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Introduction

As a teacher of American History, it is exasperating to pick up textbooks that dedicate no more than a few
sections to the indigenous cultures of this land. The limited study of Native cultures and lack of representation
in American History textbooks inadvertently foster the assumption that indigenous cultures of North America
are unimportant or extinct. It is troubling to imagine that this kind of irresponsible teaching and reporting
breeds countless misconceptions, ignorance and cultural insensitivity. In recent years, books published by
historians like Howard Zinn, Ronald Takaki and James Loewen provide resources because these historians
challenge the traditional narrative and seek to stray away from Eurocentric views of US history. At the same
time, I am aware that old habits die hard for some Social Studies curriculums and teachers, even for those
intend to teach historically accurately and truthful content.

To kick off our study of our country, last school year I displayed an interactive map and timeline of American
Indian tribes dating back to 1784.1 I instructed my students to note what happens as I moved the cursor, in
ten year increments, from 1784 to the present day. They were to record their observations and their
wonderings. The goal was to engage students and make them aware of the indigenous cultures of this land
and lead them to ask some major questions. As I anticipated, they were baffled by the map as they witnessed
the Native populations plummet from 1790 to the present day. They wondered what happened to all of those
people. Did they leave? Were they killed? If so, who killed them? Why? How? As we explored topics throughout
the year regarding indigenous cultures, European exploration, and the Trail of Tears, we came back to those
questions and wonderings they developed during the first week of school. While my intention was to make
students aware of some of the tragic events that occurred to the Native populations of this land, I did not
realize, until doing this research, that I, too, may have been subliminally sending the message that American
Indian populations are nonexistent today. I’ll be honest in saying that my knowledge of contemporary
American Indian was limited. Though I showed my students the interactive map, I failed to notice and
emphasize that there were existing Native populations in our neighboring states of Wisconsin and Michigan.
After researching, I became increasingly intrigued and inspired by the Menominee stories of triumph and
resilience in Wisconsin.

It has been estimated that millions of American Indians have been killed from the colonization period to
current day due to displacement, disease and other tragic events. In contrast, the Menominee tribe has
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developed a strong voice against political disenfranchisement which led them to withstand survive the effects
of termination, and remain in the over six million American Indians that populate the United States today.2

Rationale

My seventh grade US History students live on Chicago’s Southwest side; our school is just over 60% Latino and
nearly 40% African American with 98% of students coming from low income families. As a result of Chicago’s
alarming rates of gun violence, my students are commonly robbed of simple childhood pleasures like going
outside to play. For the safety of their children, many parents forbid their children from going outside. A
number of factors contribute to Chicago Public School’s graduation rate that currently trails behind the
national average by 17%3 .

These realities and statistics, though seemingly bleak and harsh, do not stop dedicated teachers and
administrators across the city from trying to create change and hopeful futures for our students; our school is
no different. In fact, these harsh realities are what motivates the staff at our school to create an environment
that fosters critical thinking, high expectations and a safe space for our kids to be kids. In the past, our school
experienced years of consistently failing to meet federal and state mandates for academic achievement; as a
result, our school became a turnaround school which has means that it was taken over by the Academy of
Urban School Leadership to receive intensive support for the past five years. Due to the efforts of school
community, we have strived to increase rigor and academic growth and completely changed the school
dynamic and environment so that students are held to high expectations, and come in everyday prepared to
learn.  

Objectives

I am confident that my students will be particularly interested in this unit. Thinking about past assignments
and activities that garnered the highest levels of student engagement and learning were putting Christopher
Columbus on trial for the death of the Taino people4 , class readings and discussion about race as a social
construct rooted in Howard Zinn’s A Young People’s History of the United States and any topics where people
were treated inhumanely really led students to deeply and actively engage with the content and think
critically. Like most people, my students love historical scandal and debate, especially when it relates to any
instances of federal mismanagement and wrongdoing. Furthermore, they enjoy reading first-hand accounts of
people and groups that are resilient, resistant and able to overcome their circumstances, which is important
for inner city youth in a city and school district plagued by low funding, failing schools and gun violence. My
students need stories of hope. They need to see that the underdog can come out on top. They need to
encounter empowering text about people that got tired of being pushed around and did something to evoke
lasting change. Thus, through multiple sources of media and text, I intend for this unit to answer the following
essential question: How were the Menominee able to achieve tribal sovereignty?

