit to be
used in their own classroom and to be shared with others in the same school
and other schools through both print and electronic publication.

Throughout the seminar process teachers are treated as colleagues.
Unlike conventional university or professional development courses, Institute
seminars involve at their very center an exchange of ideas among school
teachers and university or college faculty members. The teachers admitted to
seminars, however, are not a highly selective group, but rather a cross-section
of those in the system, most of whom, like their urban counterparts across
the country, did not major in one or more of the subjects they teach. The
Institute approach assumes that urban public school teachers can engage in
serious study of the field and can devise appropriate and effective curricula
based on this study.
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The National Demonstration Project

The National Demonstration Project, supported by a major grant from the
DeWitt Wallace-Reader's Digest Fund and a supplementary grant from the
McCune Charitable Foundation, demonstrated that Teachers Institutes based
on the principles grounding the Yale-New Haven Teachers Institute can be
established and sustained in other cities where the pattern and magnitude of
needs and resources are different from those in New Haven.  It did so in a
variety of institutional contexts, which included liberal arts colleges, private
universities, and state universities, acting individually or in a consortium. As
a result of the Demonstration Project, institutions that had long relied simply
upon departments or schools of Education for their programs in professional
development are now providing seminars for teachers in the liberal arts and
sciences. The Demonstration Project also, by establishing Institutes from
coast to coast, a National Steering Committee of school teachers, and a
National University Advisory Council (of university and college faculty
members), and by holding a series of Annual Conferences, laid the ground-
work for a national league of such Teachers Institutes.

In 1997 the Yale-New Haven Teachers Institute had designed the
Demonstration Project, had surveyed and visited likely sites, and had selected
fourteen sites to be invited to apply for Planning Grants. (See "School
Districts and Institutions of Higher Education" on page 52 for a listing of
those involved in the Demonstration Project.) In 1998 it provided those sites
with extensive information concerning the Institute's policies and proce-
dures. On recommendation of a National Panel, it then awarded Planning
Grants to five applicants. Their eight months of planning included a ten-day
"July Intensive" in New Haven, during which Planning Directors and teams
of university faculty members and school teachers participated in a varied
program of activities that were designed to initiate them into the Institute
process. Teachers took part in National Seminars (truncated versions of New
Haven seminars) led by Yale faculty members, and also observed local semi-
nars. University faculty members observed both types of seminars and, with
the advice of Yale faculty members, wrote seminar proposals. Planning
Directors also observed both types of seminars, attended workshops on
Institute principles and procedures, and, with the advice of the Director of
the Yale-New Haven Teachers Institute, prepared proposals to establish
Teachers Institutes.  

Then, again on recommendation of the National Panel, the Yale-New
Haven Teachers Institute awarded three-year Implementation Grants to four
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applicants: the Pittsburgh Teachers Institute (a partnership among Chatham
College, Carnegie Mellon University, and the Pittsburgh Public Schools); the
Houston Teachers Institute (a partnership between the University of
Houston and the Houston Independent School District); the Albuquerque
Teachers Institute (a partnership between the University of New Mexico and
the Albuquerque Public Schools); and the UCI-Santa Ana Teachers Institute
(a partnership between the University of California at Irvine and the Santa
Ana Unified School District). These four Institutes exemplified a wide range
of institutional type, city size, and opportunities for funding.

From 1999 through 2001 the Yale-New Haven Teachers Institute

monitored these new Institutes and helped them to become established as

members of a collaborative network. It did so through a multitude of efforts,

including a second "July Intensive"; three Annual Conferences; annual meet-

ings of the Directors, the National Steering Committee (of teachers), and the

National University Advisory Council (of faculty members); and many site

visits and consultations. During those three years the Pittsburgh Teachers

Institute offered 17 seminars, led by 11 different faculty members, in which

145 Fellows wrote curriculum units. The Houston Teachers Institute offered

17 seminars, led by 15 different faculty members, in which 129 Fellows wrote

curriculum units. The Albuquerque Teachers Institute offered 20 seminars,

The National Demonstration Project
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led by 18 different faculty members, in which 157 Fellows wrote curriculum

units. And the UCI-Santa Ana Teachers Institute offered 23 seminars, led by

18 different faculty members, in which 146 Fellows completed 151 curriculum

units. (See "Seminars, Faculty, and Fellows" on page 54 for a listing of num-

bers of participants.) All of these curriculum units were circulated in printed

copies and on Institute Web sites.  

At all four sites the vast majority of the Fellows expressed great satis-

faction with the kind of professional development that the Institutes made

possible. At all four sites the administrators of the institutions of higher edu-

cation and of the school districts praised highly the work of the Institute.

From the Irvine-Santa Ana Teachers Institute, for example, Executive Vice

Chancellor Lillyman wrote:

The goals and practices of the UCI-Santa Ana Teachers Institute are

in keeping with the University of California and UCI's outreach mis-

sion, to expand educational opportunities for all Californians.

Creating innovative opportunities for professional development is a

key strategy in our efforts towards this goal.  When teachers are

inspired to take responsibility for the knowledge process through

active engagement in reading, writing, and research, they can have a

strong effect on the intellectual lives and futures of their students.

In Pittsburgh the principal of the high school that has sent the great-

est number of teachers to the Institute wrote that never before had he wit-

nessed a professional development program for secondary school teachers

that "met the needs of experienced teachers as well as the Yale-New Haven

Teachers Institute does." And the Director of that Institute, Helen Faison,

who had served as Acting Superintendent of Schools, has said, 

In my more than a half century involvement in public education in
positions ranging from novice teacher to interim superintendent of a
large urban school district, I have never been associated with a
teacher professional development model that afforded teachers the
level of self-determination and satisfaction that the Yale-New Haven
Teachers Institute model does. 

She has also stated that "the public school community continues to
think of the Institute as a permanent opportunity that will be available to
teachers in the Pittsburgh Public Schools for an indefinite period."

Aims and Accomplishments
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Reflecting more broadly on the work of the Houston Teachers

Institute and its applicability across the nation, Susan Sclafani (formerly

Chief of Staff for Academic Operations in the Houston Independent School

District and now Counselor to the United States Secretary of Education and

Acting Assistant Secretary, Office of Vocational and Adult Education) said to

teachers gathered in New Haven:

We've got to change the way in which we prepare our young people.

. . . Part of the reason that you are working in this Institute is because

you have understood that you weren't getting all of your children

engaged; that there had to be better ways to develop curriculum,

there had to be better ways to learn. You needed yourself to learn

new strategies that could be effective with the young people you

teach—and to do that in a way that you had some say about. . . .

What appealed to us in Houston—and what appealed to you in

Albuquerque and Pittsburgh and Santa Ana—was that there was a

different way of doing it.

Sclafani spoke of "teacher quality" as "the most important factor in

whether or not children learn." That, she said, "is what this project is all

about." And she challenged the group "to figure out how to expand and

The National Demonstration Project
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Third Annual Conference in New Haven, October 2001. (Left to right: Jean E. Sutherland, New
Haven; Robert Stockwell, Houston; Susan K. Sclafani, U.S. Department of Education.)
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grow" the number of teachers involved in Teachers Institutes, within the

cities represented now by such Institutes and within other cities across the

nation. "How do we turn district-wide professional development into this?"

she asked. "How do you start having an influence on the way in which all

teachers are engaged in intellectual pursuits? Because that really is the issue."

Within these Institutes the teachers have found a greater creative

responsibility for their own curricula, and they have found an opportunity to

exercise leadership and judgment in sustaining the program of seminars that

provides continuing professional development. The university faculty mem-

bers have also recognized more fully their responsibility for teaching at all

levels in their own communities. As this has occurred, both the school teach-

ers and the university faculty members have discovered their true collegiality

in the on-going process of learning and teaching. And they have realized

both the opportunities and the responsibilities that follow from their mem-

bership in a larger community devoted to the educational welfare of the

young people of this nation.

Each of the five Teachers Institutes involved in the National Demon-

stration Project serves an urban school district that enrolls students, most of

whom are not only from low-income communities, but also members of eth-

nic or racial minorities. (See "Demographic Information on Demonstration

Sites" on page 55.) In New Haven, 57 percent of the students in the district

are African-American and 28 percent are Hispanic. In Pittsburgh, 56 percent

of the students are African American. In the participating schools in

Houston, 30 percent of the students are African-American and 50 percent are

Hispanic. In the participating schools in Santa Ana, more than 90 percent of

the students are Hispanic, and more than 70 percent have limited English. As

the Teachers Institutes enable teachers to improve their preparation in con-

tent fields, prepare curriculum units, and accept responsibility for much of

their own professional development, they also help large numbers of minori-

ty students to achieve at higher levels by improving teaching and learning.

During the three years of the National Demonstration Project all four

Institutes met the very difficult funding challenge posed by the terms of the

Implementation Grants they were offered. And in December 2001, all four

Institutes declared their intention to apply for Research and Planning Grants

in the Preparation Phase of the Yale National Initiative.

Aims and Accomplishments
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In sum, the National Demonstration Project has shown in four dif-

ferent cities larger than New Haven:

• that a Teachers Institute serving approximately 20 schools that enroll
predominantly minority students can be rapidly inaugurated;

• that such a Teachers Institute can immediately carry out a program of
4-6 content-based seminars in the humanities and sciences, which
increase teachers' knowledge, heighten their morale, encourage their
use of new technologies, and result in individually crafted curriculum
units of substance for use in classrooms;

• that such Institutes will arouse the enthusiasm and support of signifi-
cant numbers of teachers and university faculty members;

• that such Institutes can attract support—including pledges of contin-
uing support—from administrators of a private liberal arts college, a
private university emphasizing the sciences, a flagship state universi-
ty, and a major state university in a larger system;

• that high-level administrators in school districts, superintendents or
their immediate subordinates, will be attracted by the idea of such an
Institute, will start thinking about the local means of scaling-up, and
will commit themselves to its long-term support;

• and that the strategies employed in establishing the National
Demonstration Project, including National Seminars, the observation
of local seminars in New Haven, and workshops on Institute princi-
ples and procedures, are admirably suited for the process of further
disseminating the Yale-New Haven model and establishing a nation-
wide network of Teachers Institutes.

In doing so, the National Demonstration Project has made amply
clear the importance of the principles upon which these Institutes are based.
It has shown that, given favorable circumstances, the new Teachers Institutes
can sustain themselves after the initial Grant. It has provided the foundation
for the expansion of some Teachers Institutes and the establishment of yet
others in cities across the nation. And it has shown that such Teachers
Institutes can make a substantial contribution to the most important kind of

school reform in this nation—the improvement of teaching itself.

The National Demonstration Project
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The Preparation Phase

The Preparation Phase of the Yale National Initiative (April 2002-June 2004)

has led to yet further success in two of these new Institutes. The Pittsburgh

Teachers Institute and the Houston Teachers Institute applied for and, on

recommendation of a National Panel, received Research and Planning

Grants. These grants, supported by an extension of unexpended funds from

the Wallace-Reader's Digest Funds and a grant from the Jessie Ball duPont

Fund, have enabled them to conduct both qualitative and quantifiable

research into the effectiveness of their programs and to plan for future sys-

temic impact within their school districts. 

Though the Albuquerque Teachers Institute was prevented by

administrative problems in the Albuquerque Public Schools from applying

for a Research and Planning Grant, it has continued under the aegis of the

College of Arts & Sciences of the University of Mexico and is expanding into

other school districts. And though the UCI-Santa Ana Teachers Institute was

likewise prevented by the financial crisis in California from applying for such

a Grant, and temporarily suspended, the University and its faculty members

continue to maintain strong relationships with teachers and administrators in

Santa Ana and several other districts. 

During the Preparation Phase of the Yale National Initiative, the

Pittsburgh Teachers Institute and the Houston Teachers Institute have not

only sustained but also expanded and deepened their programs. In 2002, the

Pittsburgh Teachers Institute mounted seven seminars, two of which were

developed in collaboration with the Pittsburgh Public Schools. The Fellows

completed 58 curriculum units. In 2003, this Institute mounted eight semi-

nars, three of which were developed in collaboration with the Pittsburgh

Public Schools. The Fellows completed 60 curriculum units. In 2002 the

Houston Teachers Institute also mounted seven seminars, one of which was

funded by Project TEACH, a partnership between the Institute and the

Houston Independent School District supported by the U.S. Department of

Education. The Fellows completed 69 curriculum units.  In 2003 this

Institute mounted eight seminars, two of which were funded by Project

TEACH. The Fellows completed 85 curriculum units.

During this Preparation Phase, the Yale National Initiative has con-

tinued to advise and support these Teachers Institutes. It hosted an Annual

Teachers Institutes Conference in November 2002, in which teams from the

Aims and Accomplishments
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Pittsburgh Teachers Institute, the Houston Teachers Institute, and the Yale-

New Haven Teachers Institute participated. This Conference discussed, and

enthusiastically endorsed, the principles and accomplishments of the

Teachers Institutes. It also made suggestions with regard to the future work

of the Yale National Initiative and indicated a readiness to participate in it.

