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The Roots of Violence: Wealth without work, Pleasure without conscience, Knowledge
without character, Commerce without morality, Science without humanity, Worship

without sacrifice, Politics without principles.1 ~ Mohandas K. Gandhi

Mission Statement

The purpose of this unit is to integrate non-violent curriculum into the culture of the school as well as
influence the learning "culture" of the students' homes. This first grade unit will highlight extensive research
on brain-based learning and the effects of violence on the brain. It will also emphasize the importance of
developing a student's social and emotional intelligence. This unit will also assist the teacher to establish an
engaging, empowering, and safe learning environment for inquiry, intrapersonal as well as interpersonal
discovery.

The teacher will use the books The Story of Ferdinand and Chrysanthemum to examine the topics of bullying,
non-violence, and friendship. Students will learn life lessons from fictional characters and a real-life leader,
such as Dr. Martin Luther King, Jr. (MLK). Students will learn how MLK coped with and stood up to bullies in his
childhood in a chapter from the book Martin Luther King, Jr.: Young Man with a Dream. This unit will help build
critical thinking skills through experiential group and solo activities, as well as introducing interviewing skills
at school and at home. The teacher will be able to encourage family participation with a simple,
straightforward, and informative take-home interviewing activity for family members. This unit will partially
fulfill the belief that state/national standards need to integrate non-violent curriculum - to help the teacher,
student, and parent/guardian encourage non-violent behavior for better learning and healthier development.
We need more development in this area for all grade levels.
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School Setting

I've taught in the private and public sectors for ten years. I'm entering my eleventh year of teaching in the
United States and my sixth year teaching in public schools. | have always approached educating children in a
holistic fashion, meaning integrating all subject matter, especially incorporating movement, music, and art
into all subject areas whenever possible.

I've been teaching in a tiny public school district that has recently started to share our superintendent
temporarily with another school district to cut costs. Our humble district originally consisted of two elementary
schools, with a dual principal, and one middle school. Although there is one district, only one of the
elementary schools and the middle school are located in one town and the other sister elementary school is
separated by a small mountain or "hill." This elementary school has a more diversified student body —
multiple cultures, religions, and socio-economic situations. A large population of the students at the school
where | teach qualifies for free or reduced lunch and a portion of the students is English Language Learners
(ELL). All the elementary school students from both elementary schools merge into one middle school when
they enter sixth grade. The middle school has incorporated the Olweus Bullying Prevention Program into its
curriculum.

The three schools in the district adopted and continue to implement Susan Kovalik's Highly Effective
Teaching/Integrated Thematic Instruction (HET/ITI) model. All schools remain active in creating a common
vocabulary with the Lifelong Guidelines that are continually reflected upon during interactions within
classrooms and assemblies. The Lifelong Guidelines are trustworthiness, truthfulness, active listening,
personal best, and no put-downs. In addition to the Lifelong Guidelines are the Lifeskills which when modeled,
practiced, and given space to integrate as a vocabulary help the students assimilate and understand the
Lifelong Guidelines. The Lifeskills are Integrity, Initiative, Flexibility, Perseverance, Organization, Sense of
Humor, Effort, Common Sense, Resourcefulness, Problem-Solving, Responsibility, Patience, Friendship,
Curiosity, Cooperation, Caring, Courage, and Pride. 2 The school district's intention is to create responsible and
productive world citizens.

On our school website we include the description of the body-brain compatible elements of HET/ITI: "absence
of threat / nurturing reflective thinking, meaningful content, movement to enhance learning, choices,
adequate time to learn content, enriched environment, collaboration between students, immediate feedback,
mastery and the ability to use concepts and skills in real life." 3 All these elements have distinguished our
students who practice these guidelines consistently both in their K-8 classrooms and at home from other
students in other school districts who enter their freshman year in high school. High school teachers
appreciate our students who have acquired this system into their vocabulary and behavior.

Story Setting

| was first introduced to Munro Leaf's The Story of Ferdinand as a five year-old child on a ritual excursion to
the library. The simple illustrations and the record accompanying it connected me even closer to the character
of Ferdinand. | was unaware that this particular storybook was a favorite of Gandhi and Franklin D. Roosevelt.
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4| easily became a fan of this peaceful and lovable bull. This unique and gentle bull went against the norms of
his species and felt content smelling flowers instead of gouging other creatures as a daily routine.

| also discovered Kevin Henkes's story of Chrysanthemum the mouse during my course as a public school
teacher. The entire plot focuses on how she endures being bullied because of her unusual name by a few of
her classmates in her first year of Kindergarten. This story spotlights the important Lifeskills of caring,
friendship, and courage. It highlights how bullying adversely affects the character's mental health and
learning at school. It also emphasizes how we need supportive adults who challenge the dysfunctional norm of
enduring cruelty and the antiquated belief that bullying is just part of any student's experience during school
life.

Our own dignity can only be measured in the way we treat others.

~Desmond Tutu 5

Motivation

Rationale and Research:

A fairly recent viral video was released online exhibiting students bullying a 68 year-old bus monitor to the
point of tears. They did not cease their harassment when she asked them to stop their verbal abuse. We are
currently experiencing an epidemic of bullying in American schools and all age groups are not immune from
bullying.

Bullying is about "contempt -a powerful feeling of dislike toward somebody considered to be worthless,
inferior, or undeserving of respect... [Bullying encourages] kids to harm another human being without feeling
empathy, compassion, or shame... [The child who exhibits bully-like behavior has] a sense of entitlement, an

intolerance toward differences, and a liberty to exclude... In other words, bullying is arrogance in action." 6

Bullying begins as young as preschool age, and educators -with the help of parents- are responsible for
creating an enriching, safe, and respectful environment for all learners.

Just as bullying can range from mild to moderate to severe, so contempt can range from
disregard to scorn to hate. The biases at the foundation of this contempt are often deeply rooted
attitudes found in homes, our schools, and our society. Any bias or prejudice related to race,
gender (including sexual orientation), religion, physical attributes, or mental abilities can and will

be used by a bully to validate and justify contempt for an individual child or a group of children. 7

It's not easy to witness physically or verbally abusive behavior and it's imperative that we, as adults, intervene
and model respectful behavior, and empower our students to stand up and speak up for themselves and
others. It is helpful to have an active school-wide and district-wide program for life skills and an anti-bullying
policy in place.

We need to address and challenge this culture of violence in our homes, schools, and neighborhoods. Violence
goes against our DNA programming of being a cooperative species. 8 We have the ability and the power to
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change any "culture," which is defined as "local behavioral variations, occurring for non-genetic and non-
ecological reasons that last beyond the time of their originators." 9 This means that "culture" isn't necessarily
in our genes, we can transform any traditionally harmful home, school, or neighborhood culture. We can
integrate non-violence curriculum into our state/national standards and reach students through open
discussions, literature, art, music, cross-cultural studies, everyday experiences on the playground, and family
involvement. We can transform our violent culture into a peaceful one.

