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2005-2021 Yale National Initiative Fellow Questionnaire Results

Overview

Annual data collected by the Yale National Initiative now constitute a rich record of participants’
experiences

The Yale National Initiative has since 2005 required participating teachers (National Fellows) to complete a
questionnaire at the end of their seminar. Prior to 2014, National Fellows completed the questionnaire on paper.
Starting in 2014, the National Fellow questionnaire was expanded and administered online using Qualtrics. The
emphasis in education on deeper learning, Common Core Standards, and school improvement led to the expansion
of teaching and learning strategies examined and the addition of school context questions. A desire to understand
how the Teacher Institute fits with other teacher professional development opportunities at Fellows’ schools led to
the addition of questions about the availability of professional development opportunities at Fellows’ Schools and
their receipt of other professional development.

For a core set of questions, Fellow questionnaire data are available for more than 15 years (2005-2021). For an
additional set of questions added in 2014, data are now available for eight years (2014-2021). References to Fellows
throughout the report include the dates to which the findings pertain.

The Yale National Initiative typically brings participating teachers to the Yale University campus for an
Organizational Session in May and for a two-week Intensive Session in July. In 2020 and 2021, because of the
COVID-19 pandemic, both the Organizational Session and Intensive Session were conducted online. The Fellow
qguestionnaire administered in 2020 remained largely the same, but some questions were altered to refer to
teachers’ school context prior to the pandemic and a couple new essay questions were added to learn about the
Fellows’ experiences in the online program. In 2021, several school context questions were omitted due to
pandemic-related disruptions in schools. In the summary of findings following this overview, omissions in 2021 and
differences in findings in 2020 that may reflect the shift to online seminars are noted.

This document presents tabulations of these longitudinal data to serve as a reference document and foundation for
future summary reports on important topics. The unit of analysis is the Fellow-seminar combination; that is,
individual National Fellows are represented in the data each time they participated in a seminar. Altogether, the
data include 987 Fellow-seminar combinations.

During the 17-year period from 2005 through 2021, 572 different teachers have participated in the Yale National
Initiative once or more. All National Fellows completed a questionnaire about their experiences each time they
participated. Individual National Fellows participated in 1 to 15 seminars between 2005 and 2021. Two thirds of the
2005-2021 National Fellows (65%) participated once, nearly one fifth (18%) participated twice, and 17% participated
more than twice. A few Fellows have participated many times; these Fellows are leaders from existing and
developing local Teachers Institutes who also have leadership roles in the Yale National Initiative.

The questionnaire results are presented in two ways: (1) aggregated findings across all years, and (2) findings
disaggregated by year. In both cases, for simplicity, the discussion refers to Fellows, but it should be kept in mind
that in the aggregated findings, repeating Fellows are represented each time they participated in a seminar. In
sensitivity analyses conducted in 2020, we determined that alternate approaches that include each Fellow only
once in the aggregated analyses yield very similar findings. Details of these sensitivity analyses are included in the
appendix to this report.
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National Fellows by the Number of Seminars
They Have Attended

____________ +___________________________________
Number of Number
seminars of Fellows Percent
____________ +___________________________________
1 (%) | 372 65.03
2 (%) | 102 17.83
3 (%) | 51 8.92
4 (%) | 23 4.02
5 (%) | 13 2.27
6 (%) | 3 0.52
7 (%) | 2 0.35
8 (%) | 1 0.17
10 (%) | 1 0.17
11 (%) | 2 0.35
14 (%) | 1 0.17
15 (%) | 1 0.17
____________ +___________________________________
Total 572 100.00

A wide range of teachers have participated in the Yale National Initiative.

The Yale National Initiative invites teachers from public school districts with a Teachers Institute or an interest in
establishing one to participate in national seminars at Yale University. Since 2005, teachers from 13 states and the
District of Columbia have participated.

States in Which National Fellows Teach

_____________________ +___________________________________
| Number Percent
_____________________ +___________________________________
Pennsylvania | 173 17.55
California | 154 15.62
Virginia | 112 11.36
Delaware | 100 10.14
Illinois | 91 9.23
Connecticut | 69 7.00
Oklahoma | 66 6.69
North Carolina | 60 6.09
Arizona | 39 3.96
Texas | 32 3.25
New Mexico | 28 2.84
Georgia | 28 2.84
District of Columbia | 20 2.03
Florida | 14 1.42
_____________________ +___________________________________
Total | 986 100.00

The Yale National Initiative attracts teachers from all grades and core subject areas. The teachers who have
participated range from young teachers starting in their careers to older, more experienced teachers still committed
to improving their teaching.