After the Conference, representatives from the Pittsburgh and Houston

Teachers Institutes discussed their own on-going work in research and plan-

ning. 

During the Preparation Phase, the Yale National Initiative has also

continued to collate and analyze the Fellows Questionnaires and the Surveys

of Curriculum Unit Use that were distributed during the National

Demonstration Project. A preliminary report on the resulting data was pre-

sented by Rogers M. Smith of the University of Pennsylvania during a meet-

ing in New Haven with the Directors of the Pittsburgh, Houston, and Yale-

New Haven Teachers Institutes in July 2003. A more detailed written report,

"To Motivate My Students: An Evaluation of the National Demonstration

Project of the Yale-New Haven Teachers Institute," was prepared by Smith

and his research team in October 2003. (See "Evaluations and Independent

Studies" on page 14.) 

During this Phase the Yale National Initiative has also developed a

more integrated and somewhat expanded version of the Basic Principles

underlying the National Demonstration Project—now included in this book-

let as "Articles of Understanding" and "Necessary Procedures." These docu-

ments have also been discussed by the Directors of the three Institutes in

their meeting of July 2003. They will now serve as a primary basis for pro-

posals for the establishment of new Teachers Institutes under the Yale

National Initiative. Also developed during the Preparation Phase are other

elements of the framework that will be used for planning and implementing

any new Institute, regardless of the nature of the funding that has been

sought or obtained. That framework allows for a variety of possible fund-

ing—by a Federal or State program, by a national or local foundation, by a

school district (through a variety of federal and other sources), or by a col-

lege or university—which might be provided directly to the new Institute or

indirectly through the Yale National Initiative. The information provided in

this booklet under "Proposals for Planning an Institute" and "Proposals for

Implementing an Institute" specifies what such proposals should contain,

including the narrative, budget, budget narrative, demographic chart, and

other necessary information.

The Preparation Phase
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Effective Activities

The successes of the National Demonstration Project and the Preparation
Phase of the Yale National Initiative have been made possible by a series of
activities undertaken by the Yale-New Haven Teachers Institute for and with
the participating sites. Those activities began with a survey and a series of
preliminary inquiries made of a variety of institutions and districts that had
expressed some interest in the Yale-New Haven Teachers Institute. These
were accompanied by distribution to interested sites of an extensive body of
publications and videos offering information about the policies and proce-
dures of the Institute. There followed a number of visits, made by members
of a Planning Team, including the Director and selected New Haven teachers
and Yale University faculty, to selected sites, and then a voluntary informa-
tion session in New Haven to which sites were invited. After Planning
Grants were awarded, teams from the sites awarded Grants were invited to
participate in the first July Intensive in New Haven. The following year, after
Implementation Grants were awarded, teams from the new Institutes were
invited to participate in a second July Intensive. These Intensives, described
earlier in this brochure, have initiated school teachers and university faculty

Aims and Accomplishments
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W. Saxton and Heidi R. Cooley, Santa Ana; Susan Leonard, Albuquerque; seminar leader Rogers
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into the actual workings of a Teachers Institute. The National Seminars have
been especially popular with teachers at every site, who have often called for
further National Seminars to be established in New Haven and elsewhere.
Each year during the National Demonstration Project there were also further
site visits carried out by members of the Implementation Team from New
Haven, highlighting each year a different aspect of the work of an Institute.
These were of great assistance to both the new Institutes and those directing
the Project. 

As the Implementation Grants proceeded, the Yale-New Haven
Teachers Institute placed increasing emphasis upon leading the new
Institutes in common or shared work. It established an annual Directors'
Meeting for reporting and planning by the five Teachers Institutes; a
National Steering Committee, through which Fellows representing each
Institute could have a voice in shaping the common activities; and a correlat-
ed National University Advisory Council, in which faculty members from the
institutions of higher education might have an advisory voice. It also project-
ed three Annual Conferences, at which the five Institutes could share their
challenges and accomplishments. The First Annual Conference was planned

Effective Activities
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Meeting with New Haven teachers on Teacher Leadership: Participant Roles in the Institute and in
Schools at the 1999 Intensive Session. (Clockwise from front left center: Roxanne Pacheco, Lorraine
B. Martinez, Tom R. Mace, Jennifer D. Murphy, and Aaron B. Chavez, Albuquerque; Mary E. Stewart,
New Haven; Susan C. Leonard, Albuquerque; Peter N. Herndon, Jean E. Sutherland, Sheldon A.
Ayers, and Pedro Mendia, New Haven; Margaret M. McMackin, Verna Arnold, Carol M. Petett, Michele
R. McClendon, Patricia Y. Gordon, and Renee C. Tolliver, Pittsburgh; Joy Teague, Ninfa A. Sepulveda,
Natalie Martinez, Daniel Addis, Jurell Gilliam, and William J. Pisciella, Houston.)
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by the Yale-New Haven Teachers Institute; but the four new Institutes
played increasingly important roles in the planning of the Second and Third
Conferences. In the Third Conference, which was overwhelmingly judged by
the participants to be the most successful, all five of the Teachers Institutes
took part on an equal basis. The questionnaires sent out to those in atten-
dance elicited comments that reaffirmed the basic principles of the National
Demonstration Project and offered further guidance for the Preparation
Phase of the Yale National Initiative—during which this strategy of equal
participation has been continued in the Teachers Institutes Conference and
Directors' Meetings.

Very important also in the success of this effort has been the commit-
ment to documentation, evaluation, and dissemination of results from the
points of view of all participants. The National Demonstration Project has
gained information from Fellows' questionnaires on completing the semi-
nars; the publication of curriculum units; Annual Reports from participating
Institutes; questionnaires for Fellows and non-Fellows on the use of curricu-
lum units; and the preparation of global Annual Reports for funders. The
periodical On Common Ground has devoted one number to summarizing
the views of participants. An external evaluation was carried out for the
Wallace Funds by Policy Studies Associates. During the Preparation Phase,
research and planning were carried out by the Pittsburgh and Houston
Teachers Institutes, and by the Yale-New Haven Teachers Institute, and
reports from each Institute were discussed by all three. A further evaluation
of the National Demonstration Project was also prepared by researchers from
the University of Pennsylvania on the basis of the internal documentation
that had been collected. The collaborative dimension of the process of docu-
mentation and dissemination is now most strikingly manifested in the linked
Web sites of the group of Teachers Institutes, which may all be reached
through links with the primary Web site for the Yale National Initiative.

Aims and Accomplishments
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Timeline

Timeline
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Planning Period for National Demonstration Project

1997 Survey 33 sites
Planning Team Visits 5 sites

1998 Invitations to Apply 14 sites
Voluntary Information Session 9 sites
Declaration of Intent to Apply 8 sites
Application for Planning Grant 7 sites
Planning Grants 5 sites
July Intensive 5 sites
Application for Implementation Grant 4 sites
Implementation Grants 4 sites

Implementation Period for National Demonstration Project

1999 Orientation Session 4 sites
July Intensive 4 sites
First Annual Conference 4 sites
(with Yale-New Haven)

2000 Directors’ Meeting 4 sites
(with Yale-New Haven)

Second Annual Conference 4 sites
(with Yale-New Haven)

2001 Directors’ Meeting 4 sites
(with Yale-New Haven)

Third Annual Conference 4 sites
(with Yale-New Haven)

Declaration of Intent to Apply 4 sites
for Planning and Research Grant

Preparation Phase for Yale National Initiative

2002 Application for Planning and 2 sites
Research Grant

Planning and Research Grants 2 sites
Annual Teachers Institutes Conference 2 sites
(with Yale-New Haven)

2003 Directors’ Meetings on 2 sites
Planning and Research
(with Yale-New Haven)

2004 Planning and Research 2 sites



Evaluations and Independent Studies

The Yale-New Haven Teachers Institute and the Yale National Initiative
regard both internal and external evaluation of their principles, practices, and
results to be of the utmost importance.  For more than a quarter of a century
the Yale-New Haven Teachers Institute has arranged for, and learned from,
both internal and external evaluations. These have been embodied in its
Annual Reports and other publications, including A Progress Report on
Surveys Administered to New Haven Teachers, 1982-1990 (New Haven,
1991), the periodical On Common Ground, and two videotape programs,
Teaching on Common Ground (1995) and Excellence in Teaching: Agenda
for Partnership (1997).  The National Demonstration Project and the
Preparation Phase of the Yale National Initiative have continued that process
of multiple evaluation. The internal evaluations, based in part upon observa-
tions in site visits and conferences, the results of questionnaires, published
curriculum units, and Annual Reports from participating Institutes, have
been embodied in Annual Reports to the funding organizations. They have
been supplemented by external evaluations of several kinds. The DeWitt
Wallace-Reader's Digest Fund commissioned an external evaluation of the
National Demonstration Project conducted by Policy Studies Associates. As
part of its research and planning, the Pittsburgh Teachers Institute commis-
sioned an evaluation, using focus groups, carried out by Allyson Walker, of
Cornerstone Evaluation Associates, and Janet Stocks, Director of
Undergraduate Research at Carnegie Mellon University. As part of its
research and planning, the Houston Teachers Institute commissioned a mas-
sive evaluation, using focus groups, interviews, surveys, and both quantita-
tive and qualitative analysis, carried out by Jon Lorence and Joseph Kotarba
of the Department of Sociology, University of Houston, and a further evalua-
tion, based on interviews and observation of teaching, by Paul Cooke,
Director of the Institute.  The Yale-New Haven Teachers Institute also com-
missioned an evaluation of the entire National Demonstration Project, car-
ried out by Rogers M. Smith of the Department of Political Science,
University of Pennsylvania, and his research assistants, that was based pri-
marily on analyses of Fellows' questionnaires and of the survey of the use of
curriculum units by Fellows and non-Fellows. 

Though differing in their procedures and to some extent in their
detailed results, these evaluations lend support to a number of important
conclusions. At all four sites, there were positive results similar to those that
had been obtained in New Haven over many years. Both Policy Studies
Associates and Rogers M. Smith concluded that the National Demonstration
Project had "succeeded in reaching its goal" of replication of the Yale-New
Haven model within a relatively short period of time in four sites that are

Aims and Accomplishments
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considerably larger than New Haven. At each site, new Institutes involved
roughly 900 teachers and 60 college or university faculty members in 75
seminars over the course of the Project. Smith noted that these seminars pro-
duced results that were remarkably similar to each other and to experiences
in New Haven, and markedly better than those reported by most existing
forms of professional development. These results occurred despite significant
demographic differences among the cities. The major variations, according to
Smith, could be correlated with structural departures from National
Demonstration Project guidelines and with certain administrative difficulties
in the partnering districts and institutions of higher education. 

As Smith pointed out, recent research indicates that the single most
important factor in student performance is teacher quality. The consensus of
researchers and teachers is that many existing forms of professional develop-
ment are cursory, dreary exercises that leave teachers bored and resentful, not
informed or inspired. The approach of the Yale-New Haven Teachers
Institute, however, significantly strengthens teachers in all five of the major
dimensions of teacher quality: it helps to produce teachers who really know
their subjects; who have good basic writing, mathematics and oral presenta-
tion skills; who expect their students to achieve; who are enthusiastic about
teaching; and who can motivate all children to learn.

According to Smith's analysis, teachers in the new Institutes chose to
participate out of desires to improve themselves in exactly these areas. At

each site, teachers participated out of
desires to obtain curriculum suited to
their needs, to increase their mastery
of their subjects, and especially to
obtain materials to motivate their stu-
dents. According to the research in
Pittsburgh, moreover, teachers "find
the Institute to be the best profession-
al development they ever had" because
its seminars increase their knowledge,
emphasize content, not pedagogy,
have direct applicability to their class-
rooms, encourage them to be creative,
and are spread over sufficient time to
allow them to master the content. The
Pittsburgh teachers also reported that
they were attracted to the Institute by
the independence they enjoyed in sug-
gesting seminar topics and then select-

Evaluations and Independent Studies
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ing those seminars in which they would participate without regard to the
subject or grade levels at which they taught. According to the research in
Houston, the Institute program "cultivates a significant increase in skill level
for those many Fellows who were never really trained earlier in the design
and implementation of a very workable, thought-out, substantively well-
informed curriculum unit." Teachers therefore "take ownership of big cor-
ners of the fields of knowledge in which they labor and take that possession
over to their students."

According to Smith, ninety-five percent of all participating teachers
rated the Institute seminars "moderately" or "greatly" useful. Similar per-
centages said the seminars increased their knowledge, improved their skills
and morale, and raised their expectation of students. Both teachers and prin-
cipals who participated in the Pittsburgh study reported that the Institute
experience boosts teachers' positive attitudes toward teaching and learning
because: it excites teachers about learning and their excitement is transferred
to their students; it enhances teachers' self-image and sense of direction; it
augments teachers' sense of professionalism; it encourages collaboration
among teachers; and it provides teachers with a network of resources. Smith
also found that the Institutes served to foster teacher leadership, to develop
supportive teacher networks, to heighten university faculty commitments to
improving public education, and to foster more positive partnerships
between school districts and institutions of higher education.