Brain and Violence

A classic study referenced in Alex Damm's article "Mahatma Gandhi and Character Education in Non-Violence"
defines violence as "the deliberate physical or psychological inducing of pain." 10 The subtle intentional
infliction of psychological pain is finally being taken seriously such as exclusion, harassment, "psychological
denigration," and "mockery." 11 In contrast, non-violence, according to Gandhi, is a universal belief in
"gentleness," "love," and a refusal "to inflict psychological or physical harm on others." 12

Researchers have conducted various neurological studies and have shown a significant difference between
the developing brains of healthy children and children who have been exposed to family and community
violence. As educators we are interested in our students' brain development. Young learners are maturing
during a "time of neural plasticity." 13 What scientists know about brain development are the following facts:
"Brain development is largely guided by genetic factors, but the final form is sculpted by environmental
factors and early experience." 14 Scientists concluded from one study the following affects of violence on the
brain:

There is evidence from cognitive neuroscience that violence exposure causes neurobiological
changes that have implications for learning, executive functioning, and self-regulation. Findings
from neurobiology show that the experience of violence alters the neurochemistry of an individual

in ways that may impact learning or may mimic or create learning disabilities. 15

Researchers have also discovered that emotions regulate how well a student performs when applying to the
task of learning something. No matter how much time we devote to our lesson planning for our class,
however, if a child is in the middle of freezing up because of a real or imagined threat, the brain is not in any
position to store information or create meaningful inquiry or actively participate in classroom discussions. The
main goal of the brain during that moment of anxiety is to protect the body and determine whether or not to

fight, flee, or freeze. This illustrates an "inseparable body-brain partnership" 16 or "body-brain connection." 17

Once we recognize this partnership between the body and brain we can search for systems that honor this
knowledge. HET/ITI is a teaching model created by Susan J. Kovalik and Karen J. Olsen. It is a "bodybrain-
compatible, fully integrated instructional model... It is a comprehensive model that translates the best of what
we know about learning from current brain research into effective teaching strategies and meaningful

curriculum." 18

As educators we should ask ourselves, how do we insure "absence of threat" in our classroom and create an
environment where "nurturing reflective thinking" takes place so children can grow and develop safely?
"Absence of threat" and "nurturing reflective thinking"-- terms coined by Kovalik and Olsen — are aspects of
the nine Bodybrain-compatible Elements for the HET/ITI model:

Given the primacy of emotions to drive attention and thus memory, problem-solving, and virtually
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every other aspect of learning and performance, the number one job of a teacher is creating and
maintaining an environment free from threat... [This can also mean keeping the environment
clear of clutter, being aware about girls' and boys' brain development, not introducing material
that's too difficult or too easy for learners - resulting in high-frustration or boredom, and
practicing the delicate art of building a connected and caring community where students feel safe
physically and psychologically.] Absence of threat does not mean absence of consequences.
Misbehavior and failure to complete work have consequences in the real world and so should they
in the classroom. What matters is fairness, consequences appropriate to the nature of the

infraction, and emotional consistency of those who apply the consequences. 19

Kovalik and Olsen continue to describe "nurturing reflective thinking" as a "state of mind" which is obtained by
losing awareness of time and being completely present, in their own words, "in a place where our heart, mind,
and will are simultaneously interacting and to the point that outside distractions are not able to penetrate." It
can be a valuable learned practice, this state of thinking reflectively. It also has the added health-benefit of

lowering stress and recovering the ability to make decisions and of course to learn new content. 20

The trauma students experience as a result of physical and psychological bullying or other forms of violence
can be debilitating and isolating. Peter A. Levine, developer of Somatic Experiencing, and Maggie Kline, child
therapist and school psychologist, define trauma in their book, Trauma-Proofing Your Kids, as a "result from
events that are clearly extraordinary such as violence and molestation, but it can also result from everyday
‘ordinary' events. In fact, common occurrences such as accidents, falls, medical procedures and divorce can
cause children to withdraw, lose confidence, or develop anxiety and phobias." 21 The authors assure the
reader that although trauma is a "fact of life," so is resilience, which is "the capacity we all possess to rebound
from stress and feeling of fear, helplessness and overwhelm." 22 When we expose young learners to fictional
characters as well as real-life leaders who possess "resilience" in their emotional and social experiences, we're
aiding our students to internalize these characters' lessons. This connection to a well-loved and admired
fictional character's and/or real-life leader's experiences can aid them in making tough choices.

Brain and Fiction

I've noticed in recent years that there's been a trend for public elementary schools to focus a considerable
amount of time on teaching skills to young emergent readers on how to read non-fiction textbooks and focus
heavily on non-fiction texts since there is a heavy concentration of non-fiction on state standardized tests.
This is a disservice to our young emergent readers' emotional and social brain development and possibly an
expectation for students to master a reading skill prematurely when they haven't even mastered storytelling
elements.

Storytelling is an ancient style of teaching and learning. It is the oldest, most beloved, and effective kind of
learning for humans. Listeners and readers can become emotionally connected to the characters shared in
stories, thereby remembering a well-told or well-written story even long after it has been told or read.
Storytelling is more effective than cramming facts into our head. Also, solely relying on non-fiction textbooks
for young, emergent readers seems counterintuitive as well as counterproductive in creating a love for
reading when 'how to read a text book' is overemphasized and fiction is stamped out from the lives of our
young learners. We must not neglect the power of well-written fiction -- which is rich in vocabulary and
opportunities for social and emotional development. We must persevere to maintain fictional narratives as the
focal point for young readers.
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Of course we must not eliminate non-fictional texts. However, we must remember to view fiction as a valuable
tool for learners to learn all subjects. It would be beneficial to take advantage of this genre and add more
narrative stories into multiple-subject curriculum units since humans recall stories and the facts integrated
into them once they have invested emotionally into the story. Our time and energy as educators are much
better spent focusing on introducing new subjects and concepts via narrative. A New York Times op-article
written on March 17, 2012, details the incredible amount of activation that occurs in our brains when we read
a narrative (or if a story is read to us):

Stories, this research is showing, stimulate the brain and even change how we act in life.
Researchers have long known that the "classical" language regions, like Broca's area and
Wernicke's area, are involved in how the brain interprets written words. What scientists have
come to realize in the last few years is that narratives activate many other parts of our brains as
well, suggesting why the experience of reading can feel so alive... The novel... is an unequaled
medium for the exploration of human social and emotional life... The brain... treats the
interactions among fictional characters as something like real-life encounters... The more stories
they [pre-school children] have read to them, the keener their theory of mind... Novels, stories,

and dramas can help us understand the complexities of social life. 23

This has incredible implications for the use of narrative in the classroom — not only for exposing students to
great writers - regardless of grade level, but also as instructing in everyday life experiences, which for many,
will be a jumping-off point for dialogue and critical thinking skills. It is imperative for children and adults to
continue reading well-written fiction since scientific studies show evidence that reading powerful narrative
fiction is influential to the reader since it stimulates multiple parts of the brain.