During the period from 2005 to 2021, the characteristics of National Fellows have varied from year to year, but few
clear trends are apparent. Over the period, however, the proportion of National Fellows teaching high school grades
has decreased from around 60% to around 40%.
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The Yale National Initiative has addressed limitations in the professional development offered by
districts and schools.

The Yale National Initiative introduces the Teachers Institute approach to teacher professional development to
teachers from interested public school districts. It addresses some limitations of the other professional
development opportunities available to teachers. By providing intensive seminars on topics recommended by
school district Teacher Representatives and Steering Committee members, the National Initiative gives teachers a
rare opportunity to select the content of their professional development and deepen their content knowledge in a
relevant area, something they perceived to be lacking in the professional development opportunities offered by
their school. More than half of 2014-2020 National Fellows reported having a small role or no role at all in
determining the content of their in-service professional development. Slightly more than half of 2014-2021 Fellows
disagreed that their school provides professional development that deepens content knowledge. Fewer than half
had participated in the past year in other content-focused professional development that extended to more than
two sessions, and only a small proportion had participated in content-focused professional development that took
place in eight or more sessions.

By requiring teachers who apply to get verification from their principal that they will be assigned a curriculum area
or course in which to teach the unit in the coming year, the Initiative enabled teachers who felt they generally had
little control over the content, topics, and skills they teach to take the knowledge they gained back to their
classrooms. Nearly one third of 2014-2020 National Fellows reported having little or no control in selecting content,
topics, and skills to be taught, and more than one third reported having little or no control in selecting textbooks
and other instructional materials.

The Initiative seminars have consistently attracted teachers seeking both to satisfy their own need to learn and to
improve their teaching and engage their students. Most 2005-2021 National Fellows were motivated to participate
in the Yale National Initiative by the opportunity to develop materials to motivate their students and develop
curriculum that fits their needs, the opportunity for intellectual stimulation, the opportunity to increase their
mastery of the subject they teach, and the opportunity to work with university faculty.

According to the teachers who completed the Initiative seminars—National Fellows—the program has been highly
successful in meeting their professional development needs. More than 90% of the 2005-2021 National Fellows
reported that the program overall was useful to a great extent, and most of the remaining National Fellows said it
was useful to a moderate extent.

Teacher leaders help ensure that the Initiative meets teachers’ needs.

Leadership by participating teachers is a hallmark of the Teachers Institute approach. The teacher leaders in the
Yale National Initiative—school district Teacher Representatives and Seminar Coordinators—have well-defined,
important roles in shaping and supporting the seminars. Consistently high ratings from National Fellows show that
the teacher leaders filled their roles

well during the study period.

Some National Fellows served as
school district Teacher
Representatives responsible for
staying in touch with prospective
National Fellows, encouraging and
assisting them in applying, and
promoting use of curriculum units
written by National Fellows.
Approximately three quarters of

Professionally and personally, there is nothing more stimulating than
researching a subject/piece of literature about which | am passionate. It is not
something that I, as a secondary school teacher, am often able to do. Most
professional development is top-down, not something over which we have
almost complete choice and control. And to have what I'm studying and
learning about and researching be so on-point to what | am teaching in the
classroom is invaluable. 2014 National Fellow

National Fellows reported that their
Teacher Representative was very
helpful in these ways.
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Some experienced National Fellows served as Seminar Coordinators, helping other National Fellows in their seminar
and assisting the seminar leader with logistics. A consistently high proportion of 2005-2021 National Fellows agreed
that their Seminar Coordinator provided leadership without diminishing the collegial relationships within the
seminar. At least three quarters of National Fellows reported that their Seminar Coordinator was very helpful in
providing information about deadlines and monitoring the process of the seminar through observations and
conversations with seminar participants.

Observing and fulfilling these roles in the National Initiative prepares participants to step into leadership roles
locally.

Collegiality and support have consistently enriched teachers’ experiences in Yale National Initiative
seminars.

The Yale University faculty who served as seminar

leaders played a key role in sustaining the National
Initiative over time. They consistently received high

Additionally, I truly appreciate the time in which | have to spend
ratings from National Fellows. Nearly all National

' with other educators who are very positive about their practice,
Fellows in the years from 2005 to 2021 reported that students, and the education field. Each of them becomes part of

their seminar leader was useful to a moderate or my network that will benefit me personally and professionally.
great extent. In fact, more than 90% of National 2016 National Fellow

Fellows reported that their seminar leader was useful

to a great extent. Among 2014-2021 National

Fellows, only a small number felt they did not receive

enough guidance from their seminar leader, didn’t have enough opportunities to meet with their seminar leader, or
didn’t receive helpful feedback on their curriculum unit drafts.