The Houston study concludes on the basis of interviews with
Fellows, a survey, and observation of students "that students of HTI Fellows
benefit from instruction informed by solid scholarly values, not simply
bureaucratic curriculum requirements." It indicates also that "students bene-
fit from the presence of teachers who can serve as role models of intellectual-
ism, commitment, and excellence." 

According to Smith, after teaching their curriculum units, two-thirds
of all participants rated them superior to all other curriculum they had used.
Roughly sixty percent of all participants rated student motivation and atten-
tion as higher during these units, producing substantially greater content
mastery. The teachers and principals who participated in the Pittsburgh
study also reported that the students learned new ways of thinking, ques-
tioned what they read and saw, made connections among various subjects,
eagerly learned content set within a familiar context, and acquired and imple-
mented research skills modeled by the teachers.  These curriculum units, as
Smith noted, emphasized teacher-led discussion, writing exercises, activities
designed to strengthen speaking, listening, vocabulary, reasoning skills, and
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mathematics skills. The research in Houston indicated that "all categories of
students benefit from teachers who have completed a Houston Teachers
Institute seminar: skilled and unskilled; English speaking and ESL; Anglo
and minority; and gifted, mainstreamed, or special education students." 

All four studies do suggest that it would be fruitful to engage in yet
further research concerning ways of assessing student learning in classes
where Institute units have been taught. The DeWitt Wallace-Reader's Digest
Fund, in supporting the National Demonstration Project, had explicitly
excluded such research because of its firmly grounded belief that the most
significant factor in producing increased student learning is teacher quality.
And with regard to that factor, the more detailed studies in Pittsburgh and
Houston confirm and extend the positive conclusions that have been reached
by Policy Studies Associates and by Smith in their analyses of the National
Demonstration Project. 

According to the report from Policies Studies Associates, there is
"clear evidence of important accomplishments, reflected in the number of
seminars provided in the Institutes, the number of Fellows who participated
in these seminars, and the number of curriculum units the Fellows pro-
duced." It stated further:

Large majorities of Fellows were unequivocal in saying that their
experience in the Institutes, especially the preparation of a curriculum
unit, gave them a real sense of accomplishment and rekindled their
excitement about learning. As one Fellow put it: "To be teachers, we
must also be learners." When asked in interviews to compare their
experience in the Institutes with their experience in other kinds of
professional development, teachers agreed that the Institutes are vastly
superior.

The report by Rogers M. Smith concluded:

No single program can overcome the enormous obstacles to educa-
tional achievement faced by economically disadvantaged students,
usually from racial, ethnic, and linguistic minorities, in large
American cities today. But if recent researchers are right to contend
that the single most important factor in student achievement is
teacher quality, and if quality teachers are indeed knowledgeable,
skilled, and enthusiastic, with high expectations for their students
and the means to motivate students to reach those expectations, then
the National Demonstration Project provides strong evidence for the
value of the Teachers Institute approach.

Evaluations and Independent Studies

17



The League of Teachers Institutes

The three Teachers Institutes participating in the Yale National Initiative
now comprise a League of Teachers Institutes, which will over time develop
its own procedures. Each of these Institutes engages the serious educational
problems associated with low-income communities and a high proportion of
racial and ethnic diversity. Each illustrates, however, a somewhat different
pattern of needs and relationships to local resources, institutional apparatus,
and state mandates. Each may therefore serve as one example for the estab-
lishment of Teachers Institutes elsewhere in the United States. The two new
Institutes are serving school systems that are considerably larger than that of
New Haven. In New Haven the partnership includes a major private univer-
sity that does not have a department or college of Education. In Pittsburgh
the partnership includes a private university focused upon the sciences and a
small liberal arts college that has a strong Education program. In Houston
the partnership includes a state-supported urban university that includes a
college of Education. These Teachers Institutes show that a successful pro-
fessional development program in the humanities and sciences can exist in
each of these institutional contexts. The Yale-New Haven Teachers Institute
has had for over a quarter of a century a very significant impact upon its
school district. And the two new Institutes, after their successful start during
the National Demonstration Project, are now adopting somewhat different
scopes and strategies that are directed toward having such an impact upon
yet larger districts. The following subsections will provide basic information
about each member of the League of Teachers Institutes, sketching the pro-
grams carried out during 2002, 2003 and 2004, will mention the two
Institutes that in certain respects are currently affiliated with the League, and
will describe the arrangements within the League for communication, dis-
semination, documentation, expansion and systemic effect, and affiliation.

The Yale-New Haven Teachers Institute

The Yale-New Haven Teachers Institute, which celebrated its twenty-fifth
anniversary in the fall of 2002, brings the resources of Yale University to an
entire school district in which 49 schools serve more than 20,000 students.
The founding Director of the Institute is James R. Vivian. More than 60 per-
cent of the students in the New Haven Public Schools come from families
receiving public assistance, and 87 percent are either African-American or
Hispanic. There are about 1,000 teachers eligible for participation in the
Institute. Through 2004, the Institute had offered 165 seminars to 580 indi-
vidual teachers, many of whom have participated for more than one year.
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The teachers had created more than 1488 curriculum units. Thirty-three per-
cent of New Haven high school teachers of subjects in the humanities and
sciences, 33 percent of transitional school teachers, 30 percent of middle
school teachers, and 12 percent of elementary school teachers had then com-
pleted successfully at least one year of the Institute. Over the years, a total of
83 Yale faculty members had participated in the Institute by leading one or
more seminars. Of them, 57 had also given talks. Forty other Yale faculty
members had also given talks. About half these participants are current or
recently retired members of the Yale faculty. 

During the National Demonstration Project, the Yale-New Haven
Teachers Institute had a dual relationship to the four other Teachers
Institutes. It was both monitor of the Grant from the DeWitt Wallace-
Reader's Digest Fund and a senior colleague. It offered technical assistance to
the other Teachers Institutes, convened the Annual Conferences, maintained
the National Steering Committee and the National University Advisory
Council and helped in other ways to further the aims of the entire league of
Teachers Institutes. At the same time, it encouraged each of the other
Teachers Institutes to develop both a necessary independence and a collabo-
rative spirit. Its aim has been to assist in transforming the existing and
potential Teachers Institutes into a fully collaborative league that might in
the future extend its membership to include Institutes at yet other sites.
During the Preliminary Phase of the Yale National Initiative, this Institute
has furthered that aim by working in concert with the Pittsburgh and
Houston Teachers Institutes on mutually shared research and planning that
have been funded by the Jessie Ball duPont Fund. It also continues to spon-
sor the national periodical On Common Ground, a forthcoming issue of
which will be focused on the Yale National Initiative.

In 2002, the Yale-New Haven Teachers Institute offered six seminars
for 62 teachers: "Survival Stories," "The Middle East in Film and Literature,"
"War and Peace in the Twentieth Century," "The Craft of Writing," "Food,
Environmental Quality and Health," and "Biology and History of Ethnic
Violence and Sexual Oppression." In 2003, this Institute offered five semi-
nars for 55 teachers: "Geography through Film and Literature," "Everyday
Life in Early America," "Poems on Pictures, People, and Places," "Physics in
Everyday Life," and "Water in the 21st Century." In 2004 the Institute
offered five seminars: "Children's Literature, from Infancy to Adolescence,"
"The Supreme Court in American Political History," "Energy, Engines, and
the Environment," "Keeping the Meaning in Mathematics: The Craft of
Word Problems," and "Representations of American Culture, 1760-1960: Art
and Literature."

The Yale-New Haven Teachers Institute

19



The Pittsburgh Teachers Institute

The Pittsburgh Teachers Institute, bringing the resources of Chatham
College and Carnegie Mellon University to a school district that now has 95
schools serving 38,000 students, began in 1999 by working with 20 elemen-
tary, middle and high schools, representing the three regions of the district.
In 2001 the Institute reached out to several other schools, and in 2002, after
the National Demonstration Project, it opened its program yet more widely
across the school district. The Director, Helen Faison, an experienced teacher
and school administrator, is former chair of the Education Department at
Chatham College and a former interim Superintendent of Schools.

Chatham College brings to the collaboration with the Pittsburgh
Public Schools the strengths of a small liberal arts college; Carnegie Mellon
brings those of a university with a strong program in the sciences. Although
both institutions have previously worked with the schools—Carnegie Mellon,
for example, sponsoring a program in the teaching of science, and Chatham
maintaining a program in teacher certification—this is the first collaboration
between the two institutions in partnership with the schools.

During the National Demonstration Project this Institute offered 17
seminars, led by 11 different faculty members. In 1999 there were 26 Fellows
who completed their seminar work; in 2000 there were 47 Fellows; and in
2001 there were 72 Fellows. In 2002 the Institute mounted seven seminars,
two of which were developed in collaboration with the Pittsburgh Public
Schools, in which 58 Fellows participated. These included "Learning Science
by Doing Science," "A Restless People: Americans on the Move, 1760-1900,"
"Comedy: From Aristophanes to the Present," "Everyday Science," "Genetics
and Genomes," "Latin American and U. S. Popular Culture," and "A Survey
of African-American History by Way of African-American Literature and
Art." There were 55 curriculum units completed by the Fellows. 

In 2003 the Institute offered eight seminars, three of which were
planned in collaboration with school district staff. The Fellows completed 60
curriculum units. Seminar topics were: "Coming Over: The Old
Immigration," "Looking at Everyday Mathematics," "Learning Science by
Doing Science II-Electronics," "Integrating Musical Theater into the
Curriculum," "Pittsburgh Rivers," "Reading and Teaching Poetry," "US
Latino Literature and Culture," and "Understanding Nonfiction Genres." In
2004 the Institute offered eight seminars: "Everything You Wanted to Know
About the Universe... But Were Afraid to Ask (Cosmology)," "The Great
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Problems of Mathematics," "A Mobile People: American Immigration and
Migration, 1750-1900," "Healthy Bodies/Healthy Minds," "Introduction to
Folktales," "Rendering the Visible in Writing," "Pittsburgh Landmarks and
Parks," and "The Essentials of African Culture."

From the beginning all of the seminars have been approved for incre-
ment credit, which qualifies participating teachers for salary increases with
the School District. Since 2001 they have been approved by the Pennsylvania
Board of Education for Act 48 credit, which the State of Pennsylvania
requires that teachers earn to retain their teacher certification. The Institute
has also made a strong effort to relate the curriculum units explicitly to the
national, state, and local standards that all Pittsburgh Public School curricula
must meet. 

During the Preparation Phase of the Yale National Initiative the
Pittsburgh Teachers Institute undertook research and planning with the
assistance of Allyson Walker, of Cornerstone Evaluation Associates, and
Janet Stocks, Director of Undergraduate Research at Carnegie Mellon
University and four-time seminar leader in the Institute.

The Houston Teachers Institute

In the fourth largest city in the United States, the Houston Teachers
Institute brings the resources of the University of Houston to the Houston
Independent School District, where 280 schools serve 212,000 students. The
Houston Teachers Institute builds upon the experience of the Common
Ground project at the University, directed first by James Pipkin and then by
William Monroe, which assisted high school teachers in expanding the canon
of literary texts that are taught in English classes. The late Michael Cooke, a
Yale faculty member and participant in the Yale-New Haven Teachers
Institute, had served as an advisor for that project.

The Houston Teachers Institute began its work with 20 self-selected
middle and high schools enrolling 31,300 students to establish a program
that would address the needs of an ethnically mixed student-body, a large
proportion of whom are non-English speaking. Paul Cooke, who had been a
Visiting Assistant Professor of Political Science, served as its first Director.

During the National Demonstration Project this Institute offered 17
seminars, led by 15 different faculty members. Fifty-eight Fellows completed
curriculum units in 1999; 33 Fellows completed curriculum units in 2000. In
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2001 there were 38 curriculum units completed by Fellows from 27 schools.
The Institute has now opened its program to a yet wider range of schools. 

In 2002 this Institute mounted seven seminars, one of which was
funded by Project TEACH, a partnership between the Institute and the
Houston Independent School District supported by the U.S. Department of
Education. The Fellows completed 69 curriculum units.  The seminars
included: "Ethnic Music and Performing Arts in Houston," "Houston
Architecture: Interpreting the City," "New Developments in Understanding
the Human Body," "Reflections on a Few Good Books," "Shakespeare's
Characters: The Lighter Side," "Sports Autobiographies: Mirrors of
American Culture," and "Drinking Water: Finding It; Making It Clean;
Using It Wisely." There were 69 curriculum units completed by the Fellows. 

In 2003 the Institute offered eight seminars, two with the support of
project TEACH: "The 20th Century's Most Significant English-Language
Books for Children and Young Adults," "Heroes and Heroines in History
and Imaginative Literature," "African American Slavery in the New World: A
Different Voice," "Literature as Healing Balm: Multicultural Women Writers
in America," "There's No Place Like Home: Architecture, Technology, Art,
and the Culture of the American Home, 1850-1970," "From FDR's Death to
the Resignation of Richard Nixon: America from 1945 to 1974,"
"Understanding the Wild Things Next Door: The Nature of Houston," and
"The Science in Science Fiction." Fellows completed 85 curriculum units.