When fictional characters face challenges, the reader joins them on their journey and mimics the emotional

experiences the characters are going though. This can aid the reader emotionally and socially. 24 This is the
case when students first learn about the main characters in the two storybooks, The Story of Ferdinand and
Chrysanthemum. Ferdinand the bull responds to the other characters in the story in a calm and good-natured
manner. While other characters are experiencing melt-downs around him, he maintains this inner-peace that
is admirable and can be something the students wish to emulate in their outer and inner lives.
Chrysanthemum the mouse experiences bullying from several of her classmates. The reader accompanies her
through this trauma and ultimately there is relief and humor at the end of the story to bring the audience to a
full closure of the story with Chrysanthemum. It instructs students to critically think about what makes a good
friend/colleague/classmate. A fantastic friend and superb scholar accept other people's differences without
exclusions and put-downs. We will, instead, pull-up our peers, and especially ourselves. This is such a brilliant
complement to our DNA programming of being a cooperative species.

Changing Our Norms: Inclusion and Empowerment

It is valuable for educators to question whether or not some of the tolerated norms that shape our schools and
society promote productivity rather than absenteeism -both literally and figuratively- encourage healthy
norms of communication rather than dysfunctional norms of communication. Morality "is the product of a
complex process that although somehow primed by genes and environment, is ultimately controlled by the
brain." 25 Morality is shaped in a person by his/her society or by affiliation with a particular group. This is
where the norms of the group influence the person. Norms occur in a "social setting" with the following
conditions:
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(a) participants believe that there are appropriate and expected behavior for them, (b)
participants are aware of support in the setting for such beliefs, and (c) there is demonstrable
statistical or objective commonality of such shared beliefs... All three characteristics of norms
exist in elementary school, junior high, and high school classes... [There is] the range of
acceptable behavior, defined as the proportion of behaviors receiving positive approval in the
setting, and the consensus among students in their approval or disapproval of the behaviors in

question. 26

In The Story of Ferdinand, Ferdinand is labeled as different because he prefers to smell flowers and live
peacefully. He is surrounded by his peers who engage in a certain behavior that's acceptable for bulls.
Ferdinand prefers to be a gentle bull even though his peers' behavior is deemed ordinary and the accepted
norm is butting heads because it is what bulls do best. He's doing something out of the ordinary within his
community. At first his mother is concerned that he doesn't join his peer group, but then she accepts his
choices since he is content to rest under the cork tree smelling flowers.

The norms of the characters in the story Chrysanthemum are challenged: even though they may appear
"innocent" or "humorous" to the reader at first, the reader learns their ultimate destructive nature of the
norms of bullying. The characters' constant harassment, exclusion, and ridicule of Chrysanthemum's identity
and individuality are diffused by the end of the story. This story highlights the negative effects of bullying and
how important it is to have an ally since the bully's goal is to humiliate and exclude his/her victim from the
group. The music teacher challenges Chrysanthemum's tormentors by addressing the behavior immediately
instead of brushing off the issue as though it is part of the norms of a school community: inclusion and
empowerment are the healthy norms of a healthy school, not exclusion and isolation.

What does this mean for the classroom community and the entire school culture as a whole? We have the
ability and power to change the "norms" of our school environment, whereas, long ago the belief was that
students were expected to encounter some form of bullying during their career as students and this will assist
them in forming their character. It is now known to be undesirable and unacceptable, and discouraging
bullying and encouraging community building are the ideal norms.

Children and adults can successfully move away from group think/peer pressure that is harmful to healthy
"moral independence." We can nurture this in our students by the following methods outlined in Barbara
Coloroso's book The Bully, the Bullied, and the Bystander:

1. Teach [our students] that [they] and only [they are] responsible for the consequences of [their] actions.
2. Build [our students'] confidence in [their] ability to make good decisions.

3. Teach [our students] how to evaluate reasons on [their] own. 27

Faculty at our schools as well as students' family members are key to preventing and/or correcting behavior
that is recognized as bullying behavior toward peers in the classroom or siblings at home. Coloroso
emphasizes the following steps that family members can implement at home. Iltems that are highlighted in
bold italics can be applied both at home and at school:

Intervene immediately with discipline.

Create opportunities to "do good."

Nurture empathy.

Teach friendship skills -assertive, respectful, and peaceful ways to relate to others.

5. Closely monitor your child's [students'] TV viewing, video game playing, computer activities, and
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music.
6. Engage in more constructive, entertaining, and energizing activities.
7. Teach your child [students] to "will good..." speaking and doing what is right. 28

This list of interventions can help change harmful cultural norms of our home and school.
Observing Our Communication Skills: Seek Clarity, Not Perfection

As adults and children we can all make more mindful choices in our everyday communication that can either
lead us to separateness or connectedness within our communities. Mindfulness communication involves the

following elements: "paying attention, letting go of control, and acceptance." 29 Communication skills are key
to preventing misunderstanding and assisting in conflict-resolution. There is a lot of discussion about
mindfulness in the classrooms - and adding that into a daily class routine is beneficial for assisting learners to
be in the present moment and help students become resilient. Marshall Rosenberg, the author of Nonviolent
Communication, explains that communication breakdown occurs when people are imposing their moral
judgments on others and not truly listening to the speaker. 30 In the essay, "How Mindfulness Can Help Us
Become Better Communicators," the author, Dan Huston lists reasons from Verderber's popular book,
Communicate! about what causes conflict:

[We] are not aware of how we are filtering stimuli.

[We] are not practicing good listening skills.

[We] may be less sensitive to other people's needs and expectations.

[We] are more likely to display emotions than to describe them, since we are not necessarily aware of
what we are feeling.

5. [We] are less likely to check our perceptions, or practice other forms of assertive behavior, since we are

i N

not aware of what has triggered certain thoughts or feelings within us. 31

Finding a communication style that is personally a right fit for the communicator is key to having a successful
interaction. Rosenberg states in his book, Nonviolent Communication that "we are dangerous when we are not
conscious of our responsibility for how we behave, think, and feel." 32 It's vital to observe our speech and
listening patterns when we communicate with other people. How we say something is just as important as
what we say to someone. We must keep in mind that we also need to give attention to how we're listening to
the speaker and how we're receiving the speaker's message.