In Illinois, the Common Core standards govern the way in which students access and interact with both
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informational and literary text. Even though I am a Social Studies teacher, I infuse Common Core informational
text standards within the classroom. To compliment the unit, I will focus on the standards regarding citing
textual evidence, central idea, and identifying the author’s purpose and point of view in a text. The common
core Reading Informational (RI) text standards that correspond to this unit are as follows: RI 7.1 Cite several
pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from
the text. RI 7.2 Determine two or more central ideas in a text and analyze their development over the course
of the text, RI 7.6 Determine an author’s point of view or purpose in a text and analyze how the author
distinguishes his or her position from that of others.

The strategies that will be employed during this unit are designed to lead students to research and analyze
the Menominee tribe of Wisconsin so that they may answer the Essential Question. Through engagement with
multiple primary and secondary sources, students will be able to construct sound claims that express how the
Menominee tribe was able to achieve tribal sovereignty and self-determination. The goal is to offer a thorough,
well rounded view of Menominee history and resistance. In addition, students will be able to explain major
concepts of allotment and tribal sovereignty.

Government Policies and Native Relations in the 20th and 21st Century

In its first century, this young country, newly emancipated from the British throne, developed ideas of how to
govern its land and hoped that the opportunity to expand would soon be realized. In order to expand, the
government needed to determine how it would acquire land from the indigenous populations that inhabited
most of North America. Throughout history, Congressional decisions as it relates to how the United States
viewed and interacted with the Natives seemed to vacillate back and forth. Initially, tribes were seen as
sovereign entities. This notion was obstructed when tribal lands, along with the resources they could yield,
began to interest the government. As a result, the government developed new policies and eventually the
Bureau of Indian Affairs to attempt to manage the indigenous populations of North America.

One of the first policies to be enacted was the removal policies of the 1830s and the creation of the Bureau of
Indian Affairs. The Bureau’s main role at its start was to help oversee the daily functions of the tribe and
provide support. However, the Bureau’s relations with Natives was contentious so much that Charles Wilkinson
refers to the Bureau as  a “master”.5 Removal policies were rooted in the United States government efforts to
expand and create additional settlements. Still to acquire these lands, the government relied on coercion and
bribery as they manipulated Native Americans to move to more remote parts of the continent.6  

Following the Removal policy, the General Allotment Act of 1887, or the Dawes Act, was implemented. The
goal of the Dawes Act was to assimilate Native populations into the fabric of United States culture.
Congressional members felt this could be best achieved by converting Native Americans into roles as farmers.
For the United States, this policy would prove to be a victory as the country’s land expanded by 86,000,000
acres. At the same time, the efforts to turn Native groups into farmers proved to be unsuccessful. To further
the goals of assimilating American Indians into United States society, the Indian Citizenship Act was passed in
1924. This was an effort to give American Indians access to the American dream, but for many Natives, it
resulted in a dramatic loss of their language, religion and family structure, plus removal from their homelands.
7
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After viewing the devastation and poverty on reservations that resulted from the aforementioned
Congressional decisions, the United States government perceived that Natives needed more unwarranted
assistance. Somehow, legislators missed that the devastation Natives experienced and the vast lack of
resources, both economic and agricultural, directly correlated to the ineffective policies inflicted on Native
cultures by Congressional decisions. Instead, many government officials rationalized that the reason for the
mass devastation on tribal lands were because Native groups relied on special privileges and assistance from
the government which caused tribes to be too dependent and unable to sustain themselves. Thus, in an effort
to once again improve the situation of Native cultures, talks of termination became prevalent amongst
Congressional groups in the 1940s with Senator Arthur Wilkes of Utah as the main proponent. The goal of
termination was to eliminate reservations, free Natives from federal supervision, limitations and disabilities.8
Congress insisted that the federal government should no longer assist in the daily operations of tribal life.
Instead, these responsibilities would be handed over to the states,9 which in many cases opened the door for
confusion and injustices for tribal members. As with other government policies, termination resulted in over
one million acres of land confiscated from Native tribes. Ultimately, this policy adversely effected 109 tribes
and 11,000 individuals. The first tribe that the federal government used to experiment with this policy was the
Menominee tribe of Wisconsin, which turned into a unique story of resilience and resistance.