In 2004 this Institute offered nine seminars: "Eye on America:
Playwrights and American Life and Times," "Hands-on Geometry: How We
Can Use Geometry to See the World Around Us," "America at War,"
"Where Justice is Served: How American Courts Work From Bottom to
Top," "The New Houston: New Immigrants, New Ethnicities, and New
Inter-Group Relations in America's Fourth-Largest City," "Exciting
Experiments and the Ethics of Experimentation," "Wild Habitats in the
Urban Landscape," "George Gershwin, Aaron Copland, Samuel Barber, and
the American Century," and "Beyond Houston: Literature of Travel and
Exploration."

During the Preparation Phase of the Yale National Initiative the
Houston Teachers Institute undertook research and planning with the assis-
tance of Jon Lorence and Joseph Kotaraba, of the Department of Sociology,
University of Houston, supplemented by the additional research and writing
of the Director, Paul Cooke.

The League of Teachers Institutes
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Communication and Dissemination

This League of Teachers Institutes has already established an appropriate
network of communication. During the Preparation Phase the Yale-New
Haven Teachers Institute has continued to provide the new Teachers
Institutes with a range of technical assistance, which includes the sharing of
research, advice on specific problems, meetings of the Directors, and a fourth
Annual Conference. Each year the new Teachers Institutes have submitted
reports, described in the section on "Documentation and Evaluation" on page
24 of this booklet, to the Yale-New Haven Teachers Institute.  During this
Phase there has continued to be lateral communication among the new
Teachers Institutes, and common work undertaken by members of the
League of Teachers Institutes and school teachers and university faculty
members from affiliated Institutes.

The National Steering Committee, which consists of two teachers
from each Institute in the League, has continued to take a major initiative in
planning this common work and encouraging communication among the
teachers at the various sites. It is complemented by the National University
Advisory Council, which consists of two faculty members from each
Institute. 

The Web site of the Yale-New Haven Teachers Institute already
makes available the publications of this Institute, including all of its curricu-
lum units. Other Institutes have established similar Web sites. A developing
electronic network is therefore linking the Institutes more closely. The
League is also seeking ways to increase electronic communication among the
school teachers and university faculty members who participate in its
Institutes. A Web site — http://teachers.yale.edu — has been created that is
dedicated to the Yale National Initiative as an entity, with links to Teachers
Institutes that are members or affiliates of the League of Teachers Institutes.
This Web site is not only a communications hub for the work of the Project
but also an important continuing means of disseminating its results to the
nation. It carries literature (including policy statements, curriculum units,
and issues of the periodical) and also video materials in several forms that
can be downloaded. It also offers those who visit the Web site the opportuni-
ty to provide comments on curriculum units and other material. As other
Teachers Institutes are established, this Web site will assume even greater
importance as a national center of information on university-school partner-
ships.  

Communication and Dissemination
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The periodical On Common
Ground is potentially an impor-
tant means of disseminating the
results of the Yale National
Initiative. Number 9, for Winter
2000/2001, contained articles by
persons from each of the sites on
some aspect of the process of
establishing a Teachers Institute
and meeting the needs of an
urban school district. In a similar
fashion, Number 10 of  will pro-
vide a summarizing account of
the National Demonstration
Project, the Preparation Phase of
the Yale National Initiative, and
plans for the League of Teachers
Institutes. It will contain the

results of the four studies mentioned in the section of this brochure on
"Evaluations and Independent Studies," with some other material contained
in the brochure, and contributions from persons who have been working
with Institutes in the Yale National Initiative.

Documentation and Evaluation

During the National Demonstration Project and the Preliminary Phase of the
Yale National Initiative, each new Teachers Institute receiving funding
through the Yale-New Haven Teachers Institute has been submitting to this
Institute interim financial reports and annual narrative and financial reports.
Each has also been submitting final narrative and financial reports. The Yale-
New Haven Teachers Institute then submits its own annual and final narra-
tive and financial reports to the funding agencies—The DeWitt Wallace
Reader's Digest Fund (now the Wallace Foundation) and the Jessie Ball
duPont Fund—which synthesize and assess the information provided by the
sites. 

These reports describe the scope, strategy, demonstration goals, and
progress of the new Teachers Institutes. They include evidence that the new
Institutes remain in accord with the basic principles of the Teachers Institute
approach. They describe the curriculum units developed, the relationship
between participating school teachers and university faculty, the nature and
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extent of leadership exerted by teacher-participants, the incentives for univer-
sity faculty members and school teachers to participate, and the assistance
from the Yale-New Haven Teachers Institute that has been needed, obtained,
and used. They include an analysis of the participation of school teachers in
Institute activities, using surveys and other instruments developed by the
Yale-New Haven Teachers Institute and modified as needed to make possible
comparisons across the five partnerships. They analyze the factors contribut-
ing to, and hindering, the success of the new Institutes, and the effects of
those Institutes upon teacher empowerment, curricular change, and other
issues central to school reform. They also give an account of the progress
made toward funding the new Institutes beyond the period of the Grant.
Once during the Grant period, annual reports also included surveys of the
use of curriculum units by Fellows and non-Fellows in the school systems. In
its final report on the National Demonstration Project the Yale-New Haven
Teachers Institute summarized the three-year demonstration, made clear the
most important outcomes, impacts, and lessons learned, described how the
demonstration had changed and how we might address the issues it posed,
and indicated the plans at each site for continuing the partnership.  The final
reports on the Preparation Phase of the Yale National Initiative accomplish
similar tasks.

Documentation and Evaluation
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During the Implementation Phase of the Yale National Initiative,
newly participating sites, which may receive their funding from a variety of
sources, will submit reports to the Yale National Initiative and to the funding
agencies in a similar fashion.  

Expansion and Systemic Impact

The expansion of existing Teachers Institutes in large cities may occur
through a step-by-step process of scaling up, as more school teachers and
university faculty become interested in participating, and as increased fund-
ing allows the offering of more seminars. A Teachers Institute may begin in
this way to expand its scope of operation within a city. When the resources
of a single institution of higher education are not adequate to meet the needs
of a large school district, it may prove desirable to expand the partnership.
There seems a possibility, for example, of expanding the partnership between
Chatham College and Carnegie Mellon University to include other institu-
tions in Pittsburgh.  It also may be possible at some point for the Houston
Teachers Institute to draw upon faculty from other institutions of higher
education in Houston. 

There are also opportunities for other kinds of expansion or increased
systemic impact within a given scope. Teachers Institutes may wish to estab-
lish Centers for Professional and Curricular Development in the schools, as
has been done in New Haven, which may bring to a higher proportion of rel-
evant classroom teachers the work of Fellows in the Institute. Through such
Centers they may wish to establish Academies in summer or after school, as
has also been done in New Haven, in which teachers may collaboratively
shape a curriculum for selected students on the basis of their work in the
Institute. An Institute may also seek to relate its work quite explicitly to state
and local requirements for teachers, as the Pittsburgh Teachers Institute has
done. Or, as all three members of the League have done, an Institute may
choose to address in certain of its seminars those subjects that have been des-
ignated as of signal importance by the school district. This may occur
through discussions about possible offerings over the next several years, as in
New Haven, or through contractual arrangements and partial funding for
specific seminars, as in Pittsburgh and Houston. Finally, as all three mem-
bers of the League have recognized, an Institute may increase its systemic
effect by distributing curriculum units, maintaining a Web site that is easily
accessed, and making itself known as a visible example of high quality pro-
fessional development.

The League of Teachers Institutes
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Affiliation with the League

New Teachers Institutes may be established at other sites through many dif-
ferent ways. Funding might be provided wholly or in part by a Federal or
State program, a national or local foundation, a school district that channels
government funds to an Institute, or a college or university. Such funding
might be provided directly to a new Institute or indirectly through grants to
the Yale National Initiative. Institutes that have been established through the
Yale National Initiative will have already accepted the "Articles of
Understanding" and "Necessary Principles" given below, and may then
become members of the League of Teachers Institutes. That process will
enable them to continue to receive technical assistance and collaborative sup-
port from other members of the League.  

Other Teachers Institutes, whether established through the Yale
National Initiative or through other means, may not be committed to the
"Understandings" and "Necessary Procedures" but may share certain of the
aims of the League of Teachers Institutes. Such Institutes may ask to be rec-
ognized not as members of the League but as affiliated Institutes. The
League of Teachers Institutes seeks to remain in close touch with such affili-
ated Institutes, and will invite selected school teachers and university faculty
members from those Institutes to participate in certain of its activities.

Affiliation with the League
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Steps in Establishing a Teachers Institute

The process of establishing a Teachers Institute that will participate in the
Yale National Initiative and the League of Teachers Institutes requires of
those who will engage in the new partnership a detailed acquaintance with,
and understanding of, the principles and procedures of such an Institute. It
also requires that the Yale National Initiative, the Yale-New Haven Teachers
Institute, and the other members of the League of Teachers Institutes assist
with the gaining of that acquaintance and understanding. The new partner-
ship must then apply for and receive permission to participate in the Yale
National Initiative and in League activities, and receive League services, dur-
ing a Planning Phase of at least nine months duration, which will enable it to
devote itself to more detailed planning of a new Institute. The proposed
Institute must then apply for and receive permission to participate in the Yale
National Initiative and become a member of the League of Teachers
Institutes during a multi-year Implementation Phase (optimally, a period of
three years).  During that Phase it will begin its operation and further refine
its own processes. 

Applications for permission to participate in the Yale National
Initiative during the Planning Phase and the Implementation Phase have
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three purposes.  First, the process of preparing such an application will lead
the planners of a new Institute in a systematic way through tested procedures
that enable the Institute to be workable and sustainable.  Second, the appli-
cation itself will provide assurance that the new Institute is qualified to
receive the services of the Yale National Initiative and the League of Teachers
Institutes.  And third, the application will provide narrative and financial
information that can be reshaped by the Institute in applying for funding.

Preliminary Steps

An important early step would consist of meetings not only of key university
and school administrators, but also of school teachers who might assume a
leading role in the new Institute and those university faculty members who
might lead seminars and help to identify interested colleagues on the faculty.
The Yale National Initiative would be able, directly or through its Web site,
to furnish literature and videos in various forms and formats (e.g., DVD or
interactive CD-ROM) to those persons who have this interest. 

These preliminary meetings would be followed by an information
session to be held where the new Institute will be established, at which the
Director of the Yale National Initiative would speak with a number of inter-
ested teachers and faculty and administrators.  At that time or shortly there-
after, the Director of the Yale National Initiative could arrange for teachers
and faculty from the League who are knowledgeable of the Teachers Institute
approach locally and nationally to meet with counterparts from this site.

During this process, the key university and school administrators
would also be arranging for possible funding of the new Institute. This
might occur in one or more of several ways. Federal programs might be able
(perhaps through the cooperation of the school district) to provide full or
partial funding for Institute activities, as currently occurs in Pittsburgh and
Houston. A foundation or foundations with special interests in this region or
locality might be able to provide full or partial funding. And a national foun-
dation might be supporting the Yale National Initiative with funds that could
assist the new Institute, either directly or by a sub-grant through the Yale
National Initiative.  The Application to Participate during Planning and the
Application to Participate during Implementation, described later in the sec-
tions entitled "Planning an Institute" and "Implementing an Institute," can
be reshaped into grant proposals for funding.

If there is then sufficient interest, and if funding is being or has been
arranged, these preliminary steps might be followed by a more formal
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Planning Phase, with a Planning Director and a number of university faculty
members and school teachers committed to assist with planning.  The
Institute may apply to participate in the Yale National Initiative and receive
the services of the League of Teachers Institutes during this Planning Phase.

The Planning Phase

An applicant to participate in the Yale National Initiative and receive the
services of the League of Teachers Institutes during a Planning Phase must
have arranged—or must be arranging—to receive a planning grant from a
federal program, or one or more foundations, or (by a sub-grant from a
national foundation) the Yale National Initiative.  An application should fol-
low the instructions for planning an Institute given later in the section on
"Planning an Institute."  Such participation requires a Planning Director,
who is committed to become Director of the new Teachers Institute if partic-
ipation during an Implementation Phase is later approved, and a number of
university faculty members and school teachers who are committed to assist-
ing with the planning.  An application also requires a written letter of agree-
ment in which appropriate administrators of the institution of higher educa-
tion and the school district lay out the terms and expectations of the collabo-
ration entailed by their partnership.  Applications for participation during a
Planning Phase of a least nine months duration will be approved upon the
recommendation of a National Panel of leading educators and philanthro-
pists, and upon the awarding of appropriate funding.  The response of the
National Panel will provide useful feedback to the applicant and may also be
of use in the seeking of funds.  The Director of the Yale National Initiative
will decide whether the application is in conformity with this Initiative.