It's vital for educators to become familiar with various methods of communication styles; whether it be NVC or
using something as effective as "l statements," educators need to find something that they're comfortable
with consistently using and modeling with their students. It's a valuable tool to share once we've learned
about our communication that way we can practice and share these skills with our students and continue to
assist in creating a safe learning environment.

Our Missing Element: Empathy

It's not just enough to teach effective communication skills to create a safe learning/working environment; it's
important to learn how to empathize with others. This is "the ability to take another person's point of view...

and an emotional capacity to feel what the other is feeling." 33 In fact, it's in our human nature to be empathic
toward others and according to Dutch-born primatologist, Frans B. M. De Waal, PH.D., our morality and species

depends on cooperation and empathy. 34
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There are many ways to build empathy in the classroom. One tool that is usually overlooked is music. "Music
has the capacity to both turn on and tone down neural activity in the brain" in fact "scientists say music's
ability to touch emotion lies in its ability to forge social bonds and foster cooperative behavior" 35
Neuroscientist Stefan Koelsch of Freie Universitat Berlin along with other neuroscientists have conducted
studies on music's effect on the brain:

It is particularly effective in establishing a sense of unity, belonging-ness and trust among
individuals, just listening to music creates a firestorm of activity in brain areas commonly used to
understand another person's thoughts... Studies show that listening to music stimulates brain

areas specialized for imitation and empathy that contain what researchers call mirror neurons. 36

Music is therefore one component to help build a calm, compassionate, positively stimulated classroom
community.

Gandhi: A Non-Violent Master Practitioner's Perspective

It's imperative as conscious educators and lifelong learners who always strive to improve our teaching and
learning environments to reference Gandhi and his point of view of how to integrate and embody non-violent
curriculum. His ideas are detailed from an article written by Alex Damm (Wilfrid Laurier University). The author
raises the following question:

e How, that is to say, can we educate students' character while remaining academic, while remaining with
our students on common, secular ground? 37

e Damm summarizes Gandhi's belief that education should "foster a non-violent character." 38 Gandhi
outlined three methods to implement and have a complete non-violent curriculum. First, students can
grow as a non-violent community by learning about other people's/culture's religions and to create
tolerance and acceptance of our neighbor's religion. Next, students can become involved in social
service learning, which is "one way to teach students a character of genuine love" so they will "exercise
it through social service." Finally, students can rely on the teacher to provide "an example of non-
violent character for emulation." Gandhi continues with the following advice:

¢ ...All teachers can afford to, validate, and reflect constructively upon students'

e contributions; show interest in and commitment to students; and refuse to speak in a crass or insulting
manner. In this, the teacher sets an example of care or non-violence, without having to use this or other
terms the expression of which might accepted by an individual for her own behavior or normatively to
refer to a code of conduct that, given specified conditions, would be put forward by all rational persons.
39

This practice creates a safe learning environment for a student to show up as an authentic learner and
exercise "reflective nurturing thinking."

We are human because we belong. We are made for community, for togetherness, for family, to exist in a
delicate network of interdependence. 40

~Desmond Tutu
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Methods

Teachers can use the following suggested activities as a means to scaffold prior to the main lessons for the
stories, The Story of Ferdinand and Chrysanthemum. It is expected that routines/procedures will be reviewed
prior to each activity and lesson. All students will explore their belief systems of friendship, caring, and non-
violence, connect to the characters in the stories, offer their reflections and personal advice/feedback to the
characters through a series of classroom activities: discussion, drawing and writing assignments, take-home
activity, and student-created skits.

Creating Our Environment: Inclusion of Students and Their Family Members

At the beginning of the school year we commence our journey by building a safe and engaging classroom
community to grow and learn in. | review with my parents at the beginning of the school year the Lifelong
Guideline and Lifeskills and we can both use the vocabulary in everyday situations when we're interacting with
their children and with each other. | also highlight the unit that we'll be doing together in-class and at home. |
focus on team-building since the emphasis is reading to the first graders on a daily basis to increase their
vocabulary and assist the first graders as emergent readers. Back-to-School Night is a precious opportunity to
share what I'll be doing in the classroom regarding to friendship building and anti-bullying activities -
ultimately receiving support from parents to actively contribute in the community building and addressing any
matters which will come up during the course of the school year. | also communicate by a class letter every-
other-week. It is vital to get family participation for creating our kind and loving school community since most
of the time we have to rely on this team relationship for follow through at school and at home. | want to
support the parents at home and | also appreciate their help in the classroom too.

The Lifelong Guidelines are the main amendments to our class constitution. We focus on Lifeskills of
friendship, caring, and cooperation in the beginning stages of developing our classroom community. It's useful
to introduce students at the beginning of the year to the following devices: creating a class constitution
together which incorporates the Lifelong Guidelines of being truthful, trustworthy, an active listener, doing
their personal best, and being kind (instead of putting down each other, we pull each other up).

This year, with the help of my colleague, we will construct a pirate ship; (our mascot is the image of a pirate,
however, it will be made perfectly clear that we are "Peaceful Pirates" aboard the ship). The name of the ship
is the "S.S. Friendship" with the message - "We're all in the same boat." We will take photos of the children's
heads and place the images aboard the ship with the captains (teachers) wielding pencils. The ship's sails will
have the Lifelong Guidelines written on them along with the images of jumping dolphins with the Lifeskills
written on the dolphins' backs. The destination will be to an island where a "Community Treasure Chest of
Self-Respect" rests. Hanging on a palm tree besides the chest there will be a key with the inscription, "Master
Personal Best." The school community introduces one or two Lifeskills a month and as a class we consistently
refer back to Lifeskills. The school community learns a pledge with movements to accompany the Lifelong
Guideline vocabulary words. The following pledge was invented by our former principal: "I am trustworthy and
truthful; and an active listener too. | will do my personal best and use no put-downs on you." | highly
encourage teachers to incorporate song/chant accompanied by simple bodily movements to learn Lifelong
Guidelines or your school's life skills' program.

Another way to create a safe and collaborative working environment is introducing Howard Gardner's Multiple
Intelligences (MI) Theory to highlight the students' strengths and areas for improvement as life-long learners.