History of the Menominee Tribe

The Menominee tribe is considered the oldest continuous residents of Wisconsin.10 The tribe settled on their
current reservation after their Treaty of 1854 secured their lands in this region. The Menominee’s aboriginal
land was over ten million acres, but after four treaties and multiple laws that effected Native peoples, the tribe
lost a great deal of land. Today, the reservation spans still over 230,000 acres. The heavily forested area is
surrounded by natural resources of timber, lumber, and rivers that they utilize for hunting, fishing and wild
rice. The Menominee’s rich history and legacy of self-sufficiency caused the government to see them as the
ideal candidates to the Termination Act of 1954. Though termination caused devastating effects, the
Menominee tribe was able to collectively exercise their rights to end termination, achieve restoration and
reestablish themselves as a sovereign nation.

The way of life of the Menominee people is admirable in many ways. They cultivated a strong sense of
community and established an equally strong political voice. The tribe flourishes on its homeland by upholding
values of a sustainable lifestyle, priding themselves on only taking enough when utilizing their natural
resources.11 They illustrate communal values and compassion by sharing resources with neighboring tribes
when necessary. As it relates to making major decisions for the tribe, especially concerning the United States
government, Menominee leaders are dedicated to neglecting selfish ambitions in an effort to operate in the
best interest of the tribe. Thus, major decisions that affect the entire tribe are decided as a community. 12

These practices are major factors that aided the Menominee in cultivating strong tribal leaders that kept the
tribe’s legacy, longevity and well-being top priorities at all times.

When the United States government enacted the Allotment Act, the Menominee tribe was not affected
because they were viewed as self-sufficient. The Menominee established a logging mill which created many
jobs for the tribe, though most of the employees were non Tribal members. In some instances, the number of
workers exceeded the number of actual jobs, but the Menominee were more concerned with tribal members
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being employed than they were about an efficient business model or profit. Similarly, the tribe owned and
operated three nonprofit power plants which provided free electricity for all tribal members.13 They outlasted
contention and multiple governmental policy changes because they knew how to navigate the political
system. The Menominee people have developed a long standing legacy of petitioning Congress that dates
back to the mid-nineteenth century. Often times, the tribe sent representatives directly to Washington, DC to
lobby Congressional leaders.14 While some efforts were more successful than others, the tribe consistently
strived to build connections and relationships with legislators in an effort to best serve the interest of the
tribe.15 At the same rate,  they were not resistant to suing and accusing the government of any wrongdoing
anytime legislative acts threatened to interrupt or reduce their quality of life. 16 In fact, the passing of the
Indian Reorganization Act provided the tribe the right to view past financial decisions the Bureau of Indian
Affairs made on behalf of the tribe. The tribe sued the Bureau for mismanaging their tribal funds accumulated
from their lumber industries in 1934, and in 195117 the tribe was awarded 8.5 million dollars.18 Historian, Patty
Loew, argues that this settlement was the catalyst for the government to enforce termination on the
Menominee tribe.19

The Menominee were seen as prime candidates for termination for a number of reasons. Unlike most tribes,
Menominee land was not affected by the Allotment Act. When the Termination policy was enacted, the tribe
only relied on the federal funding to handle costs for a school that only a quarter of the children in their
population attended. To make its case, the government considered that the tribe had over 10,000,000 dollars
in its treasury, and financially supported two schools, a Catholic hospital, a lumber mill and a nonprofit utility
company. In addition, the tribe paid for the Bureau of Indian Affairs positions that served the tribe.20 Some
interpreted the policy to mean that tribes were still entitled to the rights established in their treaties and their
positions as sovereign entities, though others, like Utah Senator Arthur Watkins, saw it as the tribal members
being emancipated from reservation life and another effort to assimilate tribal members. Some government
officials saw the way of life of Menominee to reflect communistic ideals.

In 1954, Senator Watkins visited the tribe located five hours north of Chicago to discuss the termination
policy. He was required to take a vote on the termination policy before it could take effect. The results showed
that the tribe overwhelmingly voted in support of termination. At the same time, however, only six percent of
tribal members were present at this meeting. Many Menominee people disputed reports that they favored
termination and claimed that tribal members present did not understand the verbiage and potential outcomes
of this complicated plan. Within five days of Watkins’ visit, the tribe reassembled and deeply unpacked the
terms of this policy. Once the tribe gained a better understanding of the terms of the Termination Act,  they
expressed their discontent and lack of support for the policy, but considering that the Senate strongly
supported termination policies during this time, the termination policy passed.21 Even though the tribe did not
initiate this plan and overwhelmingly opposed the policy, they were responsible for paying for expensive legal
counsel to create a termination plan.