During the Planning Phase a team of representatives from the institu-
tion of higher education and the school district will accompany the Planning
Director to New Haven, where they will participate in national seminars and
corollary workshops at Yale on the Institute's principles and practices. This
will provide an opportunity for school teachers and university faculty mem-
bers, along with the Planning Director, to learn about the Institute approach
and procedures through first-hand experience. There will also be an oppor-
tunity for a team of representatives to attend an Annual Conference, where
they may learn from the experience of both established and new Teachers
Institutes at other sites.  

During the Planning Phase, the Planning Director, with the assis-
tance of the university faculty members and school teachers committed to

Steps in Establishing a Teachers Institute
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this planning, will establish a body of Teachers Representatives, which will
canvas teachers for their suggestions of topics for seminars and on that basis
determine a desirable schedule of seminar offerings for the first year. The
Planning Director will then recruit university faculty members who will be
prepared to lead seminars that correspond, in their general focus or outline,
to the topics proposed. The Planning Director will also arrange for the
appointment of a University Advisory Council of faculty members who will
serve in an advisory capacity and will review the seminar proposals. At some
point during the Planning Phase, the Yale National Initiative will also
arrange for a visit of colleagues, consisting of school teachers, faculty mem-
bers, and directors from the League, to the site of the proposed new
Institute.

On the basis of the arrangements made during the Planning Phase
(and perhaps during ensuing months), the Planning Director will prepare an
application to participate in the Yale National Initiative and become a mem-
ber of the League of Teachers Institutes during a multi-year (optimally, a
three-year) Implementation Phase.

The Implementation Phase

An applicant to participate in the Yale National Initiative and become a
member of the League of Teachers Institutes during a multi-year (optimally,
a three-year) Implementation Phase must have arranged—or must be arrang-
ing—to receive a multi-year grant from a federal program, or one or more
foundations, or (by a sub-grant from a national foundation) the Yale
National Initiative.  This application should follow the instructions given
later in the section on "Implementing an Institute."   Participation during the
Implementation Phase requires that the Planning Director now become
Director of the new Teachers Institute. It also requires that a body of
Teachers Representatives and a University or Faculty Advisory Council be
established, and that plans have been laid for the first year of seminars.  The
application also requires a letter of agreement in which appropriate adminis-
trators of the institution of higher education and the school district lay out
the terms and expectations of the collaboration entailed by their partnership.
Such an application will be approved upon the recommendation of a
National Panel of leading educators and philanthropists, and upon the
awarding of appropriate funding.  The response of the National Panel will
provide useful feedback to the applicant and may also be of use in the seek-
ing of funds.  The Director of the Yale National Initiative will determine
whether the application is in conformity with this Initiative.  

The Implementation Phase
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During the Implementation Phase, the Teachers Representatives will
proceed to receive and decide upon applications from teachers for admission
to the seminars offered for the first year. They will also provide from among
their number seminar Coordinators who will assist the seminar leaders and
also help the Director to monitor the progress of the seminars. During each
year of the Implementation Phase, the Teachers Representatives will contin-
ue the process of canvassing teachers and determining the topics of seminars
for which the Director will recruit leaders from the faculty. 

At least once during the Implementation Phase a team of representa-
tives from the institution of higher education and the school district will
accompany the Director to New Haven, where they will participate in anoth-
er group of national seminars and corollary workshops at Yale on the
Institute's principles and practices. This will provide an opportunity for
additional school teachers and university faculty members to learn about the
Institute approach and procedures through first-hand experience. During the
Implementation Phase there will also be annual opportunities for a team of
representatives to attend a Conference, where they may learn from the expe-
rience of both established and new Teachers Institutes at other sites. Each
year during the Implementation Phase, the Yale National Initiative will also
arrange for visits from its team of colleagues to the new Institute.

Steps in Establishing a Teachers Institute

32



Articles of Understanding

Introduction: 

Teaching is central to the educational process, and the ongoing professional
development of teachers is essential for improved student learning. The
Teachers Institute model is a long-term undertaking that focuses on the aca-
demic preparation of school teachers and the application of what they study
to their own classrooms—and potentially also to the classrooms of other
teachers. This model was developed initially by the Yale-New Haven
Teachers Institute; it has been successfully tested in New Haven for twenty-
seven years; it has also been successfully tested in a four-year National
Demonstration Project; and it is now being disseminated through the Yale
National Initiative.

Earlier in this booklet (see "Aims and Accomplishments: The
National Demonstration Project" beginning on page 2) we have outlined the
achievement of the National Demonstration Project. It showed in four differ-
ent cities larger than New Haven that a Teachers Institute can be rapidly
inaugurated and can immediately carry out a program of 4-6 content-based
seminars in the humanities and sciences. It showed that the seminars
increase teachers' knowledge, heighten their morale, encourage their use of
new technologies, and result in individually crafted curriculum units of sub-
stance for use in classrooms. It showed that such Institutes will arouse the
enthusiasm and support of significant numbers of teachers and university
faculty members, and can attract support from administrators of a private
liberal arts college, a private university emphasizing the sciences, a flagship
state university, and a major state university in a larger system.

It also showed that high-level administrators in school districts,
superintendents or their immediate subordinates, will think about means of
scaling-up such an Institute, and will commit themselves to its long-term
support. The strategies employed in establishing the National Demonstration
Project, including National Seminars and observation of local seminars in
New Haven, are admirably suited for the process of establishing a nation-
wide network or League of such Teachers Institutes.

The Institute model is a natural and appropriate way for institutions
of higher learning to be involved in elementary and secondary education.
Teachers Institutes link institutions of higher education with local school dis-
tricts (primarily urban school districts) in order to strengthen teaching and
learning in public schools, but they also benefit those institutions whose fac-
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ulty members serve as seminar leaders. In the National Demonstration
Project and the Yale National Initiative these Institutes are located in school
districts in which a significant proportion of the students come from low-
income communities. These Institutes also help to disseminate the Institute's
model and materials, encouraging and assisting other institutions and school
districts as they develop similar programs in their own communities. The
following articles of understanding provide the necessary basis for Teachers
Institutes that intend to adopt the New Haven model. Although listed as
separate articles, they are interrelated elements of an organically unified
approach. They are followed by a list of Necessary Procedures, designed to
implement these articles. Continuing membership in the League of Teachers
Institutes will depend upon the maintenance of a Teachers Institute in accord
with these Understandings and Necessary Procedures. 

Article 1: Each new Institute links an institution or institutions of higher
education to a school district (or districts) in which a significant proportion
of the students come from low-income communities. The size, scope, and
emphasis of the Institute will depend upon the needs of the district(s), the
educational resources available, and the expected funding. Policies within the
school district(s) pertaining to curriculum and professional development (as
established by the state, the school board, the union, and specific administra-
tors) must be favorable to the development of the Institute.

Article 2: Teachers who participate in an Institute become Fellows in its
seminars. The body of Teachers Representatives in a given year will consist
of selected teachers who are current or prospective Fellows of the seminars
being offered. Faculty members from the institution(s) of higher education
are invited to serve as seminar leaders and/or serve on a University or Faculty
Advisory Council.

Article 3: A continuing, full-time director provided by the Institute serves as
convenor, administrator, liaison between the school district(s) and the
administration and faculty of the institution(s) of higher education, and
fund-raiser. The director reports to the chief officers of the institution(s) of
higher education and the district(s). The director shall have full authority
and responsibility for the operation of the Institute in compliance with these
Articles of Understanding. The director, who must work easily with the
teachers of the district and the faculty members of the institution(s) of high-
er education, acts as leader and facilitator of the participating teachers or
Fellows and recruits seminar leaders from among the faculty members of the
institution(s) of higher education. Those institution(s) provide a job descrip-
tion for the director that establishes the director's place within their structure.

Steps in Establishing a Teachers Institute

34



Article 4: The Institute is led in crucial respects by participating teachers in
the district(s), who play a major and indispensable role in the planning,
organization, conduct, and evaluation of the programs intended to benefit
them and, through them, their students. They are responsible for recruiting
other teachers into the program. In order to strengthen teaching and learning
throughout the schools, and to have a significant impact upon the school dis-
trict, the new Institute must involve a significant proportion of all teachers
within its initially designated scope, who, in turn, must actively recruit teach-
ers who have not participated before. 

Article 5: Faculty members from the liberal arts and/or sciences in the insti-
tution(s) of higher education who teach at the undergraduate and/or gradu-
ate levels lead seminars, advise in the shaping of the seminars to be offered,
and review each year the seminars offered by the Institute. 

Article 6: The course of study consists of intensive and collegial or collabora-
tive seminars (not lectures) of relatively small enrollment in several disci-
plines on broadly defined topics, which meet over a period of no less than
three months. The seminar leader and the Fellows study and discuss certain
common texts, objects, or places, and each Fellow prepares during the period
of the seminar meetings at least two drafts of a substantial "curriculum unit"
that he or she intends to employ in the classroom during the following year.

Article 7: The curriculum unit is important for the teacher as a means of
articulating what is being learned in the seminar, applying it to the class-
room, and sharing it with colleagues. Each curriculum unit consists of at
least 15 single-spaced pages. It includes an essay of at least 10 pages that sets
forth the unit's rationale and objectives, the material to be presented in the
classroom, and the pedagogical strategies to be employed; it also includes
several examples of the lesson plans to be used by the teacher, and one or
more annotated bibliographies. The curriculum units are published electroni-
cally, and preferably also in printed format.

Article 8: The simultaneous consideration of subject matter and pedagogical
procedures is fundamental to the Institute's approach and essential to the
collegiality on which the Institute is founded. The seminar leaders are prima-
rily responsible for presenting the "content" or "knowledge" of one or more
disciplines, the inherent strategies whereby such knowledge is acquired and
transmitted, and any pedagogical strategies that may therefore inhere in that
field of study. The Fellows, individually and collectively, will be responsible
for bringing to the seminar at appropriate points the pedagogical procedures
necessary for encouraging active learners in their elementary or secondary
classrooms to acquire this knowledge.
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Article 9: Participating teachers from the institution(s) of higher education
and the schools are considered professional colleagues working within a col-
legial relationship, and their respective contributions in the Institute process
are valued equally. Seminar leaders and Fellows understand that all partici-
pants bring to the seminar important strengths, both experience and knowl-
edge, with respect to the seminar topic and/or its potential relevance to the
classroom.

Article 10: Within its designated scope, the Institute encourages any teacher
to apply who has a teaching assignment relevant to a seminar topic, can pres-
ent a proposal for a curriculum unit relevant to that topic, and will be
assigned to teach a course in which that unit can be used.

Article 11: In order to recognize the intensive, demanding, and professionally
significant nature of their participation in the seminars, the seminar leaders
will be provided with some remuneration, and the Fellows, who participate
on a voluntary basis, will be provided with an appropriate stipend and/or
honorarium on completion of their unit and all Institute requirements. 

Article 12: In establishing a Teachers Institute, the institutional and district
administrations commit themselves to a long-term collaboration with each
other in support of the Institute during and beyond the Planning Phase and
Implementation Phase.

Article 13: The institution(s) of higher education and the school district(s)
are committed to provide meaningful ongoing financial support to the
Teachers Institute. They are also committed to provide or seek any necessary
supplementary funding during the Planning Phase and the Implementation
Phase, and have plans to seek entire funding thereafter. 

Article 14: There will be an explicit and visible relation among the new
Institutes, with the previously established Institutes, and with the Yale
National Initiative in which they are participating. The Yale National
Initiative aims to establish, with the help of these Institutes, a Yale League of
Teachers Institutes in accord with these Articles of Understanding.

Article 15: The new Institutes are committed to undertaking at their own
cost, in cooperation with the Yale National Initiative, an annual review of
their progress and, at the end of the Implementation Phase, a final review.
They assume responsibility for continuing self-evaluation, in cooperation
with the Yale National Initiative. They will submit to the Yale National
Initiative (and also, through this Initiative, to the relevant local or national
funders) interim, annual and final financial reports and annual and final nar-
rative reports as described in the "Necessary Procedures."
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Necessary Procedures

For Article 1: The initial scope should include a minimum pool of 500
potentially eligible teachers in no fewer than 20 schools encompassing at
least two of the three levels of schooling (elementary, middle, and high), and
a minimum of four seminars to be offered annually. If the number of semi-
nars increases in subsequent years, the number of schools and eligible teach-
ers may also be appropriately increased. In any application for funding
through the Yale National Initiative, school administrators must describe the
relevant policies and the existing professional development programs,
explain how they will relate to the new Institute, and identify the key district
staff members who will be concerned with this relationship. The recipient of
any Initiative grant for the Institute will be the sponsoring institution(s) of
higher education in the partnership. The application will also require, how-
ever, a written agreement that sets forth the endorsement, the collaboration,
and the prospective participation of the school district(s) that will be the
sponsoring partner(s). In this letter of agreement the appropriate administra-
tors of the institution of higher education and the school district will lay out
the terms and expectations of the collaboration entailed by their partnership.
An application must also provide a specific account of the anticipated fund-
ing for the entire Institute during the period of the grant.