Curriculum Unit 12.02.01 10 of 31



The MI Theory is defined as "problem-solving or product-producing capabilities." 41 The emphasis on this
activity is to recognize and celebrate students' strengths as learners and especially to realize that students
are capable of assisting others when their peers encounter difficulties with a particular subject matter instead
of putting down other students' weaknesses; likewise, they can seek out assistance from their classmates who
will be able to share their knowledge. The following are user-friendly terms for Gardner's eight Multiple
Intelligences: Thinking/Number Smart (logical-mathematical intelligence); Word Smart (linguistic intelligence);
Picture Smart (spatial intelligence); Body Smart (bodily-kinesthetic intelligence); Music Smart (musical
intelligence); Self Smart (intrapersonal intelligence); People or Other Smart (interpersonal intelligence); and

Nature Smart (naturalist intelligence). 42 This sets the classroom up as a collaborative and safe environment to
learn and grow in.

Exercising Our Mindfulness in the Classroom: More Mindful Activities The Power of Music on the
Mind: Calming, Activating, and Community Building

Educators can use music in the classroom to calm, activate, and encourage community building as well as
teach valuable lessons. Students can also benefit from learning and memorizing vital lessons as well as
remembering stories through music. According to Kovalik and Olsen, singing songs is a reliable and effective
learning technique for the following reasons:

Songs are a wonderful teaching device and, along with storytelling, the best mnemonic available.
They combine the power of memorable melody and the rhythm and rhyme of poetry and
significantly increase the likelihood that what is learned will become stored in long-term memory.

They also provide powerful hooks for retrieving memories. 43

| continue to have a deep emotional connection to The Story of Ferdinand because I'm able to recall the lyrics
of the song based on the story.

As mentioned before, thoughtfully-chosen music encourages empathy. A great musical CD that deals with
differences and creating a safe community is The Mosaic Project. All the songs on this CD include wonderful
melodies and catchy lyrics such as the following chorus from the song called, "Don't Laugh at Me:" "Don't
laugh at me, don't call me names. Don't get your pleasure from my pain. Deep inside we're all the same. We

all need hope and care and love. Don't laugh at me." 44 Similarly the lyrics in the song "Fighting is Not the
Solution" sums up an effective manner for all ages to communicate well together: "Fighting is not the solution.
Try conflict resolution!" "Stand in each other's shoes." "I'm going to use my | statements." "l feel (very sad)."
"When (I get left out on the playground)." "Because (I like dodge ball too). " "I (just want to play with you)."

Certain kinds of music have beneficial concentrating and calming effects on the nervous system especially if
it's relaxing instrumental or classical. | take advantage of this to create a serene atmosphere to cue students
that it's a quiet concentration time -whether it be for writing or solo work time, I've had students request
"concentration music."

Music is also effective in building community. At the end of the week if students have consistently completed
their work, we will have cooperative choice period. At this time students engage in social activities that will
enhance students' cooperation skills. One choice activity is music and dance. This is usually the most popular
of all the choices. Students are able to choose the music (usually upbeat) and create dance routines and
dance with and for their peers. Music is a powerful tool educators can use in their classroom to enhance their
students' learning environment.
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The Power of Writing: "l Statements"

Students can reinforce their practice of "l statements" with a cloze sentence activity. First, allow the students
to get used to the practice of using the "I statements," by demonstrating using the lyrics from the song,
"Fighting is Not the Solution." Allow the students to practice with a partner. Offer different scenarios where
students can role play in pairs and use the script from the song. After, students can use the cloze sentence
activity to write and rehearse with their partners.

The Power of Breath: Breathing Techniques for Concentration and Focus

There are many breathing techniques to choose from to help create a calm and focused classroom. The first
breathing/meditation technique I like to teach my class is the activity called, "Concentration Game" which
requires a singing bowl. We begin by sitting on the rug or "Contemplation Carpet" with the following
guidelines: Prior to the activity students are reminded to continue to breathe as they listen to the singing
bowl. It's helpful to remind the students that sometimes we hold our breath when we are in deep
concentration. Students begin sitting "criss-cross" on the carpet. It's useful to make them aware of their
posture and constricting their breathing capacity. Allow the students a chance to mimic an exaggerated
slouch, then show them how to create some length and space in their spine by inhaling and gently making the
spine nice and tall, then exhaling and allowing the shoulders to relax down and keeping the chin parallel to
the floor. Students actively listen (with voices off) to the singing bowl as the teacher creates a sound with the
singing bowl mallet. Once the teacher removes the mallet from the bowl, listeners continue to listen and
concentrate on the sound even as it starts to fade away. Once they no longer hear the sound, students raise
their hand quietly with voices off. All students continue to have their voices off until all hands are raised.
Students may want to remove the sense of sight if they would like to focus more. They may do so on a second
round, ask if they notice a difference between keeping their eyes open or closed. The point of this exercise is
to concentrate on their breath and the sound of the singing bowl.

Teach students to use breathing techniques when they're anxious - because of a test, or upset because of a
problem- or in general to calm when students are unable to monitor and check in when they are over-
stimulated and can't seem to ground and focus. This is also useful before a teacher exercises any conflict
mediation between students. It's beneficial for the teacher and students if the adult and students practice this
together. The teacher can demonstrate on him/herself by holding onto his/her belly with his/her hands,
breathe in deeply (until the belly expands and move the hands); then exhale through the mouth.

Another breathing exercise that is beneficial is the 4-4-8 Breathing Technique. Students begin by inhaling
through the nose for the count of four; holding the breath - keeping the mouth closed - for a count of four;
then completing the cycle by exhaling through the mouth for a count of eight. Investigate other breathing
techniques to use with the class and see how students' self-monitoring techniques evolve from a handful of
exercises.

The Power of Movement: Brain-Body Connection

I will always incorporate mindful movement with the goal of refocusing or re-energizing the students. For
refocusing, | first teach students a series of stretches and dynamic movements beginning from the top of the
head and proceeding down to the bottom ending with ankle circles. I will mix in movement that will have the
students crossing the midline of their body (referring back to the brain-body connection). | also teach a couple
of new yoga poses each week. This is also a job for a pair of students that I like to call, "Concentration
Coaches." Once the students are secure in the movements, two students lead their classmates in these
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exercises accompanied by mellow instrumental music, or if they need more energy, faster tempo music. All
students must ideally do this silently while focusing in on their bodies.

If the students need another energizer | will choose a movement from one of my decks of yoga activity cards
and | will also share a breathing technique that is used specifically for energizing the body: "Fire breathing" is
simply inhaling and exhaling through the nose rapidly, insuring the breath is not shallow, so students will see
their bellies expand and contract in this exercise. Also, as the year progresses and they become proficient in
these yoga movements, | have my amazing and attentive assistant choose one pose for the students to do
during this time period. Also, if | notice throughout the day that students are either sluggish or wiped out |
give them a break to do a standing stretch of their own choosing. | will also integrate music (focus on tempo
depending on the mood of the students). Students are able to return to their work refreshed.