Originally, termination was set to happen in 1954, yet the Menominee successfully postponed implementation
until 1961.22 According to legislators, the termination policy entailed the withdrawal of federal supervision and
support from tribes they deemed self-sufficient. Contradictory to the goals of termination, the tribe’s
dependence on social service programs, government insistence and nearby counties increased.23 The
Menominee Enterprise Incorporation(MEI) poorly managed the industries on the Menominee reservation,
which increased dissatisfaction amongst tribal members. To say the least, the MEI did not operate in the best
interest of the tribe and brought about many changes on the reservation. Originally, tribal members practiced
communal values and did not impose taxes on tribal members or require them to purchase land. Immediately,
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MEI charged taxes on the land. People who wanted to build on property now had to pay for it, and it even
considered selling portions of Menominee land to outsiders in the Legacy Lake project reserved for people
looking to buy vacation homes.24 When state jurisdiction took effect, the tribe realized they would have to
incur over 40,000 dollars in renovations to their power plants to meet state regulations and consequently they
have to charge high rates for tribal members to use electricity in their homes.25 As a result, the tribe felt it was
in their best interest to sell the power plants to the Wisconsin Power and Light Company. When tribal
members still could not afford the electric bills, many of them lost this luxury and were relegated to using
kerosene lamps in their homes instead.  Though they began with over ten million in their tribal treasury, by
the third year of termination only 300,000 thousand dollars remained and by the end of termination the tribe
operated at a yearly deficit of over 200,000 dollars. 26

The devastating impact of termination happened quickly. The unemployment rate doubled. Many Menominee
applied for federal welfare assistance, but were denied services because they owned shares in Menominee
industry. In order to qualify for welfare, tribal members had to sell their shares to the Wisconsin government
which caused the government to gain over a million dollars in bonds.27   There were no school buildings,
buses, hospital facilities or road maintenance.28 To fulfill these duties, the Menominee had to outsource many
of these services to a nearby Shawano County. The downside to this arrangement was that the Menominee
had no voice or rights in Shawano County politics, thus when racial tensions and unfair practices ensued their
expressed grievances were ignored.  The lack of health care facilities and proper education, resulted in an
increase in diseases.29 In addition, the BIA voted the shares of those they deemed incompetent based on
English proficiency or refusal to conform to American ideals. MEI voting trust leaders voted their preference
for minors who could not vote. Not to mention, there was little Menominee representation on the voting trust.
This caused Menominee leaders to speed into action; as a result, Determination of Rights and Unity for
Menominee Shareholders (DRUMS) was born in 1970.

DRUMS, started by Menominee member Ada Deer, was an activist group that championed for Menominee
rights and fought to remove termination policies. Deer attended the University of Wisconsin, becoming the
first Menominee member to earn a bachelor’s degree. Later in her career, she served as the Secretary of the
Interior under the Clinton administration. DRUMS demonstrations were highly effective and eventually
garnered local support from Wisconsin governor, Patrick Lucy. In addition, they encouraged the need to
establish a financial structure for the tribe. From an activist standpoint, DRUMS planned public protests where
they marched 221 miles to their state capitol to show their disapproval of the Legacy Lake project.30  They
worked to educate the tribe about the its relationship with MEI and the voting trust. They convinced tribal
members to allow DRUMS to serve as proxies and vote their shares in the trust. The goal here was to increase
the number of Menominee members on the voting trust. This plan was successful and a special election which
resulted in Ada Deer as the head of the voting trust. At this time, the goal of MEI shifted to ending termination.
All the while, Ada Deer spoke to legislators about ending termination in Washington, DC. Deer was told that it
would take about twenty years for the law to reversed, but luckily, termination ended in 1971 which activated
the restoration process.