For Article 2: The director, while ultimately responsible for the appointment
of Teachers Representatives, will actively solicit recommendations offered by
current Teachers Representatives and Coordinators. The President of the
institution of higher education will, on recommendation by the director,
invite faculty members to serve on a University or Faculty Advisory Council.

For Article 3: The director organizes a body of Teachers Representatives and
a University or Faculty Advisory Council (to be appointed by the chief officer
of the institution(s) of higher education on recommendation of the director).
The director recruits faculty from various parts of the institution(s) of higher
education to offer seminars that address the Fellows' interests and needs in
the areas of further preparation and curriculum development. The director
will hold a full-time, continuing appointment. The appointment of a director
should be approved by the superintendent(s) of the school district(s) and
chief administrative officer(s) of the institution(s) of higher education in the
partnership. (A planning director for a new Institute during a Planning
Phase must be prepared, on approval of the Yale National Initiative, to
become director when the Institute is accepted as a participant in the
Initiative during the Implementation Phase.) Any replacement for the direc-

Necessary Procedures

37



tor should be advertised and publicized internally and externally in accor-
dance with the search procedures in place at the partnering institution(s) of
higher education. The search committee for a replacement for the director
should involve representatives from the local teacher leadership and universi-
ty faculty advisory groups. A replacement for the director should then be rec-
ommended by the superintendent(s) of the school district(s) and chief
administrative officer(s) of the institution(s) of higher education in the part-
nership, and approved by the Yale National Initiative. If the site requires that
a Principal Investigator other than the Institute director be assigned for the
grant, that person should be a member of the administration, at least at the
level of Dean of the Faculty of Arts and Sciences. On the appointment of any
director, the institution of higher education must provide a description of the
position, indicate its classification in the personnel structure, and clarify in
detail the lines of authority and reporting for the director within the institu-
tion. The letters of recommendation or accompanying materials from the
superintendent(s) and chief administrator(s) of the institution(s) of higher
education should document this search and appointment procedure.

For Article 4: An application should contain letters of commitment from
teachers who will be involved in planning the Institute and who will assume
leadership roles in it. Through the body of Teachers Representatives the
teachers are involved in initiating and approving decisions with respect to
seminars offered, within the scope determined as feasible and appropriate by
university and school district administrators and the director. They are also
involved in the process of recruiting teachers and enrolling them in the semi-
nars. The director should also appoint from among the Fellows a group of
Coordinators, one for each seminar, who may assist with application proce-
dures, handle administrative details within the seminar, monitor its process,
and help to advise Fellows. The Annual Reports of a Teachers Institute
should document the meetings of the Teachers Representatives and the
activities of Coordinators.

For Article 5: An application should contain letters of commitment from fac-
ulty members who wish to be involved in the Institute's program. Faculty
members from departments, schools, or colleges of Education should indi-
cate their readiness to lead seminars that focus primarily upon "content"
rather than "pedagogy."  An application should also contain letters of com-
mitment from college or university faculty members who are willing to serve
on an Institute advisory council. 

For Articles 6 and 7: Experience shows that seminars with about a dozen
participants, meeting approximately weekly, afford the best opportunity for

Steps in Establishing a Teachers Institute

38



discussing every Fellow's work in progress. The curriculum units may bear a
variety of relations to the general topic of the seminar, appropriate to the
grade-level and the aims of the teacher. They will have immediate application
in the classroom, and must be consistent with the curricular guidelines pro-
vided by district or school that are to be followed by the teacher. It would be
prudent for Institutes to establish handbooks or manuals for Fellows that lay
out the necessary structure and content of a curriculum unit, taking advice in
that regard from the Yale National Initiative.

For Article 8: It would be prudent for Institutes to establish handbooks or
manuals for seminar leaders, taking advice in that regard from the Yale
National Initiative. They should provide for two or more individual meetings
between the seminar leader and each Fellow.

For Article 9: Although arrangements may be made for Fellows to apply to a
relevant graduate program to receive university credit for a Teachers Institute
seminar they have already completed, the Fellows are not to be regarded as
students in regular university courses. Rather, they are considered full mem-
bers of the university community during the year in which they are taking a
seminar, and they will receive all privileges customarily given to faculty.

For Article 10: The Teachers Institute makes every effort to ensure that the
pool of teachers applying to the Institute represents a cross-section of all eli-
gible teachers. Its program should attract and accept teachers regardless of
age, ethnicity, gender, academic background, professional experience, and
length of time in teaching. It should document annually the percentage of
Fellows in each category and relate that percentage to the demographics of
the teaching cadre in the district.

For Article 11: In an application to participate in the Yale National Initiative
during a Planning Phase or Implementation Phase the institution of higher
education should indicate the appropriate range for remuneration of seminar
leaders, in accord with that for comparable duties. For Teachers Institutes
involving more than one institution of higher education, those institutions
should devise an equitable arrangement for remuneration. The honorarium
or stipend for participating school teachers is not salary or wages and is
therefore not to be regarded as subject to any conditions of employment.

For Article 12: Letters from the highest administrators of the institution(s)

of higher education and the school district(s) should explicitly state their

commitment to this collaboration in support of the Institute through and
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beyond the grant period. In a written letter of agreement the appropriate

administrators of the institution of higher education and the school district

should lay out the terms and expectations of the collaboration entailed by

their partnership.

For Article 13: Letters from the highest administrators of the institution(s)

of higher education and the school district(s) should explicitly state their

commitment to provide continuing funding, to seek necessary supplementary

funding for the duration of the grant, and to plan to seek entire funding

thereafter. They should also specify the support that the Development

Office(s) of the institution(s) will provide in the continuing search for funding.

For Article 14: Each new Institute is committed to communicating with the

Yale National Initiative and with the other Teachers Institutes, both new and

established, and to disseminating its experience of the adaptation of the

Institute model in various ways to other actual and potential Institutes across

the nation. The means of communication may include participation in July

Intensives and Annual Conferences, personal visits, e-mail, news groups,

online chats, text-based forums, etc., and will also include written accounts

by the new Institutes for publication in On Common Ground. Each new

Institute is also committed to joining with the other Teachers Institutes in

the Yale League of Teachers Institutes.

For Article 15: The reporting that is required of a Teachers Institute serves

several functions and provides several advantages. It constitutes a detailed

account, in depth and through time, of the operations and accomplishments

of the Institute. This account is a requisite for current funding; it contributes

greatly to the process of obtaining funding in the future; and it also con-

tributes to the wider understanding by teachers, district administrators, uni-

versity faculty members and administrators, and policy-makers of the role

and importance of Teachers Institutes in this nation. If an Institute is receiv-

ing funding directly from one or more local or national sources, an account

of this funding must be included in the reporting to the Yale National

Initiative hereafter described.  

Using surveys and other instruments developed by the Yale-New
Haven Teachers Institute and the Yale National Initiative, each new Institute
will document: the number of teachers who apply; the representativeness of
those teachers vis-à-vis the entire pool of teachers eligible to participate; the
teachers' and faculty members' assessments of the new Institute; the class-
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room uses to which teachers put the curriculum units; and the students'
responses to those units. 

Each new Institute will provide reviewers who may be sent by the
Yale National Initiative and/or any funding agencies with full access to their
activities and their documentation, including school and university personnel
and sites. Each new Institute will also submit to the Yale National Initiative
interim, annual and final financial reports and annual and final narrative
reports.

The financial reports will contain interim and annual financial
accountings of expenditures made under the terms of any Agreement estab-
lished through the Yale National Initiative, and through any direct local or
national funding, including verification of cost-sharing. In order that new
Teachers Institutes can prepare to become financially sustainable, they
should follow a cost-sharing discipline during the Planning Phase and
Implementation Phase.  The required cost sharing of 1-to-1 for the Planning
Phase will apply to the total budget and also to that part of the budget essen-
tial to operation—i.e., basic or necessary expenses—globally and severally.
These necessary expenses will include salary for the Planning Director, hono-
raria for teachers, and travel expenses for the information session and the
intensive session. The specified ratios for a 3-year Implementation Phase
(1/2; 1/1; 2/1)—which may be modified appropriately for other multi-year
Phases—will likewise apply to the total budget and also to that part of the
budget essential to operation—i.e., basic or necessary expenses—globally and
severally. These necessary expenses will include remuneration for seminar
leaders, stipends for Fellows, one full-time salary for the director, the publi-
cation of curriculum units, office assistance for the director, and travel to
League events. The financial reports will set forth in detail the cost of operat-
ing the Institute, provide a documentation of other funds allocated to it, and
indicate the availability of long-term funding sources. The final financial
report will provide such accounting for the full term of any Planning or
Implementation Phase. The reports will be made on forms to be supplied by
the Yale National Initiative. 

The annual narrative reports should include as attachments only doc-
uments produced by or related to the project. Such documents should
include three copies of all brochures, schedules, seminar proposals, curricu-
lum units, questionnaires, reports, and news articles. The first report should
describe the scope, the strategy, and the goals of the new Teachers Institute.
It should explain the process by which it has been established and main-
tained, the ways that it has tailored the New Haven approach, its current
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activities, and the progress made toward its specific goals. There is no specif-
ic limitation on length. The style should be succinct, but important details
should not be omitted for the sake of brevity. Detail should be provided con-
cerning the activities of the Teachers Representatives in planning the semi-
nars, the roles of the Coordinators in admitting Fellows, assisting them, and
monitoring seminars, the length and nature of the curriculum units, the rep-
resentativeness of the Fellows admitted, and the teachers' and faculty mem-
bers' assessments of the new Institute. Subsequent reports should include
continuing descriptions of the Institute's activities and progress. They should
explain significant differences between the first, second, and third years of
operation, and comment on the use of the curriculum units in the classrooms
so far as that is known. They should update the account of progress made
toward funding the new Institute beyond the Implementation Phase. They
should also discuss any discernible effects of the new Institute upon teacher
empowerment, curricular change, student learning, and other issues central
to school improvement.

Each report should provide as specific an account as possible of each
of the following items. The report should be explicitly keyed to these items,
so that readers can easily note the information that pertains to each:

• evidence that the new Institute is faithful to each of these Articles of
Understanding and the Necessary Procedures;

• a systematic description of the new Institute and its activities, includ-
ing ways that it has applied the New Haven approach to its own situ-
ation, the process by which it was established, how that process has
unfolded over time, and the progress made toward its goals;

• a description of the relationship between participating school teachers
and university faculty members;

• an account of the ways in which teacher-participants in the seminars
have exerted leadership in planning the seminars, recruiting teachers,
admitting Fellows to the seminars, monitoring their process, and
assessing their results;

• indication of the incentives at the new Institute for university faculty
members and school teachers to participate;

• an analysis of the participation of school teachers in Institute activi-
ties (using surveys and other instruments developed by the Yale-New
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Haven Teachers Institute and the Yale National Initiative, which
might be completed on-line) that documents the number of teachers
who apply, the representativeness of the teachers vis-à-vis the entire
pool of teachers eligible to participate, and (through annual question-
naires) the teachers' participation in Institute activities and the teach-
ers' and faculty members' assessments of the new Institute;

• the cost of operating the Institute, set forth in detail as specified in
the financial reporting requirements; a documentation of all other
funds allocated to the Institute; and the availability of long-term
funding sources;

• a summary description of the curriculum units developed by partici-
pating teachers, with information about the teachers' use of the units
and any other outcomes of their participation;

• an account of the assistance from the Yale National Initiative that was
needed, obtained, and used;

• and an analysis of the factors contributing to, and hindering, the suc-
cess of the new Institute.

Each report will also include a summary that sets forth in brief com-
pass the accomplishments and impact of the Teachers Institute, its relations
to local and national funding, the impediments that have been encountered,
the unanticipated outcomes, and the lessons learned thus far. The final
report for an Implementation Phase will summarize the items covered by the
annual narrative reports, will include a survey of the use of curriculum units
by Fellows and non-Fellows in the school system, and will then answer the
following questions:

I.  What are the most important outcomes, impacts, and lessons learned
from the establishment of this Teachers Institute? 

II. How has it changed the way in which your institution or other insti-
tutions may address these issues?

III. What plans do you have for continuing the Institute?

IV. Are there other observations or reflections that you would now like to
make about your Teachers Institute's work during this
Implementation Phase?
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Planning an Institute

The Yale National Initiative and cooperating foundations and organizations

will provide instructions and forms on which to apply to participate in the

Yale National Initiative and the League of Teachers Institutes and receive

their services during a Planning Phase of at least nine months duration.  This

Planning Phase may be funded in a variety of ways: e.g., by or through a fed-

eral program, a national funder, one or more local funders, a school district

(e.g., district Title I funds), a college or university, or (by a re-grant from a

national funder) the Yale National Initiative. An application will include a

narrative, a budget, and a budget narrative.  Such an application can also be

shaped into a grant proposal for funding during the Planning Phase.  A

National Panel of educators and philanthropists will review the applications

and recommend acceptance.  The Director of the Yale National Initiative will

determine whether the application is in conformity with the principles and

procedures of this Initiative. Sites will be expected to match a grant received

during the Planning Phase on at least a 1-to-1 basis. (Cost-sharing will apply

to necessary expenses, for which see the explanation in the "Necessary

Procedures for Article 15.") 