The Power of Personal Narratives: Sharing Our Stories

A meaningful community-building activity for the teacher, students, and the students' families is sharing of
personal narratives. Initially the teacher shares a personal narrative about a childhood friendship that was
memorable for him/her and to describe the activities that he/she engaged in with this playmate (something
the students will adore hearing from their teacher and eventually from their family members). The goal is to
share the Lifeskills that made this friendship stand out. The teacher will draw a portrait of his/her friend while
students take turns sharing examples from the teacher's story of what made the friendship work. The teacher
will affirm using the Lifeskills vocabulary: "Yes, my friend was a good active listener," or "My friend was caring
and had a great sense of humor." The teacher can draw symbols for each Lifeskill around or on the portrait
(This is also an opportunity to explain what a symbol is if students haven't had a chance to review this term.)

Students will practice sharing this activity with their classmates and then with their family members. It would
be ideal to interview family members of various ages. First, they may interview a grandparent or other elder, a
parent or guardian, and a sibling or cousin. They will recognize with their family members common Lifeskills
that their family members from generation to generation exercised with their friends (see First Grade Family
Members Interview Activity). It's valuable to set aside some portion of time for each student to share about a
"Friend Story" by a family member of their choosing. There's an option for a student to bring in a family
member's photo of a friend. The purpose of interviewing multiple generations is so our students can recognize
commonly shared Life Skills exhibited by friends throughout the ages.

Coloroso shares Trevor Romain's list "The Top Ten Ways to Keep Your Friends" in her book, The Bully, the
Bullied, and the Bystander:

1. Show them kindness and respect.
2. Stick up for them.
3. Be supportive when your friends need help or advice.
4. Tell the truth (but be kind about it).
5. If you hurt a friend, say you're sorry.
6. If a friend hurts you and apologizes, accept the apology.
7. If you make a promise, keep it.
8. Put some effort into your friendships; otherwise your friends might feel neglected.
9. Don't try to change your friends -accept them the way they are.
10. Treat your friends the way you want them to treat you. And one more thing: Always be thankful for your

friends.45
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This list can always be referred to in class (or at home for that matter). It will provide students concrete ways
to practice their Lifeskill of friendship. The following community builder activity encourages students to
recognize their classmates as practitioners of good will and empowers compassionate classmates to continue
to do acts of kindness.

The Power of Actions: Acts of Kindness

I will also introduce our "100 Acts of Kindness" bulletin board - it will remain up for the entire year so students
can read it as their reading skills move from emerging reader to proficient/advanced reader. Our goal is to
reach 100 acts of kindness. Once a week | choose five students who acknowledge their classmates exhibiting
acts of kindness. They cannot nominate themselves and it can be something as simple as, "Janie held the door
for a teacher," or "Logan shared an eraser with me," or "Kevin helped a Kindergartener when he got hurt." |
will write down these observations on paper hearts and staple them in rows of ten on the bulletin board. This
is also a good review for counting by tens up to one hundred. Students will also be given a visual reminder to
keep their hearts open to kindness instead of closed and crumpled up. This is a reminder from a later activity
called "The Power of Words and Actions: Blooming and Wilting."

Our Fictional and Real-Life Teachers: Ferdinand, Chrysanthemum, Dr. Martin Luther King, Jr., and
Family Members

Students will be introduced to two non-violent fictional characters, Ferdinand, a bull, and Chrysanthemum, a
mouse. Prior to introducing the character of Ferdinand the bull to students, create a KWL (What | Know/What |
Want to Know/What | Learned) chart and process students' prior knowledge and questions about the animal.
Define the terms fact and fable. Ask the question from Seymour Simon's Animal Fact/Animal Fable, "Bulls get
angry when they see red. Is this a fact or a fable?" (It's helpful to have a visual of a bull/perhaps a matador
with a red cape.) Take a survey by creating a T-chart with the words, "fact" and "fable." Have a volunteer tally
the students who believe it's a fact and the students who believe it's a fable. You may read from the story that
it is a fable:

There are many stories that tell us that bulls become angry when they see red. The trouble with
these stories is that bulls are color-blind. It's the motion of an object in front of it that angers a

bull. Bulls will get angry if you wave anything in front of them. 46

This is imperative to share with the students so that they are aware of the true natural behavior of bulls and
why Ferdinand is such an anomaly in his story.

After sharing the stories of Ferdinand and Chrysanthemum, it's helpful to share a supplementary realistic
fiction book called Say Something, which encourages the students to ask the question, "Is it okay to stand by
and watch and not do anything about bullying?" Students will also learn about their responsibility as
bystanders when witnessing other people's victimization.

After reading The Story of Ferdinand | share with the class the childhood bullying experiences of Dr. Martin
Luther King, Jr. | read part of the chapter "Learning and Living" from the biography Martin Luther King, Jr.:
Young Man with a Dream that examines MLK's behavior after being harassed by a bully. He knows how to
stand up and speak for himself and he refuses to engage in physical violence. Physically fighting and settling
with violence are the norms of his peer group. Readers and listeners learn about the courage, confidence, and
integrity it took for MLK to stand by his convictions and do what was right for him and the rest of his
community.
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Students will also have a chance to interview the characters of the story. One student may volunteer and role-
play as either Ferdinand or Chrysanthemum. | will provide stuffed animals for the volunteer to hold. This role-
play will occur after each story has been read to the class. The teacher can elicit the first questions to
"Ferdinand." This is a helpful activity to do prior to the Character-Think Portraits. Some questions for
Ferdinand could be the following (Students may not ask yes/no questions):

1. "Why do you like to smell flowers under the cork tree?"
2. "Why don't you like to butt heads like other bulls?"
3. "Why weren't you sad that you couldn't stay in Madrid?"

The same method can be used prior to creating a Character-Think-Portrait for Chrysanthemum:

1. "What are things you can say to Victoria, Jo, and Rita to tell them to stop?"
2. "How can you get the help from your classroom teacher?"
3. "Why do you think the classroom teacher didn't do anything to stop the bullying?"

This encourages deeper character analysis by the class and can move into role-playing in pairs about ways to
stand up and speak out for change in behavior deemed disrespectful.

The duration of this unit can be last up to two school weeks not counting the community-building activities in
the beginning of the school year. It's helpful to make frequent references to the characters throughout the
course of the year to remind students about which character would they choose to be if they predict what the
outcome may be depending upon their actions? As the students' writing abilities strengthen, the teacher may
create more opportunities to reconnect with familiar story characters as well as real-life leaders by using
letter-writing assignments: creating inquiries about how each character would respond to everyday stresses.