In leading Initiative seminars, seminar leaders have generally succeeded in balancing the complementary and
inseparable but sometimes competing demands for studying the seminar topic with developing applications of that
knowledge for the classroom. More than three quarters of the 2005-2021 Fellows of the Yale National Initiative
agreed that in their seminar there was a good balance between general study of the seminar topic and discussion of
work in progress on their units.

Collegiality among National Fellows
is also central to participants’
experiences in the Yale National
Initiative. Nearly 90% of 2005-2021
National Fellows reported that
these interactions were useful to a
great extent, and nearly all the
other National Fellows reported
they were useful to a moderate
extent. Some National Fellows
noted that they expect the relationships with other teachers formed in the seminars to continue after the seminar
ends.

My participation as a National Fellow has prepared me to expand my leadership
practices in my local Teachers Institute... This was my first year as a seminar
coordinator in my local institute, and | have learned a great deal from observing
my own coordinator at the National Institute. | feel as though | am now prepared
to have a more active role in the overall mechanics of my local institute, as well
as a more concrete understanding of the roles each individual plays in its
success. 2018 National Fellow

Seminar leaders distribute an annotated bibliography and proposed syllabus of readings in the seminar subject at
the first organizational meeting of their seminar. Nearly three quarters of 2005-2021 National Fellows reported that
the bibliography for their seminar was useful to a moderate or great extent. It appears that National Fellows in the
early years were especially likely to find the bibliographies useful, while more recent National Fellows have been
less likely to find them useful. Nearly three quarters of National Fellows, however, agreed that the bibliographies
were sufficiently annotated.

The Yale National Initiative operates on a schedule that seems to work well for most National Fellows. The Initiative
seminars have always begun meeting during an Organizational Session in May, with regular seminar meetings held
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daily during a two-week Intensive Session in early
July.! The first draft of the curriculum unit is due
toward the end of the Intensive Session, the
second draft is due in late July, and the final unit is
due by mid-August. Only 11% of 2005-2021
National Fellows thought that these unit deadlines
came at the wrong time in the school year, and
most National Fellows reported that the overall
program schedule was useful to at least a
moderate extent.

The strength of the program is the effectiveness of the process of
curriculum development, the collaboration and support among the
participants and seminar leaders, and to see the values in the
teachers ...I have learned a lot each time that | have participated.
Believe me when | say that | have gained and become a better
teacher each time | leave from the program...I actually bring it
back and use it and it benefits me and my students! 2018 National
Fellow

While the stipend provided by the Yale National
Initiative was not the primary factor motivating teachers to participate, four fifths of National Fellows reported that
it was useful to a moderate or great extent.

Curriculum units written in Initiative seminars ensure that teachers’ learning reaches their students.

Writing a curriculum unit helps National Fellows work out how they will teach and engage their students in learning
about some aspect of the seminar topic. The Yale National Initiative provides written Guidelines specifying the
required contents and format of curriculum units. Most 2005-2021 National Fellows reported that the Guidelines
were useful to a moderate or great extent.

The Initiative requires that National Fellows have assurance from their principal that they can teach the curriculum
unit they write, and the unit must address academic standards. During the application process, principals must
assure the Initiative that the proposed curriculum unit is aligned with the teacher’s assignments and that the
teacher will be assigned a course
or curriculum in which to teach

Personally, I will be more invested in the teaching of the unit since | created it. | will the curriculum unit in the

be more knowledgeable about the subject matter than if someone handed me a unit following school year. Recent
from a textbook and told me to teach it. | will also be more enthusiastic when National Fellows have most often
teaching it because it is mine. | consider the unit to be a work in progress, so | know written a unit to supplement
that | will adjust, tweak, change parts of the unit as needed to address the needs of their existing curriculum. It has
my students. 2018 National Fellow not been uncommon, however,

for National Fellows to write a
unit to fill a gap in their
curriculum. The 2014-2021 National Fellows were most likely to choose a topic based on its importance for their
students, but some reported that the primary source of the idea for their unit arose from their students’ or their
own interest in the topic or their desire to do further work on a topic.

Most curriculum units written by recent National Fellows, who were asked about a more extensive range of
teaching and learning strategies, incorporate strategies that promote deeper learning.? The teaching and learning
strategies most often used to a great extent in 2014-2021 National Fellows’ units were asking students to generate
and refine ideas, apply facts and processes to real-world situations, work collaboratively in small groups, and make
something. National Fellows were more likely to report using several of these deeper learning strategies in their
Initiative curriculum unit than they were to report using them in their teaching more generally.

11n 2020 and 2021, the program was conducted online due to the COVID-19 pandemic.

2 William and Flora Hewlett Foundation (2013). Deeper Learning Competencies. Accessed at https://www.hewlett.org/sp-
content/uploads/2016/08/Deeper Learning Defomed April 2013.pdf on November 3, 2017.
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