The goal of the Planning Phase is to enable a full exploration of the
likely form, major strategies, personnel, and funding of a Teachers Institute
that conforms to the Articles of Understanding and Necessary Procedures
that have been earlier set forth.

Declarations of Intent to Submit a Planning Application

A Declaration of Intent to submit an application to participate in the Yale
National Initiative and the activities of the League of Teachers Institutes dur-
ing a Planning Phase will be filed, on a form to be provided, at a specified
date in advance of the submission of such an application. This Declaration of
Intent will set forth the intentions and commitments of the collaborating
institution(s) of higher education and the school district(s).

Planning Applications

The narrative for an application to participate in the Yale National Initiative
and the activities of the League of Teachers Institutes during a Planning
Phase will cover the following topics:
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1. College or University: Specific people committed to do the planning for
possible participation in a multi-year Implementation Period with strong
prospects for continuation beyond that period; specific faculty who are quali-
fied and available to lead seminars, with description of applicable experience
and letters of commitment. (See "Articles of Understanding and Necessary
Procedures: 1-3, 5, 12".)

2. Schools: Evidence that the district(s) serve a significant proportion of stu-
dents from low-income backgrounds; specific people committed to do the
planning for possible participation in a multi-year Implementation Period
with strong prospects for continuation beyond that period; letters of com-
mitment from those people; and a strategy for constructing a network of
teacher leadership. (See "Articles of Understanding and Necessary
Procedures: 1-4, 12.")

3. Director of Planning: Specific person (who must have agreed to become
the permanent director of the proposed Institute), with description of appli-
cable experience and letter of commitment. (See "Articles of Understanding
and Necessary Procedures: 3.")

4. Scope: A description of the proposed scope within the school district, or
indication of the process by which it will be determined (a minimum pool of
500 potentially eligible teachers in no fewer than 20 schools encompassing at
least two of the three levels of schooling [elementary, middle, and high], and
a minimum of four seminars to be offered annually); a list of possible semi-
nar topics for the first year of Implementation, and an explanation of the
process by which teachers will finally determine them. (See "Articles of
Understanding and Necessary Procedures: 1-6.")

5. Funding and Coost-Sharing: A statement of the proposed funding and the
proposed cost-sharing for the Planning Phase (specifying the primary fun-
ders, and the matching by university, by school system, and by any supple-
mentary funders); institutional letters of commitment. (See "Articles of
Understanding and Necessary Procedures: 13 and 15.") 

6. Basic Commitments: A provisional statement of how the partnership envi-
sions meeting all other Articles of Understanding and Necessary Procedures
given earlier.  In a written letter of agreement the appropriate administrators
of the institution of higher education and the school district should lay out
the terms and expectations of the collaboration entailed by their partnership.
These commitments must be fully understood by administrators, by the
director, and by participating faculty and teachers.
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To be considered complete, a Planning Application should consist of
the following:

1. Cover page (forms to be supplied by the Yale National Initiative)

2. Demographic information about partners (forms to be supplied)

3. Proposal Narrative (of no more than twenty double-spaced typed
pages with at least one-inch margins)

4. Budget (forms to be supplied) and Budget Narrative (instructions to
be supplied)

5. Attachments (attach only items requested and prepared specifically
for this purpose)

Planning Phase Activities

At each site, during the planning period, there will be:

• Meetings with university faculty and school teachers that may partici-
pate in the project to ascertain their needs and their interest in, and
commitment to, the project.

• Joint planning and meetings of university and school administrators
to discuss, among other things, how to leverage local and other funds
for the implementation phase of the initiative.

• Development of a three-year implementation plan and proposal for a
potentially long-term Teachers Institute in accord with the Articles of
Understanding and Necessary Procedures.

• Participation in an Intensive Session to be held in New Haven, which
will include opportunities

— for the directors of planning to participate with James Vivian in a
colloquium for directors;

— for at least one or two university faculty members and three
school teachers to participate in a program that will include a
number of "national seminars" (versions of a characteristic New
Haven seminar supplemented by distance learning and supervi-
sion, involving preparation, readings, presentations, discussions,
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preparation of an essay relating the seminar topic to classroom
needs and opportunities, and revision of that essay under guid-
ance of a seminar leader), visiting of two regular seminars being
offered, with opportunities for university faculty to review cur-
riculum units in process; meetings with previous seminar leaders,
Fellows, and teachers involved in the leadership of the Institute;

— for representatives from the site engaged in planning to advise on
ways to preserve teacher leadership in the Yale National Initiative,
and to participate in the National Steering Committee of school
teachers and the complementary National University Advisory
Council of faculty members; 

— to attend sessions on Institute principles of organization, tech-
niques and instruments for evaluation and documentation, admis-
sion procedures, and guidelines for curriculum units. 

Although a Planning Phase of nine months duration looks toward a

multi-year Implementation Phase, it is not required that an application for

participation in the Yale National Initiative and membership in the League of

Teachers Institutes during the Implementation Phase be made at the end of

that initial Planning Phase. There may be a period of time for further plan-

ning, adjusted to the organizational needs of the site, before such an applica-

tion would be necessary.

Planning an Institute
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Implementing an Institute

The Yale National Initiative and cooperating organizations will provide
instructions and forms on which to apply for participation in the Yale
National Initiative and membership in the League of Teachers Institutes dur-
ing a multi-year (optimally, a three-year) Implementation Phase.  Such an
application can also be shaped into a grant proposal for funding during the
Implementation Phase.  A National Panel of educators and philanthropists
will review the proposals and recommend sites to participate in multi-year
Implementation Phases, which may be funded in a variety of ways: e.g., by a
federal program, a national funder, one or more local funders, a school dis-
trict, a college or university, or (by a sub-grant from a national funder) the
Yale National Initiative. Final decisions as to conformity with the principles
and procedures of the Yale National Initiative will be made by the Director of
this Initiative. It is required, if there is a sub-grant through the Yale National
Initiative, that a site match any funding received for the Implementation
Phase on a graduated basis, which will involve an increase in the cost-sharing
to be borne by the institution, district, and supplementary funders from at
least a 1-to-2 matching in the first year to at least a 1-to-1 matching in the
second year and at least a 2-to-1 matching in the third year. This ratio will
apply to the total budget and also to that part of the budget essential to oper-
ation—i.e., the basic or necessary expenses—both globally and severally. The
basic and necessary expenses consist of the following: remuneration for sem-
inar leaders, honoraria for Fellows, one full-time salary for the director, pub-
lication of the curriculum units, office assistance for the director, and travel
for participating in League events. (See the budget forms and instructions, to
be supplied by the Yale National Initiative.)

The partnerships will be required to submit annual reports to the

Yale National Initiative that describe and assess the activities undertaken,

describe challenges and successes, account for grant funds, and document

other funds that have been allocated to the new Institute. Any change in the

director or other key staff at a partnership that is participating in an

Implementation Period must be approved in advance by the Yale National

Initiative. In such instances, the candidate selected should be recommended

to the Yale National Initiative in a letter from the Superintendent(s) of

schools and the President(s) of the institutions involved in the partnership.

This letter, or accompanying materials, should provide the job description

used by the site, and describe the candidate's qualifications and the process

used to solicit candidates and select the finalists.

Steps in Establishing a Teachers Institute
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Declarations of Intent to Submit an Implementation Application

A Declaration of Intent to apply for participation in the Yale National
Initiative and membership in the League of Teachers Institutes during the
Implementation Phase will be filed, on a form to be provided, at a specified
date in advance of the submission of such an application. This Declaration of
Intent will set forth the intentions and commitments of the collaborating
institution(s) of higher education and the school district(s).

Implementation Applications

The narrative for an application to participate in the Yale National Initiative
and become a member of the League of Teachers Institutes during the
Implementation Phase will cover the following topics:

1. Scope: In discussing the initial scope of your Teachers Institute, describe
how the scope was determined and how you envision it developing over the
three or more years of the Implementation Phase. Include a map of the
school district partner(s) noting the location of both the higher education
institution(s) and the schools to be involved during the Implementation
Phase. The scope should include a minimum pool of 500 potentially eligible
teachers in no fewer than 20 schools encompassing at least two of the three
levels of schooling (elementary, middle, and high), and a minimum of four
seminars to be offered annually. Indicate any likely expansion of that scope
during subsequent years of the Implementation Phase. (See "Articles of
Understanding and Necessary Procedures: 1, 6, 10.")

2. Strategy: If you are working with a large school district or several school
districts, state how you determined the scope of the proposed Teachers
Institute so that its impact would not be diluted but would have as great an
influence as possible. What do you expect this Teachers Institute to achieve
within the school district(s) involved? (See "Articles of Understanding and
Necessary Procedures: 1, 6, 10, 12, 15.")

3. Structure: Describe with as much specificity as possible the structure of the
proposed Teachers Institute, including the director, faculty advisory commit-
tees, and teacher leadership roles. A Teachers Institute participating in the
Yale National Initiative must adhere to the Articles of Understanding and the
Necessary Procedures. (See "Articles of Understanding and Necessary
Procedures, especially: 1-5, 12.")

Implementing an Institute
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4. Seminars: In discussing the seminars for the first year of the
Implementation Phase, describe how teachers have been involved in identify-
ing topics, which faculty have been approached and selected to lead these
seminars, the pool of eligible teachers, and how potential Fellows are being
recruited. In discussing seminars for the subsequent years of the
Implementation Phase, describe the pool of interested and available faculty
and that of eligible teachers. (See "Articles of Understanding and Necessary
Procedures: 6-11.") 

5. Revisions in Plan: Please note where there is a significant change from the
information or plan submitted with the Planning Application.

6. Accompanying Letters: Letters indicating commitment from the institu-
tions and individuals to be involved should be appended to the application to
participate in an Implementation Phase. Each letter should make clear the
writer's actual and potential involvement in the Institute, and his or her
understanding of the role to be played in this project. Letters from adminis-
tration should indicate their commitment to all items under the Articles of
Understanding and the Necessary Procedures that fall under their purview.
In a letter of agreement the appropriate administrators of the institution of
higher education and the school district should lay out the terms and expec-
tations of the collaboration entailed by their partnership. (See especially
"Articles of Understanding and Necessary Procedures: 1, 12, 13.")

7. Basic Commitments: State how the new Institute will meet each of the
other Articles of Understanding and the Necessary Procedures.

To be considered complete, an Implementation Application should
consist of the following:

1. Cover page (forms to be supplied by the Yale National Initiative)

2. Demographic information about partners (forms to be supplied)

3. Proposal Narrative (of no more than thirty double-spaced typed
pages with at least one-inch margins)

4. Budget (forms to be supplied) and Budget Narrative (instructions to
be supplied)

5. Attachments (attach only items requested and prepared specifically
for this purpose)

Steps in Establishing a Teachers Institute
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Implementation Phase Activities

Certain of the activities during the Implementation Phase will be planned in
greater detail with the Teachers Institutes that are participating in the Yale
National Initiative. They will include:

• visits to these Institutes by personnel from the Yale National
Initiative;

• a meeting in New Haven of project directors, university faculty mem-
bers, and school teachers from the Institutes;

• an Intensive Session in New Haven, for which each Institute will
send the director to participate in a colloquium for directors, and will
send six school teachers and three university faculty members who
are actual or potential seminar leaders to participate in a program of
"national seminars" and observation of seminars like those during the
Planning Phase;

• participation in annual conferences and national advisory groups. 

As the Yale National Initiative expands, there will necessarily be a
series of Intensive Sessions for the Institutes being established.  Existing
Teachers Institutes may also help to present these Intensive Sessions, and
send teams to participate in them. These Intensive Sessions will therefore
provide continuing opportunities for additional faculty and school teachers to
become acquainted with the principles and processes of an Institute.