The timeline and amount of activities and material can be adjusted according to the teacher's preferences.
The teacher has the flexibility to add his/her content that meets the needs of his/her classroom's
demographics and the teacher's personality. Ultimately the teacher, students, and students' family members
are responsible for creating a safe environment to learn and grow in. During this time of community building
the learners will be learning about the basic story elements, character, setting, and plot along with Lifeskills.

For the discussion-related activities students will share in pairs sequencing of events, summarizing of the
story, and the main idea of the story - what the author is attempting to share with the reader and the
students' analysis of the Lifeskills exhibited or not exhibited by each character. For the drawing and writing
assignment students will create a character-think-portrait of both Ferdinand and Chrysanthemum. A
character-think-portrait is modeled first by the teacher. Before designing the portrait, show students several
examples of pictures of portraits and have them guess the meaning. A simple description of a portrait is a
painting of the head of a person. Next, follow these directions for the remainder of the activity:

1. Vertically tack or tape up a blank piece of construction paper onto the board.

2. Draw an outline of the head of Ferdinand. Then draw in eyes, ears, mouth, and maybe a flower
somewhere.

3. Draw out three think clouds.

4. On the side of the board elicit ideas from the students about what Ferdinand may have been thinking
throughout the events of the story. For example, "l like flowers." Students create simple sentences.
Write out all the simple sentences for students to reference when they arrive at the point to write their
sentences onto their lined paper and paste it on the think bubble.
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5. Write out one of the sentences in a blank think cloud. Make sure students have strips of lined paper for
their writing so they can paste one to three sentences on their self-created posters.
6. Students may get their materials and go to their seats once they've reviewed the directions together.

This exercise can be repeated for Chrysanthemum. Students can choose how Chrysanthemum is thinking at
the beginning, middle, or end of the story. Example, "I like my name," or "l don't have any friends," or "l am
proud of my name!" Again, depending on the student's writing ability, he/she may draw/write in one, two, or
three think bubbles. At the end of the unit students will design a student self-think-portrait about what they
think about friendship, bullying, and one thing they think they can do to build their classroom community. In
both the character-think and student self-think portraits students identify the thoughts/beliefs/Lifeskills that
were outstanding for both characters. Students will be encouraged to reflect on their personal practice of
Lifeskillls at school and at home.

The Power of Words and Actions: Blooming and Wilting

Students will have an opportunity to learn about words of kindness. They will hear and see from
Chrysanthemum's experience that words of violence are just as harmful as acts of violence. After reading
Chrysanthemum each child receives a paper heart to actively participate in this activity. Tell the students that
this heart represents Chrysanthemum's heart. Explain to students that every time students hear a cruel put-
down they fold/crumple the heart. Read from the scene where Chrysanthemum's classmates are taunting her
during music class (no page numbers are listed in the book, turn to the page of the music teacher scene). Ask
the following questions to the students: Could our words/judgments harm other classmates/family members?

Tell the students that they will have a chance to repair Chrysanthemum's heart. Ask how this can be done.
Recall any characters in the story who stood up for Chrysanthemum or made her feel respected. Read from
the two pages when Mrs. Twinkle is standing up for and uplifting Chrysanthemum. Every time students hear a
kind word/compliment uttered by Miss Twinkle, students can open up one fold at a time. Tell students they
can do acts of kindness and speak words of kindness - both are powerful ways to open people's hearts and
strengthen our school and home communities.

Students can focus on the words, "bloom" and "wilt" and embody these words by rereading the passages
which explain how Chrysanthemum wilts in response to her classmates' cruelty and how she blooms in
response to her music teacher and how her self-confidence soars as a result of her "knowing" rather than
"thinking" that her name is perfect.

An added vocabulary enrichment activity is to integrate the vocabulary words "bloom" and "wilt" into a life
science activity. What do flowers need to bloom? Students will review that if a plant or flower does not receive
water, food, and light they will wilt.

Students can be empowered to be loving and kind family members, friends, classmates, and world citizens.
Consistent and compassionate non-violent curriculum and character development will assist students to recall
the choices that were made by fictional characters and real-life people. Students gain the confidence and self-
control vital for their personal and professional success. They can pause and ask one of these questions when
faced with a choice to say and do what's right:

e "What would Ferdinand do?"
e "What would Martin Luther King, Jr. do?"
e "What would I do?
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Appendices

Dear First Grade Family Members, August/September, 2012
WE ARE THETEAM!

It is my strong belief that a student is not successful without the help of a team - which translates to teachers,
staff, and especially family members. Family members who are active participants in their child's academic
career (primary - secondary) encourage students to be dynamic scholars who take responsibility for their
learning. Developmental psychologists share that self-discipline and not 1Q is one of the most important
factors for academic success (1). Family members who model behaviors to help their child become successful
self-disciplined scholars lay a strong foundation for their child's future success as an active world citizen. (So,
primary caretakers are crucial and valued role players in their child's academic and social development!)

WHAT WOULD FERDINAND DO? HOW WOULD | TREAT CHRYSANTHEMUM? WHAT WOULD MLK DO?
Our Fictional and Real-Life Teachers

In the beginning of our school year students will be introduced to two non-violent fictional characters,
Ferdinand, a bull, in the narrative The Story of Ferdinand and Chrysanthemum, a mouse, in the narrative
Chrysanthemum. After sharing the stories of Ferdinand and Chrysanthemum, we will read together the
realistic fiction book called, Say Something, which encourages the students to ask the question, "Is it okay to
stand by and watch and not do anything about bullying?" We will then learn about a time in Dr. Martin Luther
King, Jr.'s childhood when he was bullied by a classmate and how he handled the situation.

All students will explore their belief systems of friendship, caring, and non-violence; connect to the characters
in the stories and produce reflections and personal advice/feedback to the characters as well as to each other
through a series of classroom activities: discussion, drawing and writing assignments, and student-created "I
Statements" skits. There will already have been multiple discussions about what makes a good friend and a
good scholar by the time we start reading the stories. A fantastic friend and superb scholar accept other
people's differences without exclusion and put-downs. We will, instead, include and pull-up our peers. This is a
wonderful complement to our DNA programming of being a cooperative species (2).

WHAT WOULD MY PARENTS DO? WHAT WOULD I DO?
Family Members as Teachers - Our Children Will Do What We Do, Not What We Say to Do

One of the most important activities that family members will be participating in is the enclosed take-home
Family Member Interviews Activity. It is important that students have an opportunity to interview at least
three members from three different generations (If family members are far away, students may conduct an
interview by phone.)

The enclosed Family Member Interviews Activity describes in detail what's required for the students to
complete the activity. This activity is due by . Please take the time to complete this
activity with your child.

Students will have an opportunity to present their completed activity in class. We will have students share at
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certain times during the week. If you have any questions or comments please feel free to contact me about
this project. I look forward to our communication and correspondence.