Once the Menominee Restoration Act was passed in 1973, the tribe began trying to restore their tribal identity
and status. The first thing on the agenda was to dismantle the MEI and institute the Menominee Restoration
Committee (MRC). There were 45 candidates on the ballot to lead the MRC, and though there was reluctance
surrounding choosing a woman, Ada Deer was chosen as the chair. Immediately, the MRC was tasked with
creating a constitution and bylaws for the tribe. In addition, they reinstated the tribal roll and restored all the
rights and privileges of the tribe and its members. They fought to restore tribal sovereignty when handling
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legal and criminal issues instead of the state. Tribal members complained of racial prejudice and police
brutality from local law enforcement. Tribal concerns toward law enforcement was heightened in February
1976 when Sheriff Fish shot and killed two tribal members, who he claimed they tried to arrest peacefully. This
incident fueled tribal members to protest and petition Governor Lucey to suspend Fish and turn tribal
jurisdiction back over to the United Sates. The tribe was able to prosecute the way they saw fit within a
month. Once the governing documents were created, then ratified and approved in 1976, Deer stepped down
as the chair of the MRC. A special election was instituted and by 1979, a nine member legislative body was
established with Gordon Dickie Jr as the first chair of the Menominee tribe.

Restoration policies ushered in a resurgence in tribal economy, language and education. The Menominee got
to work rebuilding infrastructure on tribal lands which resulted in the creation of an elderly housing facility in
1980, an elementary school in Neopit and a sixth-through-twelfth-grade facility in Keshena and a million-dollar
renovation to their tribal clinic. In addition, gaming facilities were introduced causing a 16% decrease to the
unemployment rate. The Menominee language and Culture Code was created to revitalize the Menominee
language in schools and the College of the Menominee Nation was established in 1993 and accredited in 1998.
These efforts demonstrate concerted efforts by tribal members to retain their sovereign status and make
sound decisions to establish the longevity of the tribe. Finally, in 1998 the tribe sued the United States
government for the damaging effects they incurred as a result of termination policies. The government, under
the Clinton administration issued $17 million to the Menominee in reparations.

Despite the growth and positive occurrences, the Menominee endured racial tension from US citizens in
neighboring towns. In the 1980s, local fisherman harassed Menominee spear fishermen as local news
irresponsibly misreported on Menominee fishing rights. Fisherman created racially inappropriate signs and
threw rocks at tribesmen. While the Menominee fished for survival, locals fished for sport yet they were
enraged that the tribesmen could spear fish in the off seasons. They feared Menominee would get all of the
fish. However, studies showed tribesmen actually brought home less fish than the locals and their practices
were strategically planned to mostly catch male fish so that female fish were still able to lay eggs.31 The state
of Wisconsin tried to limit the Menominee fishing rights, but the tribe successfully sued referencing the rights
established in their treaty. When the state tried to push back that though their treaties did not explicitly grant
fishing as one of their rights, the Supreme Court found that it was an implied right as the actual treaty states
they their land is to be “held as Indian lands are held,” ultimately leading to a Menominee victory.32 Again in
1995, Menominee won a case enforcing their treaty rights. US District Judge Barbara Crab argued that
Menominee treaty rights were given up when they ceded land to government as the treaty read that tribal
members “…can hunt and fish on ceded land until ceded land was surveyed and offered for sale by the
president.”33 The tribe argued that at the time of the treaty, there were no Menominee words to express the
terms survey or offer for sale, thus their ancestors understood it to mean that they were allowed to hunt and
fish whenever necessary; ultimately, the Menominee won this case as well.

In an effort to reduce racial tensions and ensure that Wisconsin was no longer considered the “Mississippi of
the North,” the Wisconsin Department of Public Instruction enacted Act 31 which mandates the teaching of
history, culture and sovereignty of American Indian tribes in Wisconsin.34 Act 31 has its loopholes, but is
another testament of the sovereignty of and strides made by the Menominee tribe to ensure that the rights
they were guaranteed are enacted properly. The success of the Menominee tribe’s plight to self-determination
is highlighted by their casino, bingo and hotel complex that allowed them to build tribal schools, and even the
College of the Menominee Nation and is known as one of the most beautiful forests on earth. Today, tribal
members are working to revitalize the Menominee language as it is seen as an extremely endangered
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language, like many Native languages in the United States.

Ultimately, I want my students to explore the intricacies of Menominee culture and survival because it is a
true and little known story of what can happen when people come together to stand against injustices.