Implementing an Institute
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Lists, Tables, and Graphs

School Districts and Institutions of Higher Education

Sites Invited to Apply for Planning Grants,

National Demonstration Project (1998)

University of Houston/Houston Independent School District

University of California, Irvine/Santa Ana Unified School District

University of New Mexico/Albuquerque Public Schools

Washington University/St. Louis Public Schools and other contigu-
ous districts

Johns Hopkins University/Baltimore Public Schools

Commonwealth Federation (from which we would invite applica-
tions from no more than two institutions with a focus on
Pennsylvania cities)

Harvard University/15-18 school districts

Indiana University, PA/Indiana, Derry, Marion Center, Pittsburgh,
Mill Creek

Rutgers University, Newark

University of California, Santa Cruz/Monterey Bay area

University of Michigan

University of Southern Maine/Portland

Virginia Polytechnic Institute and State University/rural Appalachia

Washington, D.C. (including Catholic University, George
Washington University, Georgetown University, Howard University,
and the Smithsonian Institution)
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Sites Awarded Planning Grants (1998)

University of Houston/Houston Independent School District

University of New Mexico/Albuquerque Public School District

University of California, Irvine/Santa Ana Unified School District

University of California, Santa Cruz/Pajaro Valley Unified School
District

Chatham College-Carnegie Mellon University/Pittsburgh Public
Schools

Sites Awarded Implementation Grants,
National Demonstration Project (1999-2001)

University of Houston/Houston Independent School District

University of New Mexico/Albuquerque Public School District

University of California, Irvine/Santa Ana Unified School District

Chatham College-Carnegie Mellon University/Pittsburgh Public
Schools

Sites Awarded Planning and Research Grants,
Preparation Phase, Yale National Initiative (2002-03)

University of Houston/Houston Independent School District

Chatham College-Carnegie Mellon University/Pittsburgh Public
Schools

School Districts and Institutions of Higher Education
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Seminars, Faculty, and Fellows

National Demonstration Project (1999-2001)

Seminars Faculty Fellows

Pittsburgh Teachers Institute 17 11 145

Houston Teachers Institute 17 15 129

Albuquerque Teachers Institute 20 18 157

Santa Ana Teachers Institute 23 18 146

Preparation Phase, Yale National Initiative (2002)

Pittsburgh Teachers Institute 7 7 58

Houston Teachers Institute 7 7 69

Preparation Phase, Yale National Initiative (2003)

Pittsburgh Teachers Institute 8 8 60

Houston Teachers Institute 8 8 85

Preparation Phase, Yale National Initiative (2004)

Pittsburgh Teachers Institute 8 8 90

Houston Teachers Institute 9 9 132
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Demographic Information on Demonstration Sites
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28.8
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0.3
0.7
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0.5
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0.6

0.8
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75.2

79.5
61.3
18.2
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1.4
0.8
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4.6
0.8

12.8
9.6
3.2
0.1
0.1
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Male
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Total
Male
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Hispanic
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Pacific Island
Native

American
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5,727

85,872
45

1,121

23,770

1,762

31,303
53

850

31,602

2,779

40,181
64.8

75

919

538

7,912

2,411

53,803
77

742

16,654

Number of full-time
faculty

Number of students
Percent of students

from families receiv-
ing public assistance

43.8
22.7
21.0
3.8
1.9
1.9

47.9
24.4
23.5
1.9
0.9
0.9
4.0
2.0
2.0
0.9
0.4
0.5

60.0
25.8
34.2
2.4
1.1
1.2

24.3
9.9

14.4
3.0
1.3
1.7
4.7
1.7
3.0
5.6
2.9
2.7

16.0

30.0

50.0

4.0

48.9
23.2
25.7
11.3
4.0
7.3

14.9
6.7
8.2

15.7
7.9
7.8
0.5
0.2
0.2
8.6
5.0
3.6

42.0
21.8
20.2
56.0
28.0
28.0
0.4
0.2
0.2
1.3
0.7
0.6
0.5
0.2
0.3
0.0
0.0
0.0
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7.1

81.9
5.0
0.0
5.0
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0.0
1.0
1.0
0.0
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1.0
0.0
1.0
3.0
0.0
3.0

41.0
27.1
13.9
3.0
1.6
1.4
3.0
2.0
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10.3
1.7
0.3
0.2
0.1

41.0
28.7
12.3

3.3
10.0
8.3
1.1
2.7
3.6

90.8
25.5
24.5
4.6

13.1
11.7
0.0
0.9
0.1
0.2
0.6
0.3

26.1
13.2
12.9
2.0
0.8
1.2

10.8
4.7
6.1

52.4
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0.2
0.2
8.2
4.6
3.6
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American
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Financial Support, 1999 - 2001

Pittsburgh**

Teachers
Institute

$309,336 $14,960 

$50,000
9,200
3,360

140,000
50,000

60,000

196,000

Alcoa Foundation
Chatham College
Frick Educational Fund

of the Buhl Foundation
The Grable Foundation
Vira I. Heinz

Endowment
The Hillman

Foundation
The Pittsburgh

Foundation

$565,200

Regrants from DeWitt
Wallace-Readers' Digest

Fund and McCune
Charitable Foundation

School
District

Institution, 
Foundations and Agencies*

$ 889,496 Total:

Houston**

$322,892 $150,000 

$150,000

150,000
5,000

30,000
500

22,261

Arthur Vining Davis
Foundations

Houston Endowment
McNair Foundation
Powell Foundation
Oppenheimer

Foundation
Univeristy of Houston

$357,761

$ 830,653 Total:

Albuquerque

$317,085 $20,080

$150,000

150,169

44,789

50,000
42,460

35,424

Arthur Vining Davis
Foundations

College of Arts and
Sciences

New Mexico
Commission on
Higher Education

Hearst Foundation
New Mexico

Collaborative for
Excellence in Teacher
Preparation

New Mexico Commission
on Higher Education

$472,842

$ 810,007Total:

Santa Ana

$291,704 $23,000 

$386,714

70,670

UCI CFEP Director's
Funds

UCI University
Partnership Funds

$457,384

$ 772,088 Total:

* includes funds available for future years.
** During the Preparation Phase of the Yale National Initiative, 2002-2004, these Institutes

have been highly successful in their continuing search for financial support. 



Contact Information

The Yale National Initiative
James R. Vivian, Director
P.O. Box 203563 Yale Station
New Haven, Connecticut 06520-3563
Phone: (203) 432-1080
Fax: (203) 432-1084
Electronic Mail: teachers@yale.edu
Web site: http://teachers.yale.edu

The Houston Teachers Institute
David Judkins, Director
c/o The Honors College
University of Houston
Houston, Texas 77204-2090
Phone: (713) 743-3726
Fax: (713) 743-3727
Electronic Mail: djudkins@uh.edu
Web site: http://www.uh.edu/hti

The Pittsburgh Teachers Institute
Helen S. Faison, Director
Chatham College-Braun Hall
Woodland Road
Pittsburgh, Pennsylvania 15232
Phone: (412) 365-2773
Fax: (412) 365-1515
Electronic Mail: faison@chatham.edu
Web site: http://www.chatham.edu/pti

The Yale-New Haven Teachers Institute
James R. Vivian, Director
P.O. Box 203563 Yale Station
New Haven, Connecticut 06520-3563
Phone: (203) 432-1080
Fax: (203) 432-1084
Electronic Mail: ynhti@yale.edu
Web site: http://www.yale.edu/ynhti

Contact Information
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The American Association for Higher Education, Council of Chief State
School Officers, National Associaation of Secondary School Principals, and the
Carnegie Foundation for the Advancement of Teaching singled out the
Institute as a "pioneering and nationally significant program with an exempla-
ry approach for improving public education." 

The Teacherss Institute received the 1984 Grand Award from the Council for
the Advancement and Support of Educatiion as one of the best collaborative
programs in the nation. 

The U.S. Department of Education cited the Teachers Institute as "exemplary"
and "among the most substantial and effective" university-school partnerships
in the nation. 

The Teachers Institute was invited to present its program at the second
National Symposium on Private Sector Initiatives, sponsored by the White
House. 

The Institute Director presented testimony before the Senate Subbcommittee
on Education, Arts, and Humanities which was considering legislation that
would authorize a major national program of Teachers Institutes in the
humanities in all the states. The sponsors of the legislation singled out the
Yale-New Haven Teachers Institute as a most successful example of precisely
the kind of program they envisioned the legislation would establish in many
communities across the country. 

In their report, An Imperiled Generation: Saving Urban Schools, the Board of
Trustees of the Carnegie Foundation for the Advancement of Teaching recom-
mended that "colleges should have summer and year-long institutes, follow-
ing the Yale-New Haven Teachers Institute model which asks the teachers
themselves to shape the content of the program." 

In testimony before U.S. Senate and House committees Ernest L. Boyer,
President of the Carnegie  Foundation for the Advancement of Teaching, rec-
ommended the Yale-New Haven Teachers Institute as a model for institutes
to be established across the country. 

Donald M. Stewart, President of the College Board, said: "As we look to
future support of collaborative programs, we believe, in the spirit of [Institute
Director] Jim Vivian, that America's efforts at educational change must begin
in the classroom. Educational reform means enlarging the capacity of more

1984

1985

1988

1989

1990

Recognition Accorded to the Yale-New Haven
Teachers Institute
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young people to learn and achieve. A key to this goal lies in the quality of the rela-
tionships of teachers and students in schools. This relationship, in turn, is very
dependent on the teachers' effectiveness as a teacher, on the quality of instruction,
on the knowledge and skills he or she brings to the classroom." 

Commenting on the Institute's initiative to establish an endowment, Ernest L.
Boyer said: "This is an enormously important program that brings the resources
of the University to teachers in the schools in a way that recognizes their own
professional stature. The Yale-New Haven Teachers Institute is leading the way
to improve teaching and education." 

Also on the occasion of the announcement of the Institute's endowment initiative,
Gordon M. Ambach, the Executive Director of the Council of Chief State School
Officers, said: "The Yale-New Haven Teachers Institute is one of the most effec-
tive school-university partnerships in America. This partnership has direct impact
in the classroom with school and university faculty members working together to
strengthen student learning. I am delighted the Institute has support to be a per-
manent part of the University." 

Theodore R. Sizer, Chairman of the Coalition of Essential Schools and of the
Education Department at Brown University, said: "The permanent endowment of
the Yale-New Haven Teachers Institute is a notable achievement for Yale and for
the City of New Haven. The Institute not only signals the University's commit-
ment to its immediate community, but also powerfully represents the unity of
academic interest among those who teach in the University and those who work
with younger folk. The Institute was one of the first school-university partnerships,
and its permanence gives a new target for those who follow on to reach." 

The Yale-New Haven Teachers Institute was honored as one of the nation's lead-
ing school-reform alliances by the Business-Higher Education Forum, a
Washington-based organization of corporate and academic chief executives spon-
sored by the American Council on Education (ACE). ACE President Robert H.
Atwell stated that projects like the Institute "illustrate the best hope of the educa-
tion reform movement in the United States. By bringing together all major sec-
tors of the community and focusing their efforts on disadvantaged minority stu-
dents, it shows that dramatic educational improvements are possible. Equally
important, it emphasizes the continuity of the educational system, from elemen-
tary through higher education, demonstrating to disadvantaged students that the
doors to educational and economic opportunity remain open." 

Sheldon Hackney, Chairman of the National Endowment for the Humanities,
said: "The Yale-New Haven Teachers Institute is the first and foremost of its
kind, serving as a model of how a university and a city school system can work
together to improve the teaching in urban schools. The NEH is proud to have
been part of this effort since the beginning."

1992

1995
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In "Creative America," its Report to the President, the President's Committee
on the Arts and the Humanities recommended partnerships to "provide pro-
fessional development for teachers; improve instruction in the arts and the
humanities by encouraging colleges, universities and cultural organizations to
cooperate with local school systems; and provide incentives to college and uni-
versity faculty to develop collaborations with school teachers, educational
administrators, and artists." The Committee cited the Institute as an "exem-
plary" partnership of this type. 

Gerald N. Tirozzi, U.S. Assistant Secrettary for Elementary and Secondary
Education, said: "The Yale-New Haven Teachers Institute has been a beacon
of hope for what is possible when a significant partner and an enlightened
school district commit to working closely and cooperatively together to
enhance teaching and to improve the teaching-learning process." 

In a feature article for a special issue of On Common Ground, U.S. Secretary
of Education Rod Paige commented: "I applaud the Yale-New Haven
Teachers Institute for supplying models for what universities should do. Its
projects are not just inspiring, they are creating an environment in which part-
nerships will be the norm, not the exception. Every great university should be
linked to its surrounding schools by a thriving and many-tiered partnership.
Observers should not ask why a few universities have partnerships, but why
the rest do not." 

Jonathan F. Fanton, President of the John D. and Catherine  T. MacArthur
Foundation, said, "Having worked in urban universities for more than thirty
years, including in New York and Chicago, I have seen many attempts at part-
nership between institutions of higher education and their local public
schools. The Yale-New Haven Teachers Institute is a remarkably effective,
enduring example of such collaboration . . . . Drawing upon the distinctive
strengths and common interests of a university and an urban school district,
the Teachers Institute is an instrument of great promise for other cities across
the country. The ultimate aim is to support teaching and learning for stu-
dents. But the collateral benefits, both for a university and for the city it calls
home, are broader. As a face-to-face, intensive, sustained collective undertak-
ing, the Institute is a model that can be adapted and implemented widely." 

Senators Joseph Lieberman and Christopher Dodd of Connecticut introduced
the Teacher Professional Development Institutes Act to create a grants pro-
gram to establish Teachers Institutes in states throughout the nation. The
Senators' plan is modeled after the Yale-New Haven Teachers Institute.
Congresswoman Rosa DeLauro of New Haven introduced a companion meas-
ure in the House of Representatives.
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