Warm regards,

Your Name Here

Add YOUR SCHOOL MISSION STATEMENT Here:

1. Bronson, Po, and Ashley Merryman. NurtureShock: New Thinking About Children. New York: Twelve, 2009.
2. de Waal, Frans B.M.. "The Antiquity of Empathy." Science 336, no. 6083 (2012): 874-876.

First Grade/Family Members Interviews Activity/A Good Friend

Name: Date:

Directions:

In the next two weeks ask at least THREE different family members about their friendships when they were
little.

WHO TO ASK:

1. grandparent/great aunt/uncle,
2. parent/guardian/aunt/uncle and
3. sister/brother/cousin

WHAT TO ASK:

"What makes a good friend?"
WHAT TO BRING (optional):

A photo of a family member and his/her friend -label the envelope on the outside with student's name, family
member's name and family member's friend's name.

Draw a picture of one of your family members being a good friend to his/her friend. Choose two Lifeskills from
the word bank to complete the sentence. Write in the period (.) at the end of the sentence. Read the
sentence.
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A good friend uses the Lifeskills of

and
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THIS SPACE IS USED FOR vour own Life Skills vocabulary. The
following list 1s The 18 LIFESKILLS. “They are the day-to-day definition
of the Lifelong Guideline of Personal Best. The LIFESKILLS are the
personal/social parameters for everyone”— students and adults. *

Friendship~
Integrity~
Initiative~

Flexibility~

Perseverance~
Organization~
Sense of Humor~
Effort~
Common Sense~
Resourcefulness~
Problem-Solving~
Responsibility~
Patisnce~
Curiosity~
Cooperation~
Caring~
Courage~

Pride~

*Susan Kovalik and Karen D. Olsen, Exceeding Expectations: A User's Guide to Implementing Brain Research
in the Classroom -Glossary, X.4

First Grade Writing/"l Statements"/Use after the song, "Conflict Resolution"

Name:

Date:
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Directions: Finish the two "I" sentences. Choose the words from the word bank or make up your own. Write in
the period (.) at the end of the sentence. Read the sentences to your partner.

Example:
| feel sad when | get left out in a game.
Because | like tag too, and | want to play with you.

Your turn:

1. Ifeel

sad’' mad bad

when I get left out

on the plavground.’ inagame_

2. Because Ilike

monkey bars’ playving games

and I want

to play with you.’ play in the game.

First Grade Writing/Chrysanthemum/Wilt/Bloom

Name: Date:

Directions: In the first box draw a picture when Chrysanthemum wilted in the story. In the second box draw a
picture when Chrysanthemum bloomed in the story. Write a sentence to go along with your pictures. Write in
the period (.) at the end of the sentences. Read the sentences.
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1. She wilts when

2. She blooms when

Endnotes

1. http://www.wisequotes.com/
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4. Peter D. Sieruta, http://collectingchildrensbooks.blogspot.com/2008/05/ferdinand-classic-book-oscar-winner.html (2 May
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First Grade English/Language Arts and Math Common Core Standards and Science Content
Standards For California Public Schools Covered in Unit

on Core State

Reading Standards For Literature

Key Ideas and Details

1. Ask and answer questions about key details in a text.

2. Retell stories, including key details, and demonstrate understanding of their central message or lesson.

3. Describe characters, settings, and major events in a story, using key details.

Craft and Structure

4. ldentify words and phrases in stories or poems that suggest feelings or appeal to the senses.

6. Identify who is telling the story at various points in a text. (Can be used for 1 st person in Say Something)

Integration of Knowledge and Ideas

7. Use illustrations and details in a story to describe its characters, setting, or events.

9. Compare and contrast the adventures and experiences of characters in stories. (Compare and contrast the
experiences between the characters Ferdinand, Chrysanthemum, and the girl in Say Something - she was a
bystander and bullied.)

Writing Standards

5. With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers,
and add details to strengthen writing as needed.

Speaking and Listening Standards

Comprehension and Collaboration

1. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers
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and adults in small and larger groups.

a.Follow agreed-upon rules for discussions (e.qg., listening to others with care, speaking one at a time about
the topics and texts under discussion).

b.Build on others' talk in conversations by responding to the comments of others through multiple exchanges.

2. Ask and answer questions about key details in a text read aloud or information presented orally or through
other media.

a.Give, restate, and follow simple two-step directions.
Language Standards
Conventions of Standard English

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling
when writing.

a.Capitalize dates and names of people.
b.Use end punctuation for sentences.
Vocabulary Acquisition and Use

5. With guidance and support from adults, demonstrate understanding of word relationships and nuances in
word meanings.

Number and Operations in Base Ten (1.NBT)
Understand place value

2. Understand that the two digits of a two-digit number represent amounts of tens and ones. Understand the
following as special cases:

a.10 can be thought of as a bundle of ten ones - called a "ten."

Life Sciences

2. Plants and animals meet their needs in different ways. As a basis for understanding
this concept:

a. Students know different plants and animals inhabit different kinds of environments and have external
features that help them thrive in different kinds of

places.
b.Students know both plants and animals need water, animals need food, and plants
need light.
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e. Students know roots are associated with the intake of water and soil nutrients

and green leaves are associated with making food from sunlight.
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I will need your active assistance with the goal to create a safe learning environment. It's vital for the success for all of our children
in this classroom if all of us are on the same team together - supporting each other and supporting our children in safe and
respectful ways that allow our children to grow and are allowed to learn from their mistakes -by building a school community that
treats others the way we wish to be treated. The students are more motivated, excited, and engaged in an inclusive and supportive
climate - where it's safe to make mistakes and learn from each other.

WE ARE A LOVING AND KIND CLASSROOM:
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Class Constitution/Lifelong Guidelines/Teaming Up Together

ALL people (regardless of age) learn and work best when they are in a safe, caring environment. Our Classroom Constitution simply
states the LIFELONG GUIDELINES:

1) Be trustworthy. (Treat others the way that we wish to be treated - because harming others in words and actions make us
distrustful.)

2) Be truthful. (Be our self, use "l statements," and admit when we make mistakes.)

3) Use active listening. (Take turns listening to adults and classmates. Raise our hands when we want to speak and be heard. We
let others finish their thoughts. We reflect on what we have heard. We share our thoughts when it's our turn.)

4) Do our personal best. (Practice the lifeskills, actively participate, take pride in our work - and allow others as well as our self to
shine in class!)

5) Use "Push-ups" - not "Put-downs." (Encourage our self and others to do our personal best. Speak kindly to our self, our
teachers, our staff, our family members, and our classmates -compassion and understanding build us up personally and support and
strengthen our community.)
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