Classroom Activities and Implementation

The strategies I will employ during this unit are designed to lead students to thoroughly research and analyze
text to determine how the Menominee achieved tribal sovereignty and self-determination. Students will reach
this goal by actively engaging in a number of strategies and class activities throughout the curricular unit that
are intended to increase student knowledge on the content, empower students and help them achieve
mastery of the Common Core State Standards designated for the unit.

Strategy 1: Anticipation Guide

Before delving into our curricular unit on the Menominee tribe, I want to activate students’ background
knowledge on Native Americans in general. While I anticipate that students will have limited and generic
knowledge on Native Americans in general, I know they will have no knowledge of the Menominee tribe.
However, it is still a good practice to poll the class to assess what students already know and build interest in
the topic.

In an effort to assess student background knowledge and hook them on the unit of study, I will distribute an
anticipation guide. Traditionally anticipation guides are used to uncover a student’s knowledge on a particular
topic and fosters great discussion. It helps to set the tone for the particular unit as the statements that
students will discuss are related to the content and major concepts of a unit. This works particularly well with
controversial topics that will elicit strong opinions and debate within the classroom. Considering that my
students are opinionated and get extremely engaged when it comes to debatable topics, this is the best
course of action.

In addition, anticipation guides help to set a purpose for reading as students. This is important for my students
because often times they dread reading texts, especially if they are lengthy. This activity will increase their
interest in our topic and will heighten their desire to read the text so that they can look for information within
the text that either affirms or conflicts with their initial responses on the anticipation guide. Lastly, they foster
active reading and critical thinking.35

Though there are typically anticipation guides that one can google search, I prefer to create my own for this
topic (Appendix B). The statements are intended to be controversial in nature so that students will
immediately form a strong opinion, and be willing to share them in the class discussion that will follow the
anticipation guide. Students are typically willing to share their thoughts and opinions when activities are
opinion based and there is no right or wrong answer. In this case, the anticipation guide includes statements
that students will either mark as true or false. While there is a great chance that students have no background
knowledge on the Menominee tribe, the goal is to get a general consensus on what knowledge students have
about Native Americans in general.
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Strategy 2: Annotating and Analyzing Text

Annotating text is a strategy that I live by in my classroom. I notice that when students are actively annotating
the text while they read, they better comprehend the text and it allows them to better analyze texts.
Annotating text increases student engagement as they are required to mark the text using designated
signals.  The purpose of annotating the text is to increase student comprehension, engagement and interest
of the text. I use annotations in various forms throughout the school year.  At times, students are required to
only abide by the signals we’ve established for the class. As the year progresses, there may be a focus
question, either self or teacher selected, that students aim to answer as they read.

For this unit, we will read multiple texts many of which will be primary sources and informational texts. It is
important for students to encounter primary texts like the Menominee Treaties of 1854, newspaper articles
that represent the time period and transcripts of interview of tribal members petitioning the government to
restore their treaty rights. At the same time, they will encounter secondary text as well to supplement the
primary sources, give us a basis to compare and contrast the information and build more knowledge and
information regarding the content. 

Strategy 3: Interpreting Political Cartoons

Another strategy that I will use during the unit is interpreting and analyzing political cartoons. This is another
effort to engage students and get them to think critically. This strategy allows all students to access the
content since this includes very few words, yet they have to connect what they are learning about the topic in
order to properly analyze the cartoon.

Using the College of the Menominee Nation’s Special Collections, we will access the DRUMS newsletter from
that has a political cartoon on its front page. Students will analyze this cartoon independently first. Later
students will turn and talk to discuss their findings.

This will require students to critically observe the image to determine the illustrator’s intended purpose and
message. Students will begin by writing down what they observe in the image, paying particular attention the
image and the words that supplement the image. Then students will reflect and analyze the political cartoon
drawing connections to and citing evidence from the text we have read. Lastly, students will discuss their
analysis amongst their classmates first before sharing out whole class.  

Appendix A

RI 7.1 Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.

RI 7.2 Determine two or more central ideas in a text and analyze their development over the course of the
text.

RI 7.6 Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his
or her position from that of others.

Appendix B: Anticipation Guide

True False
There are no longer any American Indian tribes in existence in the United States today.
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There are no American Indian tribes in my state or any of the states near where I live.
American Indians way of life is/was completely different than the way that I live.
American Indians are not considered United States citizens.
All American Indians share the same beliefs, religions and look the same.
I can easily identify an American Indian when I see one.
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